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ABSTRACT The aim of this study is to put forward music education policies in education policy followed by the
establishment of the Republic in Turkey according to the music educators’ opinions. This study was conducted as
a descriptive research model by using the qualitative research approach and semi-structured interview questions
were used for data collection. As a result of the research, music educators pointed out that music lesson hours in
primary and secondary education should be increased and music lessons in high schools should be compulsory. They
also explained the importance of the lessons taught by experts in the field of music, the necessity of the regulation
of the government budget for international and contemporary music education, and that the authorities should
have a holistic and sustainable approach for education in general and for private music education.

INTRODUCTION

Education is a process that is part of a cul-
tural existence. The level of individual develop-
ment andthe structure of the society in which
she/he lives are measured by production and ed-
ucation. Valuable attitudes and behavior at a so-
cietal level also reveal the aims of education. The
process in which behavior develops is referred to
as the process of education (Fidan and Erden
2001).Ucan (1996: 9) describes the education pro-
cess as follows:

“Every human being as an individual is born
with some ““biopsychic” featureas an organism
or natural asset equipped in an environment
consisting of natural, social, and cultural ele-
ments, living side-by-side with social and cul-
tural elements that are in his/her birthplace. But
they have a little or a lot of continuous interac-
tion with the surrounding elements. Those
around them help each human realize his/her
own life activities during an interaction process
and forms a culture and society, changes, and
develops.”

Music education cannot be considered in-
dependent of other education variables, as it is
part of the overall educational process. In this
context, a general understanding of government
policies reflects on education policies in general
and music education in particular.

The policy, which, according to Aristotle, is
defined as the path of the government adminis-
tration of a political party (Yildiz 2003), includes
all activities that society creates for the public. In

Turkey’s history, one of the first areas affected
by changes in government policies since the
Administrative Reforms (1839) in the Ottoman
Empire was education. Education policy can play
arole in the direction of reducing income inequal-
ity in society. In this context, the government can
reduce inequality by preventing education from
becoming a monopoly controlled by certain hands,
providing equality for everyone, developing ed-
ucation tools and related equipment, and increas-
ing expenditure on education (Guven 2001). Gov-
ernment policies are seen as effective in educa-
tion when it is thought that education is orga-
nized according to the principles that make indi-
viduals useful to society (Kucukahmet 2000).
Given that education policies should be ac-
tive in all areas of education, and music educa-
tion in particular, amateur and professional music
education is expected to create a common politi-
cal attitude. The most obvious changes in music
education policies have emerged along with the
Republican era in Turkey. A number of appropri-
ate arrangements were made in the social and
cultural structure of society with the level of con-
temporary civilization, along with the Republic,
and this case has brought new approaches to
education policy. In the education policy of the
Republican era the most distinctive policy opin-
ions were Ataturk’s and his friends, which deter-
mined the nature of music education specifically
and in general education. These have been seen
as a necessity of modern civilization, as the for-
mation of the expected behavior of the individual
were determined according to the values of the
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Republic. As was stated in the Basic Law of Min-
istry of Education, music education was expect-
ed to be addressed as Ataturk envisioned. There-
fore, Ataturk’s views on contemporary Turkish
music and music education played a decisive role
in music education.

Ataturk made many improvements in the
political, social, and cultural policies to raise the
Turkish nation above contemporary civilization.

Applying these innovations to only the man-
agement of state and social life was not enough.To
drive Turkish music to the international level by
taking advantage of Western music, information
and technique formed the objectives of Ataturk’s
music work.

The changes in educational programs that
governments make according to their own ideas
and interests negatively affect education.The de-
velopment of society and the reflection on cul-
ture of the education policies, which have no-
continuity and sustainability, cannot be predict-
ed. According to today’s music education con-
text, music education policies with continuity and
sustainability are needed.

The Purpose of the Study

The main objectives of this research are to
learn the opinions of music educators about edu-
cation policies, which were applied during repub-
lic era, and then evaluate and develop proposals in
this context. In order to meet the main aim, answers
have been sought to the following questions:

1. What are the views of music teachers
on music education in vocational edu-
cation institutions in Turkey?

2. What are the views of music teachers
on music education in formal education
institutions in Turkey?

3. What are the views of music educators
on the reconfiguration of music educa-
tion policies in Turkey?

4. According to music educators, what are
the pros and cons of the existing music
education policy?

METHODOLOGY

In the study, an interview form was used to
compare the eras regarding the description of the
existing situation related to the music education
policies in the Republican era. The qualitative re-
search approach used is a descriptive research
model. Qualitative studies targeta document re-
view and involve the investigation and analysis

of written material containing information about
facts and events (Yildirim and Sim°ek 2006: 187-
189). The descriptive research model “approach
is intended to describe a situation in a way that is
in the past or at present” (Karatas 2006: 77).

Data Collection

Semi-structured interviews related to music
education policy were used by taking insights
from experts in the field. Data was collected with
the semi-structured interview form, which offered
the interviewees an opportunity to express them-
selves. The semi-structured interview form has
the benefit of providing necessary in-depth
knowledge (Buyukozturk 2008). Music educators
were interviewed in accordance with the feed-
back received from experts. The experts consult-
ed were grouped as the first generation (Turkish
Five), the second generation (graduated by 1965),
the third generation (graduated by 1985), and the
fourth generation (graduated by 2010). However,
due to the lack of experts from the first generation
who were still alive, the researchers used written
sources. 13 experts’ opinions about music educa-
tion policies in Turkey were taken from the sec-
ond, third, and fourth generations. After the face-
to-face meeting with the 13 experts the scope and
validity was checked. The resulting data is de-
picted in accordance with the main purpose and
sub-aims of the study.

Data Analysis

In the study, data was analyzed in a histori-
cal and thematic way in accordance with the ob-
jectives and sub-objectives of the study. Data
was formed by scanning the primary and second-
ary written sources, government policies, reports,
development plans, reports on music education,
training plans, and community music education
plans that left their mark on historical institution-
al organizations and educational organizations.
Music educators’ responses to semi-structured
interview questions were examined in accordance
with the objectives and sub-objectives.

RESULTSAND DISCUSSION

Opinions about Music Education in Formal
Education Institutions in Turkey

Experts said that the main informal music
education institutions are community centers,
public houses, TRT, the Presidential Symphony
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Orchestra, the State Opera and Ballet, and the
Ministry of Culture. They stated that community
centers, which give music education, were “ex-
traordinary” institutions, and spreading music
was prevented after closing the centers. TRT,
which worked effectively in music education in
the early years of the Republic, gave great ser-
vice to music education, particularly focusing on
Hikmet Simsek’s programs. However, music edu-
cation today has been reported to be far behind
compared to the first years ofthe Republic. In their
studies, Sengul and Karabulut (2016) emphasized
that when recruitments were made for Turkish
Radio and Television Corporation it was impor-
tant to recruit professional music artists who had
taken vocational music education. Highlighted
was that the Presidential Symphony Orchestra
concerts and the State Opera Ballet performanc-
es are the main institutions compared with infor-
mal education institutions. It was stated that that,
since its establishment, the Ministry of Culture
had duties in music education and orchestra num-
bers increased. However, this was still qualita-
tively and quantitatively insufficient.

Music Education in Formal Educational
Institutions in Turkey

Some experts stated that the progress in music
education in formal education has been positive
since the establishment of the Republic. In addi-
tion to this view, music education was consid-
ered important,especially in preschool education.
However, positive opinions were not given for
primary and secondary education.The fact that
when students were exposed to and trained in
music in schools, they were more likely to partic-
ipate in music as adults (Murray 2016). Music
education was reported to be more planned in the
early years of the Republic and the courses were
done with good teachers. However, it is consid-
ered “chaos” today. The primary school teachers
who taught music were not music teachers, and
so the lessons were not fulfilling. All of the ex-
perts showed a lack of communication between
the authorities in charge in formal educational
institutions and government and conflict as the
cause of these problems.

Music Education inVocational Education
Institutions inTurkey

The experts stated that rural institutions were
“Ecoles” among the institutions of vocational
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music education and they also said that there
was a decline in art education after closing the
music seminars, teacher academies and village in-
stitutions. In addition, they stated that this decline
had increased and that there was an increase in
the number of fine arts students because the en-
trance was easier into these schools. In addition
to this it is observed that the number of those
schools offering vocational music education has
increased to 23 since 1924 (Egilmez 2010). Due to
the unemployment problem, conservatory grad-
uates tended to become music teachers, which
negatively affected music education. Converse-
ly, having music lessons in preschool and class-
room teaching is emphasized as important in terms
of professional music training.

Evaluation of Structured Music Educationin
Turkey According to Music Education Policies

It is important in the configuration process
to transform educational institutions into educa-
tional facilities, increase the number of Anatolia
Fine Arts High Schools, and create developments
such as the establishment of new conservatories
and increase the number of choruses. Experts put
forward that ministers and ministries should be
educated on the subject of music education in
order to have music education policies. It was
also stated that the Music Educators Associa-
tion played an important roleand should be sup-
ported. Job training courses and particularly mu-
sic seminars should be regulated, and the music
teachers in music education institutions should
be checked. It was also said that the quality of
written works was important so as not to forget
the culture, and creativity in the art should be
encouraged.

Positive and Negative Side of Music Education
Policy Between the Years 1923-2010

According to the experts’ opinions, the pos-
itive aspects of Turkey’s musical education poli-
cy is stated as emphasis on music teacher train-
ing, the opening of the Music Teachers’ College,
sending students to Europe, opening the conser-
vatory, making the National Music and Repre-
sentation Academy of Law, efforts to pass the
Paul Hindemit’s reports, opening the Hasanoglu
Institute of Fine Arts from the Village Institutes,
and the opening of Anatolia Fine Arts High
Schools all over the country.
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Negative Aspects of Turkey’s Musical
Education Policies

The negative aspects of Turkey’s musical
education policies based on the experts’ opin-
ions include separating music teacher training
institutions from conservatories, starting music
education at an early age at the music teacher
training institutions, separating Turkish Music
and Western Music in the conservat-ories, being
unable to keep pace with changes in music edu-
cation institutions, music teachers graduating
without having the skills and adequate informa-
tion needed, having an inadequate number of
music teaching hours in primary and secondary
education,music lessons not being taught by
music teachers, control problems arising from a
lack of music supervisors, lackinga choir conduc-
tor (music educators doing choral conducting),
the small budget allocated by the government,
first place given to popular music on television
and radios in Turkey, and the people who deter-
mine music and musical education policies did
not receive any music education.

Opinions on What Music Education Policies
Should be in Turkey

The views on music education policies since
the beginning of the Republic received from the
experts in the field are as follows.

The biggest problem in music education is
the people determining the music education pol-
icies, and there is a lack of professional music
education. Furthermore, music teachers should
establish organized and professional associat-
ions, and must impose themselves on the state
and the government. It is very important to have
people who are educated in this field, who know
the difficulties and can come face-to-face with the
students to determine music education policies.
This should happen in all education policies.

As stated in the 1739 National Education
Basic Law, the Turkish society should grow in a
balanced and multifaceted way, in both cognitive
and cultural aspects. Artists and art educators
should be able to give general art education. Only
a government that gives special attention to this
field can achieve this goal.

In advanced societies music illuminates peo-
ple and gives them the strength to hold on in life,
from the preschool period to postgraduate stud-

ies. Educational institutions should develop musi-
cal education from the point of taking a healthy
perspective. It should be understood that there
is music education in education policies.

Not on the basis of political views but from
their own realities of a country, the world’s art
direction and development policies should be cre-
ated in accordance with the real world of music.
People need to develop art without any con-
straints in order to move forward in science and
technology.

Some experts who participated in the re-
search said that positive steps were taken in mu-
sic education, but emphasized that the state
should be more encouraging. It was especially
underlined that arts education would be more ef-
fective in the Ministry of Culture.

Despite the serious problems experienced,
improvements in professional music training were
reported. Music of the Ottoman Imperial is holis-
tic in nature and the training of both traditional
and contemporary artists has even been revealed
there. Turkey definitely needs a holistic and struc-
tured music university, music school, or acade-
my. There is a need for a music high school cov-
ering all the main levels of the music culture and
training artists.

Music education should be left tomusic ed-
ucators. Opening music education institutions,
such as preschools, secondary schools, and high
schools at different levels and for different pur-
poses is good, but it was stated that music edu-
cators should make all of these decisions. The
responsibilities that music teachers have about
singing together are the same as the media. Re-
structuring the vocational dimension of music
education is very important and it has been shown
that this new structure needs to join all profes-
sional institutions related to the field of music. It
is important that the purpose of music education
be training musicians, musicologists, music teach-
ers, artist band members, and choir members.

The realization of formal music lessons
should be made in a suitable environment in edu-
cational institutions and the creation of a com-
mon repertoire of songs has been proposed. It
was also proposed that, in line with the trend,
students should receive musical training in extra-
curricular activities and directed to play an in-
strument at school. Increasing the number of in-
stitutions like orchestras and operas, and the es-
tablishment of an orchestra in every province, as
well as supporting, advertising, and adopting
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these institutions with TRT’s broadcasting, is
important. It is also necessary to support Turkish
COMPOSErs.

Music education policies should primarily be
able to adapt to the criteria of the European Uni-
versity because it is included in the Bologna pro-
cess in higher education in Turkey. It was also
proposed that the music education department, in
other words, education facilities, should become
accredited with world and European universities.

The quality of music teacher education de-
partments needs to improve. It is important to
train qualified teaching staff for these institution-
sand to improve the training conditions.

Appointing a sufficient number of music
teachers, increasing music lessons hours, devel-
oping appropriate lesson programs according to
daily conditions, providing on-the-job training
services, and motivating teachers who implement
these programs are all important steps in making
music lessons effective in primary and second-
ary schools.

Music teachers should be trained and better
equipped in many different areas in order to real-
ize music education without discriminationof any
music genres. Ali Ucan puts the seriousness of
the issue in following words, “Though we did
not achieve serious developments, there are big
problems in professional music training. Dur-
ing the Muzikay-i Humayin period both tradi-
tio-nal and contemporary musicians were
trained. Turkey definitely needs such musical
struct-uring. We expect an effective step in this
regard. Let’s see who, what, when, where, and
how to take that step. | am waiting impatiently.
”’The experts proposed developing programs to
train music teachers who have strong skills, are
not foreign to their own culture, are effective, can
carry leadership qualities, and are good at using
technology. It was emphasized that music educa-
tors should be trained to understand develop-
ments in the world and to cultivate an understand-
ing of envisaging inter-disciplinary approaches.

It was also proposed that in addition to for-
mal music education, informal education should
be developed and music education should be
supported. In the framework of corporate and
social responsibility, professional music training
institutions (universities), municipalities, non-
governmental organizations, the business com-
munity, banks, corporations, and so on, should
support music, art institutions, and training ac-
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tivities. The need to create policies towards real-
izing contemporary projects in the context of
socio-cultural changes was highlighted.

Visual and written media encouraging and
supporting arts education need to be created. The
necessary studies and arrangements for the man-
agement of alternative quality programs in the
problematic publication concept to accelerate the
degeneration of society should be supported.

CONCLUSION

The views of experts on Turkey’s music edu-
cation are important in the formation of the gov-
ernment’s education policies. State authorities
should consider the recommen-dations and views
of music teachers and academ-ics in the field of
music.

From the interviews with the experts in the
field the following was revealed:

From the interviews with the experts in the
field the following was revealed.

e The hours of music lessons in primary

and secondary education are minimal.

e There is a lack of shared song repert-
oire courses in music lessons in formal
education institutions.

e Despite providing professional develo-
pment in music education in Turkey, seri-
ous problems though are still occurring.

e The Ministry of Culture does not work
actively enough on amateur music
education.

e Orchestras, choirs, operas, and artistic
institutions are still not established in
all provinces.

e There is not enough support for the
development of new works by Turkish
COMPOSETS.

e The music education facilities cannot
reach a level to compete with similar in-
stitutions around the world.

e Training conditions for music education
experts need to be improved.

e Those who develop music education
programs have not received professional
music education.

e Those who determine Turkish music
policies have not faced students.

e There is not enough written or visual
media that supports music education.

e Music teachers cannot organize and
impose themselves on the state and the
government.
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e  Music education is not included in edu-
cation policies, from preschool to uni-
versity, in the Republic of Turkey, as it
is in developed societies.

e Political opinions on art are formed and
obtained on the basis of results.

RECOMMENDATIONS

It is thought that the country’s music educa-
tion policies can be renewed and configured, and
this configuration can be developed and sustained
to improve and move Turkey to the international
level in music education.

Field experts recommend the following:

e Increasing the hours of music lessons

in primary and secondary education.

e |Leading the students to the keyboard
by creating a common repertoire of
songs in music class in formal educat-
ion institutions.

e Opening preschool, primary school, sec-
ondary school, and high school music
facilities.

e  The Ministry of Culture working more
effectively on amateur music education.

e  Establishing art institutions such as or-
chestras, choruses, and operas.

e  Supporting Turkish composers to cre-
ate new work.

e  Musiceducation facilities reaching a lev-
el that can compete with similar institu-
tions around the world.

e Improving the training conditions of
music education specialists.

e Developing music education programs
with people who have received profes-
sional music education.

e Having educators determine Turkish
Music policies and come face-to-face
with students.

e Having written and visual media pub-
lish work to support music education
and reorganize musical programs.

e Helping music teachers get organized
to impose themselves on the state and
the government.

e Including music education in education
policies from the preschool to universi-
ty periods in the Republic of Turkey, as
it is in developed societies.

e  Supporting the development of people
and caring about the realities of the coun-
try and the world by not just looking at
art from a political view.

The views of experts on Turkey’s music edu-
cation are important in the formation of the gov-
ernment’s education policies. State authorities (in
the period they select) should consider the rec-
ommendations and views of music teachers and
academics in the field of music. It is thought that
the country’s music education policies can bere-
newed and configu-red, and this configuration
can be developed and sustained to improveand
move Turkey to the international level in music
education.
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