
© Kamla-Raj 2016 Anthropologist, 23(1,2): 185-193 (2016)

The Conflicts that Exceptionally Gifted Students Encounter and
Their Opinions, Observations and Experiences Regarding the

Solutions of These Conflicts

Oguz Serin1, Nergüz Bulut Serin2 and Gizem Saygili3

1European University of Lefke, Dr. Fazil Küçük Faculty of Education, Northern Cyprus
2European University of Lefke, Dr. Fazil Küçük Faculty of Education, Northern Cyprus

3Süleyman Demirel University, Faculty of Education, Isparta, Turkey
E-mail: 1<oserin@eul.edu.tr>, 2<nserin@eul.edu.tr>, 3<gizemsaygili@sdu.edu.tr>

KEYWORDS Conflict Resolution. Creativity. Giftedness. Intelligence. Special Education

ABSTRACT The general aim of the study is to determine the opinions of the exceptionally gifted students relating
to the communication conflicts they have as well as the solution methods relevant to these conflicts. With the
intent of studying more in-depth with a limited number of students in line with this aim, a semi-structured interview
method was used. The research is conducted with nineteen students who are determined according to the sampling
method. In the obtained data analysis, qualitative data analysis methods are used. As a result of the literature review
which is carried out as to analyze the data with the content analysis method, it is determined that exceptionally
gifted students use the constructive and amicable conflict solution strategies in order to solve the conflicts they
face with. The exceptionally gifted students have frequently verbal arguments and this arises mainly from their
competitive personalities. The students specifies that the controversies they have may be solved with the face to
face communication and this situation has no influence either on their courses or friendship.

INTRODUCTION

The dissemblance of individuals stems from
the idiosyncrasy. Having said that, the superior
intelligent people demonstrate higher perfor-
mance in their mental abilities and intelligence
compared to their peers, have hidden power, are
creative and determined (Ataman 2003a). The
highly gifted child signifies the child/student,
who puts in an outstanding performance as des-
ignated by the experts, compared to his/her peers
in the fields of intelligence, creativity, art, leader-
ship capacity or special academic aptitude. The
highly gifted children are not only different from
their peers in terms of their life perception ways,
personalities or temperaments but also their self-
efficacy levels and fields (Daglioglu 2005).These
children learn and comprehend quickly, have
mental curiosity, like problem solving in an orig-
inal way, tend to the science and ask questions
continually. They may also learn how to read
before they go to school, like learning new things,
use their language fluently and by means of their
generalizing as well as abstraction technique,
they can transfer their knowledge to another
fields. These children are occupied with the sub-
jects they are interested in for a long time and
they have a powerful creative imagination as well
as artistic abilities (Freeman 1979 ; Shapiro et al.
1989; Dogan and Aslan 2009).

 There were significant differences between
the number of gifted and non-gifted children
demonstrating emotional and behavioral risk
(EBR), with parents and teachers identifying a
higher number of boys and non-gifted children
as at risk. Among children demonstrating EBR,
gifted children demonstrated elevated internal-
izing behaviors as rated by parents. Gifted stu-
dents demonstrated higher academic perfor-
mance regardless of risk level, suggesting high-
er cognitive abilities may be one of several pro-
tective factors that serve to attenuate the devel-
opment of other social, emotional, or behavioral
concerns (Eklund et al. 2015).

The gifted and superior intelligent children,
composing the 3 percent of the community, dem-
onstrate eligibility in comparison with their peers
in many fields (Enc 2005). It is clear that if a child’s
education is left up to a chance, a short time is
allocated for him/her and an education level  lower
than his/her normal success level is given to him/
her  every year, a poorly developed child will be
shaped (Cutts and Moseley 2001). The success-
ful people are creative consciously. They try to
look at problem solving from different perspec-
tives as distinct from others and examine the al-
ternative possibilities in many aspects. By using
analogies, they tend to push themselves forward
within different roles; they begin with a perspec-
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tive, study towards back and imagine the regard-
ed objects (Costa 2000; Gönen 2006; Daglioglu
and Alemdar 2010). The power that creates the
terminal efficiency is the effectiveness itself
(Wolery et al. 1988). It is important to take notice
of both the social and emotional development of
the gifted children in addition to their academic
improvement as to the children to be given an
effective education. In case of taking no special
measures for the education of the gifted, some
problems may come to hand (Ozsoy et al. 1992).
Two different opinions are brought forward when
regarding the gifted children’s education. Ac-
cording to the first of the opinions, the gifted
child demonstrates himself/herself under any
conditions and they will have some chances to
enhance their abilities. On the other hand, in line
with the second view, it is claimed that, the po-
tential of the gifted children should be increased
to the top and as to get the efficiency, they need
to be given special education programs (Gök-
dere and Çepni 2003). The multi-cultural and su-
perior ability educations are getting much more
crucial in the education policies day by day. Plac-
ing too much stress on these issues in the edu-
cation of teachers is unavoidable (Tortop 2014).

The conducted researches reveal that when
the convenient educational opportunity is not
provided after identifying the children in their
early ages, most of the gifted children may have
some emotional problems. In addition to this, they
may change into the students who have some
problems with the learning at school and it is
also possible for them to waste their extraordi-
nary abilities (Philip 1977). Special education is
the education equipped with the supportive abil-
ities as it presents an education to the students
with special needs different from the majority,
provides the maximization of the capacity level
in line with the special talents of the gifted, pre-
vents inabilities from turning to an obstacle,
makes the handicapped individuals be self-suf-
ficient and integrate with the society as well as
providing the individuals for being independent
and productive (Ataman 2003b). The fundamen-
tal aims of the special education are to provide
the most convenient education opportunity to
the individuals in order to be able to meet the
requirements of the special education and edu-
cate them in a minimal restrictive environment
(Cavkaytar and Diken 2006). It is thought that it
is required for the individuals to be given the
required life abilities that are needed as to live in

harmony with the society and take up the chal-
lenges in life much more easily. It is important to
have the abilities which will prevent the nega-
tive responses and lead the others to react pos-
itively (Yuksel 1997). This is just because a per-
son is a social living creature and their problems
arise from the social relations. In every setting
where people are involved in an interaction, the
conflict is an inevitable phenomenon (Karip
1999). The conflict phenomenon which general-
ly states being against or disunity is a well-
rounded individual and social issue, concerning
the parental conflict, the conflict of interest, peer
confrontation as well as the religion/sectarian
disagreements. The conflict is related with any
disagreement and it is a part of life’s rich pag-
eant; it comes in sight when the needs, desires,
morals and challenges are contrary. The conflict
may be at stake from a usual disunity to the seri-
ous violent acts in a large spectrum (Oner 1999).

The conflict is described as the incompatible
activities, interests, desires, moral differences or
the competition between the individuals (Pe-
kkaya 1994).The conflict happens because of the
mutual arguments and choices and it has three
main resources: a) the insufficient resources such
as land and materials, b) psychological necessi-
ties, c)values including the needs of humans (Sim-
pson 1998).With the integration of the three fields
because of which the conflict arises, the con-
frontation gets much more complicated (Schrumpf
et al. 1997). As being depended upon how to
control the conflict, it is a phenomenon which
has a potential to be either constructive or de-
structive (Coleman and Yoshida 2001). As a re-
sult of the conflict, constructive or destructive
outcomes may be faced with. In other words, the
problem solving method of an individual may be
constructive, destructive and positive or nega-
tive (Turnuklu 2002a). The strategies used in the
conflict solution divides into three fundamental
strategies as constructive, agreeable, amicable;
destructive and avoiding (Schrumpf et al. 1997;
Turnuklu 2005b).

In case of being conducted in a positive way,
the conflict enables the individual development
and social alternation (Schrumpf et al. 1997). Stat-
ed in other words, the used conflict solution
methods have an influence on the perception
and ability concerning both the conflict and its
solution of students. Because the negative and
sometimes violent methods of the students used
for the solution of the conflict they face with
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leads them to think that the conflict is destruc-
tive and causes deteriorated relations. The de-
structive conflict solving method, on the other
hand, causes the individuals to be raised with
the abstention in the struggle for their future
objectives as well as being uneasy about involv-
ing in the conflict besides trying to fulfill their
objectives by their aggressive acts. The con-
structive conflict solving methods, on the other
hand, contribute the individual to think clearly,
overcome the stress, make decision and improve
their communication skills (Johnson and Johnson
1994a; Yanoov 1996). Dokmen who emphasizes
that the conflicts have hidden power regarding
the human relations (2001), claims that, the con-
flicts reveal the anger, furiousness and hostility
feelings and cause the grief as well as sadness.
However, in addition to these negative out-
comes, he argues that the conflicts have also
some possible effects such as realizing the indi-
viduals’ own error during the communication and
giving them the chance to have inner vision.

With the education, the physical, mental,
emotional and social improvements, in all aspect,
are aimed (Turkoglu 2002). A person needs to
have the required attributes and manners as to
get into the human affairs (Kuzgun 1996). In any
places where there is human affair the conflict is
common and unavoidable. Instead of abstaining
from the conflict, it is needed to be known how
to use the right solution methods; because the
reason of conflict is not important but the con-
duction and solution of it (Korkut 2004). The
development of the interpersonal intelligence is
not the outstanding aim in our education sys-
tem. However, one of the most important factors
affecting the success is the interpersonal intelli-
gence (Selçuk et al. 2002). On the other hand, it is
thought that, the high level mental potential helps
the individuals to develop an effective coping
mechanism and it enables them to cope with the
negative things they face with as well as having
influence on developing their conformance to
the situation and by this way, having chance to
develop their self-conception (Ataman 1984;
Yuruk 2003). Making the educators in both the
normal classrooms and Science and Art Center
be adequate regarding the characteristics of the
gifted students, their psycho-social problems as
well as the analytical approach are deemed as
significant (Metin and Bencik Kangal 2012). The
Science Art Centers, within the body of General
Directorate for Special Education, Guidance and

Counseling Service, are established with the aim
of educating the gifted students in the fields of
both science and art. In these independent edu-
cation centers, the studies are carried out relat-
ing to the determination of the gifted students in
pre-school, primary and secondary education a
study is carried out to make them take education
in line with their abilities (Ministry of Education
2007). The graduated individuals from the Supe-
rior Intelligence Department at the University are
crucial to take part in BILSEM/GDSECS in terms
of fulfilling the mission of these institutions (Min-
istry of Education 2010). It is required to be pre-
pared and applied for an education process with
which both social and emotional needs of the
gifted people are met. This requirement takes part
in the strategy and application plan of the Min-
istry of Education special education and General
Directorate for Special Education Guidance and
Counseling Service (2013-2017). Students’ hap-
piness within the boundaries of school depends
upon the reality of the potential development
and having a good rapport with the other peo-
ple. In addition to these, the social abilities and
emotional management skills of students are im-
portant as the students to handle the problems
in life much more easily. When the related litera-
ture is examined, researches are conducted with
the gifted students educated in science and art
centers in our country in recent years. The stu-
dent remarks concerning the education methods
in the fields of science and art (Aktepe and Akte-
pe 2009); in the science and art centers problem
based learning in math (Boran and Aslaner 2009);
pediatric approach towards the gifted students
(Dogan and Aslan 2009); being the parent of the
gifted child (DaglioGlu and Alemdar 2010); ex-
amining self-conception of students between the
ages of 12-14 continuous in science and art cen-
ters (Metin and Bencik Kangal 2012). In the con-
ducted that no communication problem and so-
lution strategies of students are encountered.
The general aim of the study is to determine the
social conflicts and problem solving methods. A
descriptive study related with the kinds of con-
flicts that the students have and methods of cop-
ing with these conflicts are thought to be re-
quired. This study is very important in terms of
enlightening both social and emotional devel-
opments of the gifted students.

Problem Statement of the Study

What are the conflict kinds that the gifted
students face with?
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Sub-problems are Determined as

What causes of the gifted children’s conflicts?
How do the gifted students solve the con-
flicts they face with?
Which strategy and method do the gifted stu-
dents use as to solve the conflicts among their
friends?
How do the gifted students’ affect their
lessons?
How do the conflicts affect peer relations?

METHODOLOGY

The Research Model

In this research, semi-structured interview
method is used as to study much more in- depth
with the limited number of students by the qual-
itative research method regarding the conflicts
that the superior intelligent people have and the
thoughts, observations and experiences related
to the solutions of the conflicts they face with.
By using the sampling method, 19 students are
determined for this study.

Working Group

The population consists of the students from
the regions and districts of Giresun, continuing
their education in Science and Art Center.19 stu-
dents from the Giresun Science and Art Center
are the population group of the study.

Data Collection Tool

The semi-structured interview form which is
organized to study on the gifted students’ con-
flicts and their thoughts, observations and ex-
periences related with these conflicts, consists

of five open-ended questions with including the
sub-problems. The interview and observation
methods are arranged by using the related litera-
ture and getting the remarks of five experts relat-
ed with this issue.

Procedure

The qualitative data analysis is used for the
obtained data. The obtained data is evaluated
with the help of the related literature (Karasar
1999; Bilgin 2000; Yildirim and Simsek 2003; Tur-
nuklu 2002a, 2005b; Turnuklu and Sahin 2002a,
2004). In the process of the data analysis, cumu-
lative frequency and percentage value are taken
from the descriptive statistics.

FINDINGS

The general aim of the study is to determine
the communication conflicts that the gifted stu-
dents have and the solution strategies regard-
ing these conflicts they face with. The cumula-
tive frequencies and percentage values are
shown in the tables.

 In the Table 1, when the main categories are
examined, related with the conflict types that the
gifted students have, it is obviously seen that
the discussion typed conflicts have the highest
percentage. In line with the students’ remarks,
the cumulative percentage value indicates that
the female-male discussions happen at the ut-
most with the percentage of 26 percent.

When Table 2 is examined, regarding to the
conflicts that the gifted students have, it was
seen that the personality characteristics catego-
ry has the percentages of 36 percent and 26 per-
cent while the interpersonal relation category has
26 percent. This indicates that the main reasons
of the experienced conflicts of the gifted stu-

Table 1: The cumulative frequency percentages related with the conflict types that the students face with

Main categories Conflict types Number of       %
students

Physical Violence Showing of strength 2 10.53
Discussion 2 10.53

Verbal Violence Verbal discussion 7 36.84
Interpersonal Conflicts Alignment 4 21.05

Female-male conflicts 5 26.32
Communication Conflicts Being offended 5 26.32
Moral Values Related Discussions Treating with contempt 2 10.53

Sneaking 2 10.53
Complaining 6 31.58
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dents are related with their own personalities, in
other words being competitive, and struggling
for the leadership regarding the interpersonal
relations.

When the Table 3 is examined, in line with
the opinions of the students, the cumulative per-
centage values seen as 84 percent, 78 percent,
42 percent and 26 percent, indicate that the gift-
ed students use constructive, agreeable and
amicable solution strategies.

 When Table 4 is examined, in line with the
opinions of the students, the cumulative percent-
age values seen as 84 percent, 68 percent, 57
percent, indicate that the gifted students use
constructive, agreeable and amicable solution
strategies.

  When Table 5 is examined, in line with the
opinions of students, as the accumulative per-
centage value is higher than 50 percent; it is seen

that the gifted students’ conflicts have no effect
on their course achievement. The value with 31
percent in the field of both motivation and atten-
tion also indicates that the conflicts have a pos-
itive effect on students as it encourages them to
study more.

 When Table 6 is examined, the communica-
tion category whose percentage is above 31 per-
cent; it can be concluded that the conflicts that
the students face with have a positive effect on
the student in terms of developing their conflict
solution strategies. The item with the value of 10
percent, in the category of the peer relation indi-
cates that the conflicts have a positive effect on
the students as they have a chance to get know
each other better. When concerning the feelings
category with the 26 percent value, it was seen
that the conflicts that they experience have a
negative effect on their relationship as the trust
to each other gets worse.

Table 2: The cumulative frequency percentage distribution regarding the conflicts that the gifted
students have

Main categories Reasons of the conflicts Student      %

Physical Violence Tripping up, hitting and scuttling, 2 10.53
  distracting manners including gestures
  and swearwords
Fighting 4 21.05

Verbal Violence Nicknaming 4 21.05
Speaking in an offensive way 1 5.26
Sniping 3 15.79

Personal Characteristics Oppositional manners 5 26.32
Being jealous 3 15.79
Being competitive 7 36.84
Not accepting the defeat 3 15.79
Not accepting the errors 2 10.53
Being resentful 4 21.05
Being not able to control the feelings 2 10.53

Inter-personal Relations Trying to be superior 5 26.32
Struggling for the leadership 5 26.32
Grouping 2 10.53
Criticizing 4 21.05

Deficiencies Concerning the Being not able to express himself/herself 2 10.53
  Communication Skills Being not able to listen carefully 1 5.26
Moral Factors Telling lies 4 21.05

Being disrespectful 1 5.26
Complaining 4 21.05
Squealing 3 15.79

School Life Not obeying the school and classroom rules 1 5.26
Being bot able to share the desk 1 5.26
Discussing for the sitting arrangement 1 5.26
Being not able to share the playing area 3 15.79
Not fulfilling the duties in group workings 2 10.53

Intellectual Factors Differences between their ideas 4 21.05
Differences between their desires 3 15.79
The social environment of our school 2 10.53

Other Supporting different football teams 3 15.79
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Table 3: Cumulative frequency percentage distribution regarding the solution strategies of the
gifted students’ conflicts

Conflict solution Structure of the Conflict   Student       %
strategies  strategy solution tactics

Constructive, Internal controlled 1-I try to speak and agree. 16 84.21
Agreeable and 2-I say sorry. 15 78.95
Amicable Strategies 3-I put myself into my friend’s shoes 8 42.11

  and try to understand him/her.
4-I make jokes. 5 26.32

External controlled 5-I ask for my teacher’s help. 2 10.53
6-I ask for my friend’s help. 1 5.26

Destructive Strategies Internal controlled I get offended. 1 5.26
External controlled 13-I complain to the teacher or school 1 5.26

  management.
Kaçinma Stratejileri 15-I leave it to time. 2 10.53

16-I sing another tune. 1 5.26
Diger 17-I continue my relation as if nothing

  happened. 3 15.79

Table 5: Cumulative frequency percentage distribution regarding the effects of the students ‘conflicts
on their lessons

The field he/she The way of Effects Student       %
affects  affecting

To the Motivation Positive 1-Enables to get encouraged and study more. 6 31.58
and Attention Negative 2- I am not willing to learn the lesson. 1 5.26

3-I can’t concentrate on my lessons  as I think 2 10.53
  my friends and the conflicts.

Educational Activities Negative It i difficult to work with the people 2 10.53
  that I confronted.

Course Achievement It does not have any effect. 10 52.63

Table 6: Cumulative frequency percentage distribution regarding the effects of the conflicts on the
relations with their peers

The field he/she The way of Etkileri    Student       %
affects affecting

Communication Positive Conflicts develop our solution skill. 6 31.58
Negative Except for the anger, I discuss with my friends. 2 10.53

Peer relations Positive We have chance to get to know each  other better. 2 10.53
Negative I change my social circle. 1 5.26

Feelings Positive I understand the value parted with each other. 3 15.79
Negative We reduce our trust to each other. 5 26.32

11-We take a dislike to each other. 1 5.26
12-It causes us to feel as if we are enemies. 1 5.26
We get offended and do not speak to each other. 2 10.53

Other 13-We forget the conflicts that we have and after a while, 10 52.63
we forget whateve we experienced.

Table 4: Cumulative frequency percentage distribution regarding the gifted students’ solution strat-
egies for the conflicts among their friends

Conflict solution Structure of the Conflict   Student       %
strategies  strategy solution tactics

Constructive, Internal Controlled 1-I separate and make them calm down. 17 89.47
Agreeable and 2-I make them say sorry and make peace. 13 68.42
Amicable Strategies 3-I tell them that they need to talk as to 11 57.89

  understand each other.
4-I listen to them and show them up 13 68.42
  separately.

External Controlled 5-I tell to my teacher. 2 10.53
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DISCUSSION

When the outcomes of the study are evalu-
ated, it is specified that the gifted students fre-
quently use constructive and amicable conflict
solution strategies. In line with the related litera-
ture review, the evaluated data indicated that the
discussions stem from the competitive person-
alities of the students. The students claim that
the problems they have may be solved with face
to face communication and the experienced con-
flicts have no effect on their lessons as well as
friendship.

Parents sometimes may want their children
to be occupied with the academic works instead
of playing in their leisure times. Children may be
wanted to get a math lesson, music education or
foreign language tutorial in their early childhood
or babyhood with a repressive attitude. The gift-
ed children may be sensitive to these presented
repressive attitudes (Dogan and Aslan 2009).
Welsh (2015) indicated that parents were the most
influential force in creating academically, social-
ly, and emotionally sound students. The meth-
ods of raising these students could be demon-
strated for educating gifted students who will,
one day, be our future leaders, researchers, and
doctors and scientists.

The outcomes of the study which studies the
conflicts of students and conflict solving strate-
gies with different aged groups, on the other
hand, indicates that the interpersonal conflicts
such as physical violence, kidding, nicknaming
or getting jealous are solved in a destructive and
uncooperative way (Johnson and Johnson 1994b,
1996; Longaretti and Wilson 2000; Turnuklu and
Sahin 2002a, 2002b; Chen 2003; Uçar 2003; Tur-
nuklu and Sahin 2004; Thornberg 2006; Turnuk-
lu and  Ellez 2006). It is emphasized that precau-
tions should be taken as to make the science
centers more active and fully operational; in the
report which is thought to be applied in the years
of 2013-2017, it is stressed that these individuals
should be given the education oriented to the
development to their skills in each steps of their
life continually. The opportunities related with
these are to be provided to the students and in
the promoting system at schools, the primary
and secondary schools should be for one year
(Sari 2013). It is considered to be crucial of the
problems faced in the GDSECS/BILSEM to be
solved as well as having adequate equipment
and physical conditions; the gifted individuals

should also be conducted properly and the con-
venient learning /research environment should
be provided to the students as to make them
develop their skills (Keskin et al. 2013).

CONCLUSION

When taking into account the outcomes of
the study, some proposals are put forward with
the aim of contributing to the social and emo-
tional development of the gifted children. In the
Science and Art Centers, within the orientation
process, solving conflicts, making peace and
intermediacy issues which should be injected in
a programmed and planned way. The gifted stu-
dents should be qualified in solving their psy-
chosocial problems as well as the analyzing ap-
proaches. The educators and parents should
help their children to change their negative
thoughts into positive. Especially in early child-
hood, the identity development is in the fore-
front. Having a good rapport of the children with
their fellow parents at to help them show their
extraordinary potential sides. The independent
lessons, which are determined as required for
the children, should also be included in the art
center’s programs systematically as to make stu-
dents control feelings and anger, develop empa-
thy, be active, listen actively, self-esteem, self-
control, cooperation or responsibility…etc. un-
der the responsibility of the guidance and coun-
seling unit as individually or group.
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