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ABSTRACT The aim of this study is to display the life values that have a strong positive and significant
relationship with life satisfaction in college students. In this context in Fall 2013-2014, Schwarz Values Scales and
Life Satisfaction Scale were applied to 407 students from different departments of the Education Faculty in Mugla
Sitki Kocman University. The results were studied in relation to the values, which had a meaningful relationship
with life satisfaction, sex differences in preference of values, and with the priority of value preferences. According
to this, the priority order of the values of the Turkish college students is self-direction, universalism, security,
benevolence, comformity, achievement, tradition, simulation, hedonism, and power. A preference order such as
self-transcendence, conservatism, openness to change, and self-enhancement is the topic in terms of value clusters.
Moreover, girls gave importance to universalism, conformity, and security, while power is more important for
boys. Lastly, whereas benevolence, conformity, hedonism, security, achievement, tradition, universalism, and
power were found to be connected to each other, a significant relationship between life satisfaction, stimulation
and self-authorship was not found. The results were studied with literature findings.

INTRODUCTION

The science of psychology blossomed very
well post- 1950. Studies about moral develop-
ment and its values are the products of the times
over these years. For example, Kohlberg in the
1960s and Gilligan in the 1970s, who carried out
important studies on moral development, and
thereafter started to work upon this topic after
these years (Slavin 2005). In topics like values as
a dimension of the moral development, and the
classification and measurement of these values,
Schwartz is one of the individuals who started to
contribute after the mid-1980s to the studies of
Rokeach who in turn started his studies earlier
on after the 1970s and they both still make strong
contributions even today (Bilsky and Schwartz
1994; Knafo and Schwartz 2012; Sagie and
Schwartz 2000; Schwartz 1994, 1999; Schwartz
and Bilsky 1987; Schwartz  and Huismans 1995;
Schwartz and Sagiy 1995; Schwartz et al. 2000).
Also, 1980s and the proceeding years are con-
sidered as the first years of the application of
character and values education in the US (Al-
gera and Sink 2002; Pearson and Nicholson 2000).
In Turkey, the values studied in sociology and
in psychology, which coincided with the years
1960s-70s (Kusdil and Kagitcibasi 2000), were
the topic of the theoretical and practical applica-

tions with a tendency which accelerated after
1990 and in early 2000s. For example, a study,
which examined the graduate theises on values
between 2000 and 2011, showed that values were
studied mostly in 2006 and after. These values
were studied mostly by pedagogues who have
mental education values, and this supports the
fact that the study was carried out on elementary
and secondary school students mostly (Adigu-
zel-Ergunay 2012).

    Value is described as, “conceptions of the
desirable that influence the way people select
action and evaluate events and their own be-
haviors” (Schwartz 1999: 24). The lexical mean-
ing of value is, “an abstract scale, which helps
determine the importance of something, a de-
clared value of something, preciousness or high
and the beneficial quality of something” (TDK
2005). This definition mostly represents the dai-
ly use of value. This definition means that value,
in daily language, is the worth of something. It
expresses an evaluation, which examines wheth-
er a thing is precious, important, beneficial and
significant or not and the decision after it. For
something to be tagged valuable, it should be
good, desirable, beneficial and significant.

According to Rokeach (1973), all values of
an individual are listed according to their priori-
ties within a pattern called values system. The
values system changes when a new value is
learned and added to the system. After the addi-
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tion of this new value, the order of the values
according to their priorities is ordered again.
Therefore, it cannot be said that values are com-
pletely stable or that they change continuously.
Values are flexible enough to let individualistic
or communal changes happen, but they are not
stable enough to reflect the structure of the per-
sonality of an individual (Korkmaz- Devrani 2010;
Rokech 1973).

Life events, which require dramatic changes
in the life conditions of a person, are the most
important reason for changing values in adult-
hood. Consequently, the strongest changes in
life conditions occur as a result of the greatest
changes in life values (Bardi et al. 2009). Howev-
er, these changes occur according to a specific
balance rather than as a random occurrence or a
complex one. For example, according to Schwartz
scale, there is a reverse relation between cross
values, but this relation is linear between the
same value groups. So, the increase in univer-
salism, which is in the self-transcendence group
leads to an increase in the benevolence value
which is in the same group. However, the increase
in universalism leads to a little decrease in the
self-enhancement group, and even in other indi-
vidualistic values. In other words, while the in-
crease in universalism value leads to an increase
in social values such as benevolence, tradition,
conformity and security which are in the same
group, it also leads to a decrease in the individu-
alistic values’ priorities such as achievement,
power, hedonism and stimulation (Bardi et al.
2009).

Values are transmitted from generations to
generations by means of different channels. As
opposed to the fact that the same value is some-
times transmitted with the same content, it can
still be altered according to the needs and condi-
tions. It also changes and satisfies the needs
according to the conditions. The transmission
of values does not only happen to close genera-
tions, but it includes several generations with a
wider cultural change. Because, parents who
transmit some specific values to their children
have acquired these values from their own par-
ents, integrated them into their lives, and then
transmit them to the next generations. In a re-
search (Barni et al. 2012) which studies the re-
semblance of intergenerational values in the con-
text of the transmission of the values with 381
Italian families, Schwartz Values Scales was giv-
en to three generations in order to examine the

similarities of these generations. During the eval-
uation, the strongest correlation was observed
between the first and the second generations
(.95 and .97). However, their adolescent children
had less common values according to their own
parents and grandparents (.39, .41, .22). Obvi-
ously, today’s adolescents have been experienc-
ing a slow change of values which will turn into
more common values with their own parents as
future adults. In the same study, it is found that
girl adolescents’ value resemblance is higher than
that of boys who are with their own parents (Barni
et al. 2012).

In another study, some factors which can be
effective on whether adolescents adopt similar
values which they share with their parents or
not, was researched. In the study conducted with
547 adolescents and their parents, whereas the
possibility of adoption by the adolescents of the
values of their parents and integration of these
values in their lives is higher if the parents are
considered as responsible and affectionate, yet
this possibility is less when the parents are per-
ceived as contradicting their acts and state-
ments. The resemblance of the values between
the parents and their children is really bound to
the knowledge of the values of the parents ac-
quired by the children and the acceptance of
them. Therefore, the parents transmit their own
values more clearly and comprehensibly. The
children take these values of the parents whom
they find to be responsive and affectionate and
then they most probably integrate them into their
own lives and they also progress according to
these values (Knafo and Schwartz 2012). If the
family is away from the current cultural climate
of the society, the possibility of the resemblance
of their values with that of their children and the
possibility of transmitting them to the children is
higher (Boehnke et al. 2007).

The Relationship between Values and Life
Satisfaction

This study was fictionalized according to the
assumption that the values internalized by in-
dividuals will affect their psychological condi-
tions and will guide their behaviors. In this con-
text, it was aimed to study the effects of their
primary values on their perception of life satis-
faction. In some studies conducted before, it was
shown that some primary values of the individu-
als are connected with some psychological traits.
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For example, in a study conducted with the help
of some group of American and Chinese busi-
nessmen, it was understood that social respon-
sibility and ethics are most connected with self-
transcendence (universalism and benevolence),
and conservatism (tradition and conformity)
(Schneider et al. 2010). For example, the least re-
lated value with empathy is achievement, while
the most related one is benevolence (Balliet et al.
2008). Social responsibility is, firstly, related to
self-transcendence (benevolence and universal-
ism), seconded by conservatism (tradition, se-
curity and conformity) (Tayli 2014). Narcistic
personality is related mostly to power, achieve-
ment, hedonism, stimulation, and individual ten-
dencies and is also least related to benevolence
and security (Gungor et al. 2012).

In the literature, there is no direct research
on the relationship between life values and life
satisfaction. However, few research on the rela-
tionship between some factors which can be at-
tributed to life satisfaction and values have been
run across. Among them, in a study conducted
by Ozdemir and Koruklu (2011), it was under-
stood that there is a meaningful relationship be-
tween the happiness points and universalism,
self-direction and benevolence for the Turkish
college students. In another study conducted
by Savig and Schwartz (2000: 185), a meaningful
relationship was found in 1261 Israelite and Ger-
man adults and college students, between stim-
ulation, self-direction, achievement and positive
affect, but there is no relationship between be-
nevolence, universalism and the positive affect.
For these groups, stimulation, self-direction and
achievement are important for a person to feel
happy, while helping others or a mindfulposi-
tion, which embraces all humanity and nature,
were not found to be effective on the happiness
of the individual.

On the other hand, societies can determine
their own priorities according to their conditions.
Sometimes, societies can determine some origi-
nal primary values for themselves. For example,
for the Americans, tradition, universalism and
security are perceived as unimportant, while they
focus more on self-direction, achievement, stim-
ulation and hedonism which complies with self-
direction, self-development and self-authority
values (Schwartz and Sagie 2000). Again, there
are some different risks and gains of these value
priorities. For example, while self-transcendence
and conservatism are related to depression, self-

transcendence and openness to change are re-
lated to radicalism and openness to change. Self-
enhancement also consists of risks such as be-
ing irregular and being free from care. It is better
that the societies know their original structures
in terms of their value priorities, and they should
try to make different people acquire some posi-
tive aspects of these values by means of differ-
ent ways. This is important at individual and
communal levels.

The main purpose of this study is to show
life values related to life satisfaction in Turkish
college students. With this aim, life values, which
are significantly related to life satisfaction, were
studied first, followed by a study of a significant
difference between the priorities of girls and
boys. Lastly, the college students were ordered
according to their average points of their value
priorities and an order of the worthiest values
was displayed. Therefore, the most and the least
important values for the college students were
ensured at the same time.

METHODOLOGY

Participants

 This research was conducted with 407 sec-
ond, third and fourth graders who accepted to
participate in the study voluntarily. They were
chosen by the basic random sampling method,
being students of different departments of the
Education Faculty of Mugla Sitki Kocman Uni-
versity in Fall 2013-2014. 84.8 percent of the at-
tendants are girls (218) and 45.3 percent of them
are boys (181). The age ranged between 18 and
29 (X: 20.77, Sd:1.35).

Measurement Scales

 Schwartz Values Scales, The Life Satisfac-
tion Scale and Personal Information Form.

Schwartz Values Scale

Schwartz Values Scales is the measurement
gauge which consists of 10 sub-units, 57 value
items which are based on the categorization of
the values of Rokeach. Schwartz tested the va-
lidity of the values, firstly, with 40 countries, fol-
lowed by 54 countries and he claimed that the
values are eighty-two percent categorized. Simi-
larly, there is an aggreement on 8 of the 10 sub-
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units cross-culturally (Sagiv and Schwartz 1995).
This scale was adapted into Turkish by Kusdil
and Kagitcibasi (2000).

Life Satisfaction Scale

Life Satisfaction Scale is a likert type mea-
surement with 5 items leveled by 7. It is appropri-
ate for all ages from adolescents to the adults
and old people and it measures life satisfaction.
It was developed by Diener et al. in 1985 and was
adapted into Turkish by Koker in 1991. The test-
after-test reliability of the scale is r=.85, while
the item-test correlations are between .71 and
.80. The point acquired from one dimensional
measurements vary between 7 and 35. The more
the numbers increase, the more the life satisfac-
tion increases or the less the number is, the less
the level of the satisfaction too.

RESULTS

Furthermore, average points evaluated the
value priorities, and the differences between the
sexes were measured by t-test, but the relation-
ship between life values and life satisfaction was
calculated by Pearson Product-Moment Corre-
lation coefficient.

  In the context of the research, firstly, it was
examined which values are the most primary for
all college students. In a seven-leveled evalua-
tion, 1 represents the least, 7 represents the high-
est value. Therefore, the most preferred value
with the highest average point in terms of the
whole group is self-direction (X: 6.4561, Sd:

.5967), followed by universalism (X: 6.3994, Sd:

.6349), security (X: 6.3129, Sd: .6036), benevo-
lence (X: 6.2962,  Sd: .5967), conformity (X: 6.1045,
Sd: .7595), achievement (X: 6.0269  Sd .7070), tra-
dition  (X: 5.4622 Sd: .8166), stimulation  (X:
5.4355,  Sd: .9712 ), hedonism (X: 5.3592,  Sd:
1,0330 ), and lastly, power (X: 5.2172,  Sd: 1.1368).
In the evaluation of the preferences of values in
terms of value groups, it was observed that the
self-transcendence group (X: 6.3280, Sd: .5412),
followed by conservatism group (X: 6.0021, Sd:
.5782), then openness to change group (X: 5.9498,
Sd: .5760) and lastly, self-enhancement(X:5. 6346,
Sd: .7299) are preferred respectively (Table 1).

 Secondly, in order to understand whether
there is any difference resulting from the differ-
ent genders, Independent Samples t-test was
applied. According to this, the point of the life
satisfaction of the women (X: 25.7451, Sd: 5.5012)
is higher than that of the men (X: 23.3642, Sd:
7.7786) and this difference is statistically mean-
ingful (t= .3,498 p< ,001). In terms of life values,
the girls give importance more to conformity (t=
.2,859   p< .001), security (t= .2,270, p< .001) and
universalism (t= .2,143, p< .05 ), while boys give
more importance to power (t=.2,207, p< .05). No
significant differences between women and men
in terms of achievement (t= .1,459,p> .05), hedo-
nism (t= .1,178, p> .05), stimulation (t=.1,440,  p>
.05), self-direction (t= .1,448, p> .05), benevolence
(t= .1,550, p> .05) and tradition (t= .627, p> .05)
were observed (Table 2).

Lastly, in the context of the research, the re-
lationship between the values and the life satis-
faction was measured by Pearson Product-Mo-

Table 1: The evaluation of value priorities of the college students in terms of average and standard
deviation

Variables N       X          Ss   Value
priorities

Values Self- direction 407 6.4561 .6261 1
Universalism 407 6.3994 .6349 2
Security 407 6.3129 .6036 3
Benevolence 407 6.2962 .5967 4
Conformity 407 6.1045 .7595 5
Achievement 407 6.0269 .7070 6
Tradition 407 5.4622 .8166 7
Stimultion 407 5.4355 .9712 8
Hedonism 407 5.3592 1.0330 9
Power 407 5.2172 1.1368 10

Values Groups Self-transcendence 407 6.3280 .5412 1
Conservation 407 6.0021 .5782 2
Open to change 407 5.9498 .5760 3
Self-enhancement 407 5.6346 .7299 4

(*p< .05, **p<.001)
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ment Correlation coefficient and these results
were acquired. According to this, benevolence
(r=.218, p< .001), conformity (r=.195,  p< .001),
hedonism (r=.191,  p< .001), security  (r=.165 p<
.001), achievement (r=.159 p< .001) , tradition
(r=.148, p< .001), universalism (r=.131,  p< .001),
and power (r=.117,  p< .05) comein the respective
order as the values which are related to life satis-
faction. There is a relationship between the vari-
eties with a meaningfulness of .05 and .001, but
its strength is weak. Other variables that are not
related to life satisfaction are—stimulation
(r=.096,  p> .05) and self-authority (r=.091, p>
.05), respectively (Table 3).

DISCUSSION

The value priority of the Turkish college stu-
dents was studied by several researchers. For
example, in a study conducted by Aygun-Karak-

itapoglu and Imamoglu (2002), it was found that
universalism and benevolence are the most pre-
ferred values among Turkish college students.
The highest primary value group for the Turkish
college students is self-transcendency, second-
ed by self-enlargement, thirdly, to be open to
change and lastly, conservatism. In another
study conducted by Kusdil and Kagitcibasi
(2000), it was found that the most important val-
ues of the teachers are universalism, benevo-
lence and tradition. These three are followed by
self-authority, power, security, and achievement
followed by the least level, which include hedo-
nism and conformity. In a study conducted by
Tayli (2012), the priority of the preferences of the
Turkish college students  revealed that self-tran-
scendency and self-enhancement groups such
as self-direction, universalism, security, benev-
olence, conformity , achievement and conserva-
tism were most preferred. But power, hedonism

Table 2: The evaluation of the vale priority points of the college students according to their gender

Gender       N       Mean                Ss              t            P

Power Women 222 25.6778 4.6675 2.207 .024*

Men 185 26.7498 5.1222
Achievement Women 222 29.6101 3.6070 1.459 .128

Men 185 30.1523 3.8800
Hedonism Women 222 17.0891 3.0380 1.178 .289

Men 185 17.4455 3.0396
Stumilation Women 222 21.5943 3.4554 1.440 .089

Men 185 22.1147 3.8306
Self-direction Women 222 32.4839 2.4510 1.448 .173

Men 185 32.0727 3.1227
Universalism Women 222 57.7457 4.3458 2.143 .037*

Men 222 56.6330 6.0974
Benevolence Women 222 57.2802 7.0949 1.550 .253

Men 185 56.2692 6.0653
Tradition Women 222 33.4119 4.6034 .627 .556

Men 185 33.1113 5.0633
Conformity Women 222 24.8533 2.6937 2.859 .004**

Men 185 24.0481 2.9829
Security Women 222 44.6104 3.9823 2.270 .016**

Men 185 43.6628 4.4344

(*p< .05, **p<.001)

Table 3: The evaluation of the relationship between the values and the life satisfaction by Pearson
Product-Moment Correlation coefficient

Values Power Achieve- Hedo- Stimu- Self- Univer- Bene- Tradi- Confo- Secu-
ment  nism  lation dire- salism  vole tion rmity  rity

ction  nce

Life
satisfaction .117* .159** .191** .096 .091 .131** .218** .148* .195** .165**

(*p< .05, **p<.001)
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and stimulation were accepted as the least im-
portant ones. It is really interesting that there is
virtually no difference between the results of
Tayli (2011) who conducted this research with
579 students from the same faculty and a study
conducted after two years from the former re-
search in 2013. This situation makes us think that
the value priorities of the students are stable. In
both studies, the students most preferred self-
transcendency (universalism, benevolence), then
conservatism (tradition, security, conformity),
openness to change (self-direction, stimulation,
hedonism) and lastly self-enhancement (power,
achievement, hedonism).

Moreso, in one study conducted by Sahin-
Firat in 2010 with some school managers and
teachers, it was observed that both of the groups
preferred universalism as the most important and
power as the least important life value. In the
same study, the school managers claimed that
self-transcendency (universalism, benevolence)
within social values is important for the devel-
opment of a positive culture in the school. The
teachers supported the idea that self-transcen-
dency (universalism, benevolence) and conser-
vatism (tradition, conformity, security) must go
together if the school must have a positive school
culture. The paintings, compositions of 308 Turk-
ish which are related to the value priorities of the
students from foreign countries such as Turkey,
Iraq and Saudi Arabia were examined and the
most debated ones among them were benevo-
lence, patriotism  and responsibility (Tasdemir
2012).

Self-direction mostly means that all people
are responsible only for themselves and it con-
sists of some sub-units such as creativity, curi-
osity, freedom, choosing of one’s own goals, and
being sovereign. Responsibility means that it
makes people feel about their own actions, the
consequences of these actions and in every rel-
evant event. Universalism means to protect all
humanity and nature and to care for their well-
being (Schwartz 1994; Schwartz amd Sagiv 1995,
2000). The countries which help the people
around, and serve other people were encouraged
and were placed under the category of the com-
munal cultures. In this study, the major primary
values are self-transcendency and conservatism.
They both belong to the social values category,
although it is accepted that it has some exclu-
sion from individualistic values. For example,
while universalism value increases under the self-

transcendence group, benevolence from the same
group increases. This makes other values such
as achievement, power, hedonism, and stimula-
tion which are individualistic values to decrease
(Bardi et al. 2009). In this study, Turkish sample
groups preferred social values rather than indi-
vidual values, which symbolizes a communal
society.  While in other studies which werecon-
ducted in Western culture, it was found that in-
dividual values more important to social values.
For example, a study conducted by Savig and
Schwartz (2000:185) on 1261 Israelite and Ger-
man adults as well as college students, showed
that there is a meaningful relationship between
stimulation, self-authority and achievement and
positive affect, but no relationship was found
between benevolence, universalism and positive
affect. For these groups, stimulation, self-author-
ity and achievement are important for a person
to feel happy, while helping others or a mindful
position which embraces all humanity and na-
ture were not found to be effective on the happi-
ness of the individual. In another study done by
Ozdemir and Koruklu (2011), it was found that
universalism, self-authority, and benevolence are
the only values which are related to the happi-
ness points of the Turkish college students. It
will also not be out of place to say that Turkish
sample groups are less focused on individuals
when compared with some European students.
In another study, four European countries
(France, Holland, Switzerland, Portugal) were sup-
posed to be compared with other Turkish people
in a volleyball tournament. As a result, it was
found that there are more similarities than differ-
ences between the choices of the players regard-
ing values. However, an adventurous life is the
dream of everyone of the other Europeans ex-
cept those from Turkey. Other Europeans also
all preferred to be a domineering figure, again,
except those from Turkey (Sarac and Kilcigil 2004).
Domineering personality coincides with the pow-
er value, while adventurous life is associated with
the stimulation value and both values are shown
as individualistic values in Schwartz’ scale (Bil-
sky and Schwartz 1994; Schwartz 1994).

In terms of life values, conformity, security
and universalism are the most important values
for girls while boys focused more on the power
value. It is beneficial to think of the preference
values which seem to be appropriate for the gen-
der roles of the traditions from different perspec-
tives. First of all, by dividing the societies into
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two groups, as individualistic and communal, and
by making the assumption that gender roles of
men and women are expected to occur in the com-
munal societies would be wrong. Indeed, it is
impossible to divide a society into only two cat-
egories. For example, even if there are lots of
indications of a communal society, the Turkish
sample, especially the educated, young and ur-
ban people havea tendency to be individualistic
at some points (Kagitcibasi 2008). Therefore, the
fact that the values such as conformity, security
and universalism are preferred by girls and the
power value is preferred more by boys should
be examined under some limitations. Moreover,
in a study conducted by Uyguc in 2003, it was
found that girls have both masculine and femi-
nine values, while boys have higher points in
the universalism value which is normally accept-
ed as feminine by men. In another study, it was
found that while boys were interested in univer-
salism and self-authority values, girls preferred
power more. In another study, girls preferred
benevolence, conformity and security, while
boys gathered higher points in the level of he-
donism. However, amongst 13 countries, Turkey
is the country nearest within the middle limit,
which was found in the gender roles category
by Hoftstede (Uyguc 2003; Hoftstede 1991).

In the context of the research, the relation-
ship between the value preferences and life sat-
isfaction was also evaluated. Based on the eval-
uation, the most important life value for life sat-
isfaction is benevolence. The ones who declared
the best life satisfaction in the Turkish college
students are the ones who preferred benevolence
as a primary value. Benevolence is followed by
values such as conformity, hedonism, security,
achievement, tradition, universalism and power.
Even though there is a relationship between the
varieties in .05 and .001, yet, this relationship is
weak. In some other researches conducted with
the Turkish samples, it was found that benevo-
lence is always the most preferred value, or is
always among the first three (Aygün- Karakita-
poglu and Imamoglu 2002; Kusdil and Kagitçibasi
2000; Sahin- Firat 2010; Tasdemir 2012; Tayli 2012,
2014 ). Even if there is no direct research on the
relationship between life satisfaction and life
values, there are some studies which show the
fact that good values (Sagiy and Schwartz 2000),
determines the level of job satisfaction (Yilmaz
and Dilmac 2011), and personal happiness
(Ozdemir and Koruklu 2011). However, a second

evaluation is required in order to find which val-
ues or value groups are determiners of a society
or an individual. For example, according to the
sample of German and Israelite teens and adults,
having a good spirit and mental health have a
positive relationship with achievement, self-au-
thority and stimulation which are a part of the
self-enhancement group. On the other hand, they
have a negative relationship with the conserva-
tism group which consists of conformity and
security values (Sagiy and Schwartz 2000). In
another study that was conducted with 303 Turk-
ish teachers, it was found that the values explain
fourteen percent of the job satisfaction and that
the most effective values for job satisfaction are
tradition and security (Yilmaz and Dilmac 2011).
In another study conducted in Turkey as well,
the school managers accepted the fact that the
self-transcendence value group from social val-
ues such as universalism, and benevolence are
importantfor a positive school atmosphere. In
the same study, teachers claimed that both con-
servatism and self-transcendence groups and
their subunits such as conformity, security, tra-
dition, benevolence and universalism are asso-
ciated with all dimensions of a positive school
climate (Sahin-Firat 2010). In another study by
Ozdemir and Koruklu (2011), it was found that
the happiness points of the Turkish sample
groups are related to benevolence, universalism
and self-direction.

In this study and other studies conducted
by the Turkish sample groups, social values were
found to be preferred by the majority while the
individualistic values are of less importance to
them. These values make communal life easier
for situations where cooperation, sharing and
social support are important. At the same time,
to see self-tendency among the ones to be con-
trolled is beneficial for personal responsibility
and personal boundaries. On the other hand, the
societies, priorities and life habits can change. A
change of values can be affected by age, with
time (Barni et al. 2012; Boehnke et al. 2007), by
some important life events (Bardi et al. 2009) and
sometimes by education (Yapici et al. 2012). Fur-
thermore, sometimes by the fact that the society
is governed by an authoritarian or democratic
regime also affects the change of values
(Schwartz and Sagie 2000). These changes can
be both beneficial and harmful. Due to globaliza-
tion, societies are affected by each other, travel,
television and media, that make them change and
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alter their priorities. Therefore, the direction of
the change should be determined beforehand in
order to prevent risks and to take precautions by
calculating the effects of the primary values on
interpersonal relationships, other people in the
world or other living things.
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