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ABSTRACT With the globalization of the English language as a communication tool and the increased use of
technology, the characteristics of learners and teachers are changing. In order to meet the demands of the learners,
teachers must keep up-to-date and improve their teaching practices and beliefs, which necessitates professional
development (PD) and in-service training for English as foreign Language (EFL) teachers. The purpose of this
systematic review was to review the research studies that had been conducted in the area of EFL Teachers’
Professional Development (PD) in Turkey. This meta-analysis reviewed the literature on professional development
and in-service training of EFL teachers in journal articles, thesis and dissertations published between 2000 and
2012. A systematic review of literature was performed to examine the current status of EFL Teachers’ professional
development. Through the systematic review the methods and results of different research studies were analyzed
through a collection of systematic techniques. The results of the study indicate that two broad terminologies has
been used in the research literature, many of the studies were evaluative in nature and almost all of them were
conducted at English Preparatory Schools at universities. Although the studies had provided many recommendations
for professional development, there have been only a handful of studies that examined the impact of PD programs.
Through the systematic review, the authors provided recommendations for future researchers and policy-makers.

INTRODUCTION

English has been increasingly growing as a
global and dominant language worldwide (Nunan
2001). Parallel toits growth many countries place
a great emphasis on the teaching of English.
Many countries including Turkey have revised
its language teaching policies to meet these de-
mands (OECD 2005). Although there have been
numerous reforms to improve the teaching of
English as a foreign language, there are many
systematic and pedagogical issues to resolve.
According to EF English Proficiency Index (EPI)
2012, Turkey ranks 32" country out of 54 coun-
tries based on English language competency. It
is evident from this report that despite the edu-
cational reforms enacted, learners are not able
to reach expected proficiency levels in English
Language. There may be many factors contrib-
uting to this, including insufficient number of
qualified teachers, frequent changes in the cur-
ricula, inadequate resources, lack of continued
professional development opportunities and
many more.

With the increasing expansion of technolo-
gy and resources that are available at the finger-

tips of today’s learners, the demands and needs
also change. In order to meet the changing de-
mands of learners it is of utmost importance that
teachers renew their knowledge, beliefs and prac-
tices in their fields, which is only possible
through continued professional training and
development. Although a great emphasis is giv-
en to the development of English as Foreign
Language (EFL) teachers in other countries,
there have been very minimal opportunities for
EFL teachers’ training and development in Tur-
key. For example, between the years of 1998 and
2005, out of 3201 in-service education and train-
ing (INSET) programs offered by the Turkish
Ministry of National Education, 122 of them were
for EFL teachers (Kucuksuleymanoglu 2006).
These numbers are also evident locally. From
the INSET programs offered through the local
ministry of national education, there have not
been any opportunities for EFL teachers in this
southeastern city. It is obvious that teachers are
not provided with tools to equip themselves with
professionalism.

Professionalism has been referred with vari-
ous terminology including ‘teacher develop-
ment’, ‘professional development’, ‘professional
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learning’, ‘professional learning community’,
‘training’, and ‘in-service training’. For the pur-
poses of this systematic review, the focus will
be INSET and professional development (PD)
of EFL teachers in Turkey. Glatthorn (1995) de-
fines professional development as “the profes-
sional growth a teacher achieves as a result of
gaining increased experience and examining his
or her teaching systematically” (p. 41). On the
other hand, INSET refers to the educational and
training activities that are engaged by teachers,
which are often offered by an outside source
such as the ministry of education (Gardner 1995).

The terms PD and INSET have been distin-
guished in the literature. While training has a
focus on short-term and immediate goals, devel-
opment focuses on the long-term growth of
teachers (Richards and Farrell 2005). Although
the two terms has been distinguished in the lit-
erature, they overlap. In order to professionally
develop themselves, teachers need to engage in
activities that lead to fulfillment of both short
and long-term goals.

As a step forward to understanding the cur-
rent status of INSET and PD of EFL teachersin
Turkey, this systematic review of literature is
very timely. The aim of this systematic review
is:

1 To determine the previously conducted
research articles, thesis and dissertations
about PD or INSETSs of EFL teachers in
Turkey

2. To review and discuss the impact and
implications of the previously conduct-
ed research.

3. To offer recommendations and sugges-
tions for future research in this area.

METHODOLOGY

In order to be included in this systematic
review of literature, the studies had to meet the
following criteria:

1 Be published between 2000-2012 in a
refereed Journal or SSCI and in the the-
sis and dissertation database of Turk-
ish Higher Education Council (YOK).

2. Include participants from Institutions
in Turkey.

3. Include EFL teachers’ professional de-

velopment or INSET.
Must be an empirical research.
Be published online.
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6.  Bepublished in English.

In order to identify the studies to be used in
this review, several online databases were
searched. The search was conducted through
using the ERIC (Education Resources Informa-
tion Center), I1SI Web of Knowledge, CSA Lin-
guistics and Language Behavior Abstracts
(LLBA), Google Scholar and thesis and disser-
tation database of Turkish Higher Education
Council (YOK). For EFL Teachers’ Professional
Development in Turkey, professional develop-
ment, in-service training, English Language
Teachers, Turkey search terms were used. The
search function was created by using three Bool-
ean operators: professional development or in-
service training and EFL Teachers and Turkey.
The search was performed by using the ‘key-
word’ function.

All databases were searched for the period
of 2000 to 2012 (January 2, 2013). The search
resulted in 28 ERIC documents, 11 ISI Web of
Knowledge documents, 41 LLBA documents, 23
Google Scholar documents, 75 YOK theses and
dissertations. 217 total number of documents
were found and examined preliminarily. Through
the initial scanning the exclusion criteria was
applied. All documents that included PD or IN-
SET of general education or non-ELT fields, pre-
service teachers’, settings other than Turkey,
and non-empirical studies were eliminated. Af-
ter examining the abstracts of each study initial-
ly, the researchers applied the inclusion criteria
to select the studies that could be included within
the scope of this study. Through this process 8
journal articles, 22 MA thesis and PhD disserta-
tions were selected for further examination.

Coding Procedures

Due to the limited number of research found
in this field in Turkey, the literature was coded
through categories and themes. There were two
main categories that emerged through partici-
pants and setting, which were K-12 schools and
teachers or universities and university instruc-
tors. From these categories two different themes
emerged as being at the forefront of the research
in PD and INSET. The two themes emerged by
looking at the nature of the research and they
were noted as being research that were evalua-
tive or impact research. Each researcher created
the categories and codes independently and
then crosschecked in regular meetings for con-
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sistency. The following section describes the
categories and themes in further detail.

FINDINGS

Through an in-depth analysis of each docu-
ment found in the literature, it became apparent
that there were two main settings and partici-
pants in the area of PD and INSET. The settings
were either in K-12 grade schools and involved
teachers there, or university preparatory schools
and instructors there. Within these categories
two themes were dominant. Most of the research
conducted in the area of PD and INSET were
either evaluative in nature or had an impact.
These two themes are described below.

Evaluative Studies

From the detailed reading of the documents,
each researcher became aware that many of the
studies that were conducted in the area of PD or
INSET were evaluative in nature. What being
evaluative means is that the researchers looked
at the perceptions of instructors or teachers re-
garding PD or INSET. The researchers were not
interested in looking at an impact of a specific
PD or INSET. The evaluative studies then were
thematically aligned accordingly to their partic-
ipants and setting or

Impact Studies

Another theme that emerged as a result of
the detailed review of the research was the stud-
ies that had an impact as a result of a specific PD
or INSET. What is meant by impact is that
through the impact studies researchers were in-
terested in looking at a specific PD or INSET
and its impact on the participants and setting.
Through this impact, these research led to
change at most times, therefore played an im-
portant role for the field.

The following tables provide a detailed view
of the studies that are included in this systemat-
ic review with the categories and themes.

A. University preparatory schools and in-
structors
a. Evaluative studies
b. Impact Studies
B. K-12 Grade Schools and Teachers
a. Evaluative Studies
b. Impact Studies

DISCUSSION

In this section we provide an analysis of the
studies that were noted in the findings section.
As presented in the table in the findings sec-
tion, the research on PD and INSET in the area
of EFL is limited in Turkey. Although there have
been more than handful of studies conducted in
the area of PD/INSET, many of them focused on
gathering information and analyzing the needs
of the EFL teachers rather than providing them
with effective PD/INSET (Arikan 2004; Turhan
and Arikan 2009; Kasapoglu 2002; Karaaslan
2003; Eksi 2010; Sahin 2006; Kucuksuleymano-
glu 2006; Buyukyavuz and Inal 2008; lyidogan
2011; Unal 2010).

The common thread among the ten evalua-
tive studies that were analyzed consisted of sim-
ilar findings. Eight out of the ten studies reached
to the following conclusions (Arikan 2004;
Turhan and Arikan 2009; Karaaslan 2003; Eksi
2010; Kucuksuleymanoglu 2006; Buyukyavuz
and Inal 2008; lyidogan 2011; Unal 2010):
1)Teachers believed in the importance/necessi-
ty of PD/INSET however did not like to attend.
2) The compulsory manner of PD/INSET also
created tensions among teachers that decreased
their motivation to attend such sessions. 3) Time
constraints and inconvenience of settings also
were one of the hindrances to their attendance
to PD/INSETSs. 4) Ministry of National Educa-
tion’s inconsistent needs analysis, offering of
the PD/INSETSs, and top-down nature of PD/IN-
SETs that are not really geared toward practic-
ing EFL teachers also contribute to the failure of
PD/INSETSs. 5) Novice and female teachers were
found to be more enthusiastic about attending
the PD/INSETSs. 6) Majority of the teachers pre-
fer not to participate in seminars and do not find
them to be useful. In most of the evaluative stud-
ies the tendency toward methodology is quanti-
tative, which also is limiting because they do
not provide deeper understanding of the partic-
ipants’ views and beliefs (Johnson and Chris-
tensen 2008). For example, Arikan’s (2004) re-
search study focused on narratives of nine in-
structors from various universities, which pro-
vided a comprehensive understanding of the
participants through qualitative interviews, re-
search studies of Turhan and Arikan (2009),
Karaaslan (2003), Eksi (2010), and Buyukyavuz
and Inal (2008) only used surveys/question-
naires as the main instruments for data collec-
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tion. In educational research, qualitative re-
search methodology is helpful in understand-
ing the participants’ lived experiences through
their points of views (Creswell 2009).

Additionally in all of the research that were
evaluative, the research only brought forth the
issues rather than offering solutions to the is-
sues. In educational research, it is widely popu-
lar to point attention to issues but as long as
there are not solutions offered, it is unfruitful
and does not extend beyond having an under-
standing of the issues.

Contrary to the evaluative studies, the stud-
ies that involved impacted results provided a
real-life experience and collaboration among re-
searchers and practitioners (Atay 2008, 2006,
2004,2001; Arikan2002; Alan 2003). Atay’s (2006;
2008) and Arikan’s (2002) research involved the
use of narratives and journals kept by partici-
pants teachers, which allowed for extensive de-
scription of participants’ experiences with a spe-
cific PD/INSET they were involved in. Asa re-
sult of impact studies the results were mutually
beneficial. The research that engaged both uni-
versities and schools in collaboration often re-
sulted in success, therefore universities need to
collaborate more with public and private schools.

Another feature of impact studies was the
use of mixed methodology through various types
of data collection. The use of both quantitative
and qualitative method to research provided a
rich understanding of the phenomenon under
study (Creswell 2009). The combination of ques-
tionnaires/surveys and interviews, diaries, and
reflective journals allowed researchers to gain
an in-depth understanding of participants’ real-
life experiences toward PD/INSET, and brought
awareness to practitioners regarding their pro-
fessions (Alan 2003; Unal 2010; Daloglu 2004;
Ozcalli 2007; Kirazlar 2007). Among all mixed
methodologies applied to the studies, the big-
gest impact was for teachers to be able to reas-
sess their professional identities, reflect on what
they may have been missing, and take a step
forward toward improving their classroom prac-
tices.

Another fruitful result of impact studies is
the realization of the importance of collabora-
tion among practitioner peers and university
personnel. Among the impact studies surveyed
in this review, the results indicated that the par-
ticipant teachers appreciated the collaborative
manner of the PD/INSET that they were involved
in and realized the benefits of peer-collabora-

tion and feedback in their professional develop-
ment experiences (Atay 2001, 2004, 2006; Kira-
zlar 2007; Ozcalli 2007).

CONCLUSION

The general goals of this systematic review
were to determine the previously conducted re-
search articles, thesis and dissertations about
PD or INSETs of EFL teachers in Turkey; to re-
view and discuss the impact and implications of
the previously conducted research; and to offer
recommendations and suggestions for future
research in this area.

To conduct this research several databases
such as ISI web of Knowledge and YOK were
scanned with Boolean Key Words selected for
the purposes of this study. After the in depth
analysis of the databases and readings, 30 arti-
cles, thesis and dissertations were selected to
be examined. The publications were read thor-
oughly and coded under different categories and
themes. The two researchers crosschecked the
coding scheme for consistency. The various re-
searches were presented and discussed under
different categories and themes.

LIMITATIONS

The results of this review should be ap-
proached cautiously for several reasons. First
this systematic review was limited to only stud-
ies conducted in Turkey within the years of
2000-2012, therefore may not be a representa-
tive of other contexts. Secondly, the sample for
this study was limited to EFL teachers and in-
structors in Turkish educational institutions.
Although every effort to locate all relevant stud-
ies, was made there was no way to be certain
that the sample of this review included all of the
studies that had been conducted in the area of
EFL teachers’ PD/INSET. We predominantly
searched the electronic databases. This review
only includes studies published as a journal ar-
ticle, MA thesis, and PhD dissertation in the
English language. Finally, due to the limited
number of studies found in this area, there was
not effort to eliminate studies on the basis of

quality.
IMPLICATIONS

Despite the aforementioned limitations, the
results of this systematic literature review should
serve as a lens to future research in the area of
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EFL teachers’ PD/INSET. As clearly stated in
the review, there is limited research in the field
and there is a large need to fill this gap. The
following implications should be taken into con-
sideration for further research:

1. PD/INSET topics and the real needs of
teachers’ must be met through the PD/INSET
sessions. Thus, future planning of PD/INSETSs
should take into consideration the teachers’ in-
put.

2. The PD/INSET should be carefully planned
and offered regularly and consistently instead
of a one-shot sessions.

3. The PD/INSET should be designed and
separated among different proficiencies and
grade levels such as primary and secondary.

4. Teachers should be given an opportunity
to evaluate and reflect on the participated PD/
INSET programs.

5. There should be incentives for teachers to
participate in PD/INSET programs.

6. There needs to be more research offering
PD/INSET programs and looking at its impact.

7. The Ministry of National Education shall
appoint personnel (coordinators) responsible for
planning and implementation of PD/INSET pro-
grams for specific subject areas such as English
language teachers. These coordinators shall be
practitioners with experience from the field.

8. Teachers should be encouraged to form
professional development communities among
themselves within the locale of their own schools
instead of waiting for others to do it for them.
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