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ABSTRACT Following Merten's theoretical orienta-
lion on roles, a siudy was conducted fo examine the
modes of adaplive behavior of students in schools in a
- Weatern culture. Questionnaires were uaed 1o ox-
plore the factors operating within the role set and haw
they influenced hehaviorsl msdes of studerts, The re-
sgarch was comducted on Tanna, Vanualu, a selling in
which cultls and social opposition to government and
other auihorities was frequent. The concepts provided
by Merton’s theories were found to be useful in this
crami-caltural ervironment  Although the reseaich gues-
tion wae rejected on the basis of the questionnaire re-
sulis, a valuable fest ol and two addibions o Merlon's
concepts, specifically the nddition of rale set memhbers
and & continuum for modes of adaptation, resulied.

INTRODUCTION

Thiz studyv, under the aegis of Meron's
theoretical orientation, concerns observations of
the modes of adaptive behaviors used within
schoals of a particular eulture, Merton's role
theory, including social structure, anomie. and
other relaic iopics, is briefly reviewed, Merton's
ideas were operationalized and a questionnaire-
based survey was conducted on Tanna, Vanuatu,
an island in the Southwest Pacific. The intemt
wiis 1o determine if factors operating within the
role set influenced behavioral modes of
students in schools on Tanna

ROLES AND ROLE THEORY

This review of role theory gives emphasis
to Merton's (1938, 1957, 1964) theoretical
explanations of roles, the role set, social
structure, anomie, and adaptive behaviors used
bv role incumbents. A theoretical model of the
manner in which role expectations are sent 1o the
focal person and the different tvpes of role
conflicts that result, was described by Katz and
Kahm (1978). The signal work of Gross, Mason,
and MacEachern (1958) dispels the idea of
consensus among role definers. Marwell and

Hage's (19700 factor-analysis study examines
structural pressures that influence different role
relationships. Biddle and Thomas (1966) provide
a comprehensive overview of the concepts and
research in role theory,

Thee initial impetus o develop role theory came
from theorists who recognized social forces
acting on individuals and developed sociological
levels of explanation. Durkheim (19333, for
example, claimed that social facts are ways of
acting, thinking, and feeling, exterior to the
individual and endowed with the power of
coercion, This theory about social facts was
tested in his early work on suicide, He found
that causes of snicide were external and were
effective only if the individual ventured into their
sphere of activity,

Precursory contribitors, such as Durkheim in
the carly 1900°s, were followed by developmeni
of a more systematic body of knowledge of role
theory in the 1930°s, Three major contributors
are credited with this new field of siudy, Linton’s
(1936) The Study of Man developed and defined
the terms of role and status. Authors more
recently, including Merton, still use these terms
as initially described by Linton, Moreno (1932)
contributed ideas about the development of role
taking in psychodrama and the use of the
sociogram. George H. Mead (1934) provided the
concepl of the “generalized other,” which has
been important in muoch thinking on the
study of roles. More recently, Merton has
emerged as one of the ceniral theorists on roles
and role sets. The following discussion depends
upon some of his most important work, and
describes how his theory is applied in
this study.

Many definitions of the term “role™ are found
in the literature. Gross, Mason, and MacEachermn
(1958) devote an entire chapier to definitional
problems and cxamine the definitions used by
Linton, and varions other authors. They arguc
that role as a conozpd is generally used 1o include
the normative clement of social behavior. For
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the purposes of their study, expectation was
defined as an evaluative standard applied to the
incumbent of a role, Fole was then defined as a
sef of expeciations. Merion (1968) used Linton’s
(1936) original concepts of a social status,
which refer to a position in a social svsiem with
designated rights and obligations, The
concept of role then, refers to the behavior of the
incumbent of a position that 15 onented 1o (he
patterned expectation of others.

Several ideas are crucial 1o the understanding
of the concept of role. First, cach role has an
array of surrounding roles, i.e., there are a
number of others associated with anv role, and
these sef the expectations for the individual
occupying a given role. This arrmy of roles is
called the role set (Meron, 1957). It involves
social arrangements lhal integrate the
expectations of those in the role set to the role
incumbent. Expectations held by one member
o some extent affect all other structurally
related members. This arrangement binds the
role incumbent structurally o a larger social
systom,

Role, then, is the point of interaction between
the individual and the system. Second, the
patierned expectation of others associated with
a role must be acted oul behaviorally by the
role incumbent. It is the enactment of these
expectations that merge the individual with
the role. Merton describes social mechanisms
that operate within the role set which arti-
culate the expectations of its members to the
role incumbent. These social mechanisms
of the role set (SMORS) provide order and
inchude:

I Status - the relative imponance of various
statuses,

2 Power - the differences of power held by
those in the role set,

3 Imsulation - the extent lo which role activities
are observable by members of the role set.

4 Conflict observability - the extent o which
conflicting demands on the role incumbent
by members of the role sel are observ-
able,

5 Status-occupant support - the term, “role,”
implics that a particular role can be occupied
bv a number of individuals, This mecha-
nism looks at the degree of mutwal social
suppor among these status occupants, and

6 Abridgement - the loss of a role from the
role sel.

The larger cultural structure organizes certin
normative values, which povern the ways an

JANET E, GREGORY AND ROBERT I GREGORY

individual should behave, These normative
values are transmitied to the individual throngh
a svtem of social relationships -the role set.
Role-set members are responsible for enforcing
the duties and r:s]ignsihilili:s expected of a
particular role. To the degree that the persons in
the role set are from varions social classes, they
will bring varving and differing values, beliefs,
and expectations. To the degree thal the indi-
vidual is from a strata different from the ones
that make up the cultural norms, he will bring
differing values, beliefs, and perceptions to his
role. Conflict arises when there is a discrepancy
between goals and the socially structured means
to achieve and maintain these goals. The
individual adapts in varions ways Lo these
conflicts. Social and cultural factors are used to
explain behavior,

The imbalance between goals and means can
become a source of anomie or social disorgani-
zation in terms of the larger norms of the socicty.
A summary of Merion’s theory of anomie (Cohen,
1966) notes that Merton makes"explicit™ that
which was “implicit” in Durkheim’s analysis of
suicide.

There are three aspects of structure, (wo
concemn the culture structure and, one, the social
structure, Goals, ong aspect of culture structure,
are the wants and aspimtions of the people in
the culture, Morms, the second aspects of the
culture, prescribe the legitimate means that may
be used to achieve the cultural goals. The third,
means, is an aspect of the social structure.
Means are the facilities and opportunities
available, which may be used in accordance with
the norms to achieve the cultural goal. It is the
relationship among and between these three
structural faciors that can create a disjunction,
which leads to a sense of strain; i.¢., frustration,
despair, injustice, and anomie. It is this
disjunction that can pressure people into non-
conforming behavior,

In the social order described above, five
maodes of behavioral adaplations (MOA) are
possible. They are conformity, inmovation,
ritualism, retreatism. and rebellion (Chart 1.
These udapmuuns refer not (o the personality
of the individual but to role adjustments or
role performance in specific socially structu-
red situations. Adaptations are to a role as
2 whole; onc adapts to a role rather than to
certain norms or cxpectations. Socialization,
then, focuses on the relationship as a unit rather
than onconformily to a single norm {(Goode,
19667
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Chart 1: Merton's {1938) mades of adaptation
[ILTTHY )

Type  Adapration Culfieral Insiitunionalized
Cioals Mgans

I Conforminy + +

11 Innowation + -

1T Erinalism a +

v Retrentism - .

W Rebellion + - + -

(#) acceplance; (-) eliminalion; (.-} subslitotion of
new,

An imporant aspect of role theorv is to
account for the conformity to and the variance
from the expected role prescriptions, A uscful
theary should provide wavs to examine the
vanability of behaviors exhibited by incumbents
of the same role. Conflicting expectations may
affect the role incumbent’s behaviors and
adaptations. Merton (1938) docs not deny the
contribution of bislogical or personalily
differences to the incidence of deviant conduct;
rather he provides a different emphasis by
focusing on the social and culteral matrix to
explain behavior.

Of interest in this paper is the application of
Merton's notions of role set theory o the role of
student, more particularly the possible influence
of the SMORS on the behavior modes of
adaptations of students.  In the case of a student,
the role set would include the expectations held
by teachers, parents, and others with whom the
sindent is structurally related. 11 is hypothesized
that the social mechanisms operating within the
role set influence students to adapt to their role
in various modes,

PROCEDURES

This study concerned the structural origins
of variance in the modes used by individuals to
adapt to the role of student. It was proposcd
that the variance of the studeni’s modes of
adaptation could be accounted for through the
soctal mechamisms al work within the role-sei.
These would affect the individwal s ability to leamn
and accepl the norms and therefore the role of
student. The rescarch question asked if there 15
a relationship between the SMORS, which serve
to commumnicate the norms and role expectations
to the students, and the student’s resultant mode
ol adaptation to the role.

Cuestionnaires and forms were developed to
collect data 1o assess the social mechanisms of
the role set and determine the mode of
adaptations uged by a student. These

questionnaires were designed to be given 1o
students and 1o theiridentified role-sel members,
REole-set members were those people filling
positions structurally related to the students who
define, control, andfor influence their role
behavior. Determination of role-set members lor
this sindy was made through intervicws with
school personnel and various village people.
Teacher perceptions were felt to be the most valid
for determining studenis MO A

The questionnaires and forms developed
operationalized the following:

Ly norms - the rules which define what students
should or should not do.

2y the SMORS - the mechanisms of status;
power;, insulation; conflict observability;
status-occupant supporl, and abridgement,
which articulate the expectations of the role-set
members,

Fyweacher” perceptions of the MOA including
conformity, ritealism, innovation, retreatism, and
rebellion, used by studenis,

4) perceptions of the student with regard 1o
accepiance or non-accepiance of his or her rale:
future expectations; types of power used by role-
set members and status-occupant support; that
is, the student is nol alone i the role; others
similarly share his or her fate.

Merton’s ideas regarding the relationship of
cultural goals and instilutionalized means (o
Modes of Adaptation (Chart 1) were modified,
Student’s role expectalions were seen as
analogous to cultural goals and the social
mechanisms of the role set as analogous to
institutionalized means (Chart 2). The followang
is a description of how it was pro that the
SMORS would effect the MOA, When the
socially structured means (SMORS) function
inefficiently, the mle expectations do not get
presented to the student structured well enough
for him to adequately perceive them. Therefore,
socialization of the individual inte the student

role is incomplete.

Chart 2: Modes of adaption related to stodent
expectations and social mechanisms of
the role sel

04 Student Role  Soecial Mechomisms of the
Expecrations Role-Ser Members

{Crlrural Goals) (EAICIRE)
(Taztimioralized Megni)

Heireatism

Ritualiam - +

Canfarmity + +

[nnowvation +

Rebellion = # .
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For role expectations, a plus (+) indicates
acceptance, and a minus (-) indicates rejection,
For social mechanisms, a plus (+) indicates
effeciiveness, and a minus (-) indicaies
ineffectivencss.

The first ation - retreatism - occurs when
an individual does not receive and docs not
accepl “student” ex ions. Perhaps she has
attempted the “stodent role,” but has met with
repeated failure and so has given up. Though
legally a “student,” she has been exempted by
the larger svstem. In the United States, this
adaptation includes a whole range of children
ofien labelled as suitable for “special-education
classes.” Again, it should be siressed that we
are not discussing personality adjustments but
adaptation to the particular role, “students,”

The social mechanisms may be working
effectively, but the student could reject the
expectations. The mechanisms work to the extent
thai she goes through the motions, but she is
not committed. This adaptation - ritualism -
usually occurs when the expectations seem
bevond the individual s reach.

When the social mechanisms work effectively,
the student can accept or reject the expectations
sent. If the social mechanisms work, and if the
student accepts the seni expectations and acis
in accordance with them, her adaptation can be
described as conformity, This adaptation is the
most common. The conformist accepts the basic
group norms and provides stability and
continuity to the role.

A fourth adaptation also occurs when the
social mechanisms are not functioning
effectively. If the role incumbent is able to
perceive and accept the larger social norms for
the “student™ role through secondary means,
she or he probably will behave marg,mallg.r asa
stindemt. However, shenmyengagemmcg:mman:
activitics to maintain her siatus, For example,
she may cheat, get others to do her work, and so
on. She receives only a partial or fragmented
idea of what a “student” is, so performs the role
according to this unorgamzed perception. She
does not have the opportunity to learn to act the
way a student is supposed to act, so she invents
her own ways to “act” like a “stndent.”

Rebellion - the fifth adaptation - is described
as being on a plane definitely different from the
others. [t represenis a transitional response
seeking to institutionalize new goals and new
procedures (Merton, 1968). For most “students™
within our public schools, this is nol a viable
adaptation. The “students” at most, would form
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a small, united group, rless in terms of the
larger system, Conditions necessary for this

tion are not generally permitted within the
confines of schools,

These five MOA form the range of
ndugmtiuns given the de of effectivencss of
the SMORS and the student’s acceptance of the
expectations of the role. A change was made in
the order of the MOA from Merton's original
which staried with conformity throug
rebellion. The reasoning for this change is
explained in the discussion.

Some six processes function within the
SMORS and affect the abilities of individwals to
take roles (Merton, 1957). Methods were
designed to operationalize these six processes,
Following is an explanation of these variables
and their possible contribution to the role
ASSUMing process,

1. Srafus

The role set members are a matier of social
organization and are determined by the social
stracture associated with a particular role. Each
of these members has varying degrecs of
importance. Persons occupying similar polar
social positions lend o behave in similar ways
and shaie common values and beliefs. Those
from differing social statuses will not share values,
belicfs, and so on, and so will have different ideas
about appropriate conduct.

Linton's thirteen classes were used to gather
information and rank status and role. The original
classification included the following ascribed (1-
4) and achieved (5-13) siatus roles based on
pamcularcharantmsucs

Sex - sexual characteristics, i.¢., male, female.
1 Age - chronological maturity, i.e., infant,
chald, and so on.
3 Rage - racial background, i.e., Negroid,

Cancasoid.

4 Kinship - Kinship relations, i.e., mother,
daughter.

5  Residence - where on resides.

. Economic - distribution of wealth, income,
land, and so on.

7. Political - type and level of participation in
govermment.

#  Ritual - practice of sct forms or rites of public
worship.

9 Proprieiary - special leaming, knowledge,
and/or skill,

10, Expressive - demonstrated abilities in the

areas of communication, creativity, and so
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on, 1.&., artists, dancers, orators.

11. Service - occupation, i.¢., teacher, labourer.

12, Recreational - social relationship of equality,
i.e.. member - member, partner, peer.

13, As:_n.-mm::l ric relations - social relationships
of inequality, i.e., leader - follower, chairman
- member,

2. Power

Ouestions were designed to examine the role
set members” dimensions of power. It was the
distribution of power and authority relative 1o
members” capability to shape siudent behavior
that was assessed. The centrality of a rale set
member’s concern with studenis was also a
variable of power. A powerful member who has
no direet concern with student behavior is not
as likely to exercise power. A less powerful
member centrally concerned with student
behavdor may exent all the power he has wo shape
the student’s behavior. The student would feel
a grealer impact in the latter situation. A
monopoly of power can outweigh the combined
power of others. There can be a balance of power
or power can be neutralized to allow the role
incumbent to do what he wanis.

From these questions: 1) the structure and
distribution of the power in the role set was
determined, and 2) the relationship of types of
power bases to the particular role sel members
as perceived by students was assessed.

A, Insuelation

Insulation is the secial strucluring of
arrangements for observability of role
performances, Students can not engage in
continuons interactions with cvery member of
theirrole set. Some insulation is needed to relieve
them from competing demands of role set
members,

Merton (1957) discusses three levels of
observation for this factor. An optimal lovel is
possible when privileged information or
restrictions allow the role incumbent some
privacy, This level affords the individual
autonomy, yet assurcs accountability for the
rale, A second level occurs when there is too
much observability, and consequently too little
insulation, Privacy iz a condition necessary hoth
for the a.dnqumc%ncl_ioning of the individuals
im that social structure. Third, too little
ohservability and too much insulation lead to
lack of social conirol. [n this case, even minimum

standards are difficult to enforce.
4. Conflict (bservability

A measure of conflict observability is the
occurrence of incompatible demands being made
on the students. The awareness among role sct
members of these conflicts is relevant, 10 role set
members are not aware that demands being made
on the students ane incongruent, they miglit (hink
the student 15 wilfully flaunting their demands.
This mechanism helps aniculate the expeciations
for the role incumbents through the resolution
of these conflicts regarding expectations. 1t
should be the responsibility af the role set
members 1o resobve the conflict. 1is the role sel
members” coiflict, not the students’ conflict.
Conflict is measured by the exient to wihich there
are differemces in demands made by various
micrhers,

3. Status Ocoupant Supprt

The “student™ is not alone in his role; others
share the same regularities, and expectations. 1t
is this fact that encourages a struciural coping
response. This response is (o organiae support
and conduct from pecrs. What do other stats
ocoupanis consider as realistic expectations for
their conduct? A determination was made as o
whether the student accepted or rejected her role
as student based on answers to various
fquestions,

. Abridgement of the Role Set

Two possible conditions can exist with this
mcchanism. One, a role set member may sever
her role relationship,. This condition would leave
greater consensus of the remaining role sel
members, this seldom cccurs. Role set members
are members by reason of the social organization,
not personal choice. Merton in Biddle and
Thomas ( 1%a6; 287) stated “the oplion is apt o
be that of the status occupant removing himsell
from the status rather than that of removing the
role set ... Typically, the individual goes, and the
social structure remains.” Delermination as (o
whether or not abridgement occurred was
asceriained through interviews and observation
technigues,

RESULTS
Yarious data reported students’ acceplance!



220

non-acceptance of role, the types of power nsed
by certain role-set members, and norims, as
perceived by teachers and studenis. This data
supEclnmml.ed and complemented the main issue
of the research, which investigated the influence
of structural factors on students’ MOA in twio
schools on Tanna, Tanna, an island in Vanuato
in the South Pacific, was chosen because of iis
availability to the research, and becouse of ils
well-described cargo cult of opposition to the
government (Guiart, 1967), Data collected from
tcachers in schools included information
concerning the SMORS and role-adaptation
ratings of students. Using the Kolmogorov-
Smirnov Test, no significant difference was
found in the SMORS of two schools, but a
gsignificant difference was found beiween the

OA in two schools (Chart 3). Thercfore,
statistically, no relationship betwesn the SMORS
and studenis” MOA could be determined.

This finding, however, should be noted with
reservation. OFf primary concern is the Lack of a
pilot done on the questionnaires prior to useina
cross-cultural sething, Further, this iinding must
be viewed in light of the panticular circumstances
that existed on Tanna, _

Ethnographic data obtained through
participant observation during the course of this
study proved invaluable in gaining a broader

ive, [t became evident that larger cultural
acts existed which wonld influence the results,
The ethno ic data revealed that there were

three distinct sub-cultures on Tanna which at
that time co-existed antonomously (Gregory
and Gregory, 1984). One group (conformisis)
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supported the government, while a second group
(retreatists) rejected amything “Western™ and
sought to retain their own “customs.” A third
group (rebels) which had I‘e%:::llad the government
and mission and had lost their original customs
formed a cult of opposition, Each group
socialized their children differently. Only the
conformisis used schools as a means of
socialization,

It also became evident that in this particular
culture the SMORS did not have the impact that
they maght in a Western cultural setting. For
instance, there were only small relative
differences in socio-cconomic status of the
people. The three factors that evidenced
potential for differences relating to the MOA
again were not as relevani in this cullure,
Insulation differed as many of the parents, as
role set members, were insulated from the schools
by a number of factors. One was they had not
attended schools themselves and did not speak
English., Manv of the teachers were from diffie-
rent islands and so communication 1o the
parents was conducted primarily through the
children. This in turn, influenced conflict
observability and power. Both were exercised in
a way that wounld have effected the study results,
Schools were not compulsory and so if the

ts did not like what was going on al the
school, they would just remove the child. This
is in effect what had ned on Tanma, Those
who did not like the policy of the government
and missions did not send their children to the
schools. As noted above, we found the children
at the schools were drawn from a very narrow

Chart 3: Calculations for the Kolmogoroy-Smimov test for differences in the modes of adapiation of two schools

Modes of Adapration Lenakel Cumuiative Cumulative
Numiber Number Fercent
Conformity 115 115 LT
Innovation 40 155 93
Ritualizm 9 164 a7
HEetreatism 3 &9 .00
Hebellion 0 169 .00
Modes of Adaptation Lenakel Cumulalive Crntulaiive Difference
N bar Number Fercen! O
Confarmity G4 64 AR 0
Innovation 3 94 i | e |
Eitualism 37 121 91 Ui
Hetrealism 7 128 96 i
Rehellion 5 133 1.0 Rl
N+ N 169 + 133
E=5 @ 01 = 1.63 1%

i)

n ()
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segment of the population,

In the context of ethnographic data, then, the
statistical findings were expected. Teachers and
studemts were all from the conformist group.
Differences in SMORS would not be likely 1o
exisl with such a biased, restricted sample.
Differences found in the MOA were minor
differences batween ritualism, innovation, and
conformity and not rebellion or retreatism. From
this investigation it would appear that ritualism
and innovation are only variations of conformity.

The initial thought (or hypothesis) had been
that because there was a cargo cult on the island
that was in opposition to the government, there
would be a high rate of rebellion in the schools.
However, it turned out the rebellion was not with
fhe students but was among the parcnis who
rebelled by removing their children from the
schools. The children who were in the schools
were the ones whose parents supported the
status quo.

DISCUSSION

Merton’s theoretical notions contributed
significantly to this research study. Owerall, his
modcs ni'acf‘;pliuiml proved to be a valuable tool
“‘I‘Iﬂl::&ﬂlﬁd on the level of a cultural analysis.
Hiz el of the modes provided an under-
standing of the relationship of education
to culture that would have otherwise been
impaossible, The application of the MOA to cross-
cultural situations makes them a potentially
powerful tool.

The application of the MOA to a specific role
- that of student - also brought particularly
interesting resulis. Graphical representations of
the data were of value in identifying particular
paiterns of adaptations used within Is and
within individual classrooms.

Some modifications of the ways in which the
MOA are conceptualized were noted during
the course of the study (see difference ‘™ order
of MOA in Chart 1 and Chart 2). Merton
conceptualizes and lists the MOA, with
conformity first, followed by innovation, ritua-
lisin, retreatism, and then rebellion. He views all
adaptations, cxcept conformily, as deviant. A
continuum of the adaptations best served the
purposes of this sindy. The revised continuum
has retreatism and rebellion on cither end, and
ritualism, conformity, innovation are the middle
or more moderate modes. When the MOMA are
seen on this continuum, it is easier to notc that
retreatism and rebellion are the more extreme

adaptations. The adaptations - ritualism and
innovation - are scen as variations of the
conformity mode. They fall on either side of
conformity and are seen as being within
acozplable ranges. As modes of adapitation, they
wonld be allowed (o remain “'in” the system. The
adaplations of retreatism and rebellion would not
inany significant number be permitted to remain

“in” the system. Therefore, in order to get an
overall picture of the MOA and to sce the more
extreme modes that have been excluded or not
included, either by themselves or others, one
must look outside the svstem, as was the case
on Tanna,

The analysis of retreatism within this study
also differs with Meron’s (1968: 153). He descri-
bed the retreatist mode as including those
whao have been socialized into the predominant
culture and who then rgject it. On Tanna those
who chose retreatism as a MOA had not been
socialized into the more predominant Western
culture, the mission and the govermment, but had
retained the goals, means, values, and norms
of their own culture, The people who actively
rebelled were the ones who had left their own
culture, had been socialized into the church and
then turned against that social order to establish
their own new goals and means through the John
Frum Cargo cult. One aspect of the SMORS neads
to be highlighted and that concemns the addition
of role-set members. In the SMORS, Menton
handles abridgement or the loss of a role-set
member and its effect on the dynamics of the
social mechamisms, He does not account for the
effect of adding role-set members, This also
occurs and can potentially affect the SMORS.
Organizational manipulation and addition of role-
set members can be a powerful mcmmut'cﬁ‘mmng
change,

CONCLUSION

The research question sought to delermine a
relationship between the SMORS and student
MOA, Questionnaires were developed to collect
data relevant to this question. These questi-
onnaires were designed to gather information
concerning the social mechanisms of the role sei
= gpecifically, the factors of status, power,
insulation, and conflict observability, Information
regarding abridgement of the role-sct members
was determined through interviews with the
District Education Oficer and the teachers,
Status-occupant support, which is also
considered a social mechanism, concemns the role
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incumbent - in this case. the student, A
questionnaire was devel to gather data on
students” acceptance of the role and other
aspocts of stalus-oCcupant SUpport.
Drefinitions af M0A were operationalized, and
ratings from twelve teachers on 3235 students in
three schools were collected.  Additional

information was callected from eleven teachers

throughout the Southern District on the mles or
norms of the schoals. Some 77 purents returmed
questionnaires, which concerned cccupational
expectations for their children and various factors
associated with the SMORS.

Therc was sulficient data to test for
differences in the factors of the SMORS and the
student MOA between two of the schools. Only
the factors of power, insulation, and conflict
observability were used to determine differences
inthe SMORS. Difference in status rankings of
role-set members did not differ for the two
schools. Further, it was determined through
inferviews (hat no abridgement of role-set
members had occurred. If abridgement had
pocurred, it could affect the dvnamics of the
zocial mechamsms and would, therefore, need to
be considered.

Using the Kolmogorov-Smirnov (K-3) Test,
ihere was a significant difference at the .01 level
between the student MOA in the two schools
{Chan 3). However, no significant difference at
the .05 level was found to exist between the
schools regarding any of the SMORS factors,
including power, insulation, or conflict
observability. Statistically, the rescarch question
that assumed a relationship between the SMORS

and the MOA was rejected. _
Caution should be exercised regarding the lack
of existence of suppaort for the e: influcnce

of the SMORS on the student MOA, A limitation”

of the study was the relatively unstan-
dardized methods (the questionnaires) avail-
able to examine the research question. The
questionnaires developed for the study may not
have been sufficiently refined and no pilot was
done prior to their use in a cross-cultural seiting.
The questions may not have been as specific or
ns direct as they should have been in relationship
with the factors of the social mechanisms and
role expectations. The lack of support for the
predicted relationship may be the result of the
lack of sensitivity of the instruments used. These
findings, too, must be viewed in light of the
particular circumstances that existed on Tanna.
These circumsiances were a tri-furcation of
the Tannese culture. [n early times the govern-

JANET E. GREGORY AND ROBERT I GREGORY

mient and missions w2d imposed a uni-modal
pattern of absolute conformity to their policies.
During these times there was a high rate of
deviance and a cult was formed. At the time of
this study, the government allowed and accep-
ted a tri-modal adaptation. The retreatists, who
sought 1o return lo custom, the conformists, who
supported the government, and the rebels,
whao had formed the enlt of opposition, exisied
autonomously. Each group socialized their
children differently. 1t was primarily the confor-
mists who wsed the schools as a means of
socialization, Deviance was minimal,

For Durkheim (1956) a society cannot have a
svstem of education other than that implied in its
structure, This statement holds much trth for
this study. Another truth implied in the results of
this study is that there is a need to match not
only method and problem, but also context,

NOTE

Dr. Janct E. Gregory is Lecturer, Department
of Health and Human Development, Massey
University, Palmerston North, New Zealand, All
correspondence should be addressed to her.
Some of the research ried was incorporated
as a dissertation for a Ph.D. degree by the senior
author from (he University of Morth Carolina at
Chapel Hill. The guthors acknowledge the help
and encouragement of the people mentione in
this paper, as well as the people of Tanna,

BEFERENCES

Becker, H. 8.: Social-clagze variations in the teacher-
|1|,:|pil relationship.” pp. 155166 In: The Sociclogy
gﬁdnm-rmu_ R. . Bell and H. R. Stub (Eds. ). The

v Press, Homewond, 1L, (1968).

Bell, B. BE. and Stub, H. B. (Eds.): The .‘:'.'a-mol'nﬁp :E’

Edu-cation, The Dorsey Press, Homewood, 1

(196E),
Baddie, B. ). and Thomas, E.J. (Eds.): Role Theory:
Conceprs and Research, I, Wiley, NY (1966),
Houwock, 8. @ Ar Inireduction o the Soclology of
Learmng. Houghton Mifllin Co., NY (1972).
Cohen, A. K.: Devignce and Control, Prenfice Hall,
Englewnod Cliffs, NJ {1966).

Cohen, B, Cognitive styles, culture conflict and non-
wverhal test of imelligence. Paper presenfed of the
2 Anrpual Meeting of the Eastern Nociological
Socrety (196E).

Durkheim, E: Suicide. Free Press of Glencos, NY (1951).

Durkheim, E.; The Divirion of Labor in Seciery. Fres
Preas of Glencos, NY 1933 (1964)

Croode, W. I (Ed): The Dymamics of Modern Society.
Atherton Press, NY (1964).

Goode, W. L: Norm commitment and conformity to
rolesstatus obligations. Américan Journal of



STRUCTURAL DETERMINANTS OF STUDENT BEHAVIOR OMN TANMNA, VANUATU 223

Sociclegy, G6: 246-258 (1 960),

Ciregory, B. 1. and Gregory, J. E: John Frum: An
indigenous stratepy of reaction o mission rule and
the colenial order. Facific Smdies. VI, 2: 63-9
[1%Ed),

Cross, M. 0L, Maron, W, & and MacEachern, A. W.:
Frploranons in Rode Analysis: Smedies of the Sefool
Euperinfendency Rode. Wiy, NY (195%),

Guian, 1, : Un Secle ot Dem de Contecty Cultwrels a
Tanna, Nowvelles-ilebrides. Musee de Lhomme,
Parie {1956,

Flalsey, A L The sociology of education. In: Sociology:
An intreducton. Mo ) Bmelser (Ed), pp. 385434
Wiley, NY, (19671,

Eatz, 1. and Kahn, B. L The Social Fapehology of
Crpamizaians, I Edition. Wiley, NY {19TX).
Linten, F.; The Study of Man. Appleton-Century, BY

{19363,
Marwell, 0. and Hage, ). Orpanization of rele-relation-

ships: A systematic description. Americen Socio-
logical Fewew, 35: BR4BM0 (1FT0)

Mead, G. Ho Mind Selfl and Seeiety. University of
Chicago Press, Chicapgo, IL (1934)

Merton, K. K. Social structure and anomie. American
Sacislogical Rewew, III: 6T2-GEY {1938)

Merton, B, k.; Socigl Theory and Social Errueture.
Revised Edition. The Free Press, NY (1957).

Mertan, B K. Soeral Theory and Social Srechiers, Free
PBrass, WY (1968).

Morene, I L Plan and Techrique of Develsping a
Prizon into a Soctalized Community. Natienal
Commission on Prisons and Prison Labor, NY

{1932},

Mueller, J. H., Schuesaler, H. F. and Costner, H. L.:
Statiztical Reasoning in Sﬂﬁ'l'r:ll’ﬂ%}: Ep 416-428
Houghton Mifflin, Boston, kA, (1970).

Smelser, N, 1. (Ed): Sociology. Jobn Wiley & Sons, NY
{1867),





