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ABSTRACT This is a qualitative study that used interviews and observations in two provinces df8catfihe investigation
considered the views of various stakeholders of school governindesédiffocus groups at schools in two provinces of South
Africa. The study explored the actual or theoretical involvement of learners in School Governing Bodies (SGBs); what barriers
exist to learner participation; the key issue of training for learner involvement and whether SGBs have contributed to the
development of democracy in Soutfrican schoolsThe findings suggest that despite beinfgrafed a full role in school
governance by post-apartheid educational pplegrners do not always play their part in school decision-makihge

learner participation in SGBs in Soutfrica offers considerable potential for both school improvement and making a contribution

to the deepening and consolidation of democracy in Sdtitta, there is much work still to be done.

INTRODUCTION AND BACKGROUND more power and responsibility (that is, greater
democratisation) can enhance schofdaive-

In recent years a stronggament has been ness and facilitate school improvement as well
made for democracy as development in itselfas contribute to the development of more demo-
(Sen 1999Walker and Unterhalter 2007) as well cratic values (Mncube and Harber 2010).
as providing a better context of other forms of Mechanisms to involve learners specifically in
social and economic development (UNDP 2000;the governance of schools have been employed
Harber 2002; UNDR2005). Moreovereduca- in some contexts as a form improving decision-
tion has for a long time been assumed to havenaking and democratising education (Beane
the potential to play a part in fostering more andApple 1999; Davies and Kirkpatrick 2000;
democratic states and societies (Carr andincube and Harber 2010) as well as in recog-
Hartnett 1996; Callan 1997)While empirical  nition of Article 12 of the United Nations Con-
studies vary in the extent to which they supportvention on the Rights of the Child of 1989:
this relationship between education and democ- ‘State paties shall assw@ to the child who
ratization (Lipset 1959; Benavot 1996; is capable of forming his or her own views the
McMahon 1999; Castello-Climent 2008), a key right to expess those viewseiely in all actions
argument is that it is not necessarily formal edu-affecting the child, the views of the child being
cation per se that might foster more democratiayiven due weight in accdance with the age
values and behaviours but that what matters isnd maturity of the child’
the nature, structures and process of the educa- Cockburn (2006) found that the learners’
tion experienced (Harber 2009). voice is efective when they attend the proposed

In terms of debates about the structures andneetings, but is more fettive when learners
processes of education for democrétys in-  actively take part in shaping the agenda of those
creasingly agued that learners should play a meetings. Furthehe devised three definitions
role in more democratic forms of distributed of involvement, namel|yopportunity — where
leadership, decision-making and policy imple-learners are given the opportunity to attend
mentation, as they constitute a major stakeholdemeetings; attendance — where learners take up
group (Wbods 2005; Cockburn 2006)here is  that opportunity; and engagement — whereby
now considerable amount of international andlearners not only attend, but are given a chance
comparative literature on democratic involve-to make an ééctive contribution in meetings
ment of learners in mattersfedting their edu-  (Mncube 2008). In terms of the functioning of
cation which includes the manygaments sup- the school governing bodies, learners should not
porting it. In this literature there is evidence only be there for window-dressing or used in a
that strongly suggests that listening to pupils,tokenistic way but they must take an active part
encouraging their participation and giving themin such meetings.
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However there are few empirical studies of part actively in the execution of these functions,
how more democratic forms of school gover which in most cases has not necessarily been
nance, particularly the role of learners, are perthe case.
ceived and operationalized by key participants. The SASA mandates that secondary school
This article is therefore concerned with both thelearners, who are members of the Representa-
use of school governance structures to help taive Council for Learners (RCL), should be part
promote democracy and more specifically with of school governance through participation in
the role of learners in school governance. It fo-school governing bodies. Participation by the
cuses on Southfrica where educational policy learners in governance processes was intended
has explicitly promoted the use of school gov-to provide the necessary space for them to ac-
erning bodies and the involvement of learnersquire democratic capacity and leadership skills

as an instrument of democratization. (see DOE 1996)he Department of Education
(1999) provides the Guides for Representative
SouthAfrica Councils of Learners (RCLs) and outlines the

following main functions of RCLs:
In regards to Southfrica, in 1996 the newly a) An RCL acts as an important instrument

democratic state of Southfrica published a for liaison and communication.

White Paper on ganisation governance and b) An RCL meets at regular intervals, as

funding of schools (Republic of Souiirica determined by its constitution, to consider

1996), from which emanated the SoAfnican ideas, suggestions, comments and com-
SchoolsAct No. 84 of 1996 (SASA)The SASA plaints from its constituency

became operative at the beginning of 1997 anat) After every meeting a RCL gives feedback
mandated that all public state schools in South  to the learners.
Africa must have democratically elected school  Other main functions include drafting a con-
governing bodies (SGBs) composed of teachstitution of the RCL and submitting it to the
ers, non-teaching sfaparents and learners (in SGB for approval; acting as representatives of
secondary schools). Parents are supposed to lkeir fellow learners in SGBs and assisting in
the majority in the SGBs and the chair of themaintaining order in the school in accordance
governing should come from the parent com-with the approved school rules. Furthtdrey
ponent. should set a positive example of discipline, loy-
The SASA is regarded as a tool aimed at,alty, respect, punctualitfyacademic thorough-
inter alia, redressing past exclusions and facili-ness, moralitycooperation and active partici-
tating the necessary transformation to supporpation in school activities; promote good rela-
the ideals of representation and participation intions among learners themselves, between learn-
the schools and the country (Karlsen 1999). Byers and stéfthe school and the community and
the establishment of the SASA the state aimedhe school and parents; Finalllgey have a duty
at fostering democratic school governance ando promote responsibilifyand leadership; sup-
thereby introducing a school governance strucport the educational programme of the school;
ture that involves all the stakeholder groups ofand must maintain and refine the traditions of
education, in active and responsible roles in orthe school.
der to promote issues of democracy: tolerance, However Mncube (2008) contends that the
rational discussion and collective decision-mak-inclusion of learners in SGBs is also fraught
ing (Department of Education 1996:16). with difficulties and contestations. He maintains
The functions of the school governing bod- that in terms of the SASA, learner governors
ies, of which the learners are part, are clearlyshould be regarded as full and legitimate mem-
stated in the SoutAfrican SchoolsAct 1996.  bers of the SGBs; but they are often nédrafed
Functions include, among others, recommend{ull opportunity to participate in crucial deci-
ing the appointment of educators and non-edusions by the adult members of governing bod-
cator staff deciding on the language policy of ies, directly or indirectlyThe implications of
the school, control and maintenance of thethe findings of the latter study suggested that
school propertyand determining school fees. spaces should be created for learners to partici-
As members of the school governing bodies,pate suficiently in SGBs in order to allow them
learner representatives are also required to take exercise their right to participation, thus en-
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gaging fruitfully in deliberations and dialogue how and why they think in a certain wayhe
dealing with school governance. Silencing theresearchers ensured that the number of partici-
voice of learners, it was gued, implicitly or  pants in the groups surveyed fell within the stan-
explicitly means that issues of democracy anddard range of focus groups, comprising between
social justice are ignored (Mncube 2008). four to eight research participants.

Very often principals in Soutkfrican schools Four secondary schools were selected from
manipulate the SGB to function in a way thatboth theWestern Cape and KwaZulu-Natal so
suits them (Joorst 2007As such, learner par that, in all, eight schools were involvethe
ticipation in SGBs is determined by what teach-schools were purposively selected to provide a
ers and principals view as approprialdis  range of remote rural, rural, township and ur
compromised learner involvement is criticized ban schools in each province, so that views could
by many writers (Mncube 2001, 2008; Joorstbe obtained from those who had a role to play
2007;Young 2000)Young (2000: 6) takes this in schools that varied markedly in terms of their
further and warns that the challenge for inclu-physical condition, facilities, available space,
sion requires deeper conditions than “nominalaccess to social amenities, and local commu-
voting rights”, attending to issues such as modesity infrastructure and poverty levelBhe con-
of communicating and social thfence. Mncube text within which a school is located in South
et al. (201) cite Young (2000), who contend African education is an important factor
that democratic norms mandate inclusion as a The sample comprised the principal and three
criterion of political legitimacyThey state that focus groups drawn from each scholthe fo-
democracy implies that all members of ancus groups in each school consisted of between
organisation are included equally in the deci-four and six parents, between four and six learn-
sion-making process, so that any decisions tha¢rs, and between four and six educators. Of the
are made should be considered by all as legitisample, two parents, two learners and two edu-
mate (Mncube et al. 2Q). Young speaks of cators had to be currently serving on the SGB.
two types of inclusion, namely external exclu- Two observations per SGB were conducted in
sion, in terms of which some individuals are each school.
kept out of the debates or decision-making pro-
cesses, whereas internal exclusion refers to th&he Involvement of Learners
exclusion of those who are normally included in School Governing Bodies
in the group; but dismissed in the form their
interaction privileges, language issues, and/or The focus groups were asked if school gov-
participation as irrelevant (Mncube et al. 201 erning bodies (SGBs) have been able fecef
Mncube 2007Young 2000). tively utilize learners in the SGBghe follow-

ing are some of the responses that were elicited
RESEARCH DESIGN AND METHODS from respondents. On the whole, respondents
suggested that involvement of learners in SGBs

The study reported here is qualitative in na-is working since in some schools learners take
ture and explores the perceptions and experipart in crucial decisions like the appointment
ences of stakeholders in a school in relation taof teachersTheir participation howeverde-
SGBs. pended on the nature of training they had ac-

The qualitative data in the current study wasquired when they were introduced into the
generated by means of the use of focus grouGBs.A focus group from th&Vestern Cape
interviews. Group interviews capitalised on the said,
communication between research participants | would say yes. Depending on how those
in order to generate data, with the researchelearners have been empowdr For us for in-
relying on in-group interactions and discussionsstance we have been very lucky to always have
for the generation of rich dat@he rationale very sharp learners &m the SRC who end up
for the researchers’ use of focus group interviewsn the SGB. Especially when it comes to an ap-
was congruent with the contention that the usepointment of an educators becausenember
of this method can facilitate access to peaple’ they ae the ecipients at the end of the day
knowledge and experiences, and can be used M/hoever we inteiew hee has to deal with the
examine not only what people think, but alsolearners at the end of the day so we always want
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to hear their voice. During interviews learners  \We also for instance in our finance commit-
would be asking questions like everybody elsetee we always want to put one learner as part of
They ae pat of the inteview panels....@want  the finance committee because trangpay in
them to say how they feel about each of theséhe school is a concern for me. If the student
candidates and also make a contribution in theknows wheg the money come®fm and whex
final decision — they even take part in the finalthe money goes, the school will never have any
nomination as well. &/always want them to problem with the learners as far as monies ar
have a sayBecause at the end of the day theyconcerned. In our school betowe table the
will live with whatever choice we have made. pudget to the learners of the governing body;
(Western Cape SGB 1) _the treasuer and myself will sit down and do
The above focus group indicated that duringthe draft; we'll take it to the educators to have
teacher appointment interviews learners also asin input then we will go to the RCL and say this
questions like everybody else do@bey con- s the budget for the school for next year and
tend that the prospective educators should segsmember their budget is also included in the
from the very interviews that such are the kindsgcpgols budget - they've got their g@n thee.
of learners they will be dealing with in the class- g4 when you go to the SGB these two learners
room. . they aleady know exactly what is in the budget
__ Participants from this focus group also be-5nd when you go to the learners they always
lieve that the involvement of learners can con-5¢gist us in explaining each and every item on
tribute to the delivery of quality education. One o budget - they know what this money is for
of them said, and whee it will be coming sm and they will
Active involvement of learmners has alwaysg,iain o the learners also we have got this
ensued that quality educatorgach the class- amount that is budgeted for each item when
room at the end of the da\estern Cape SGB learners ae looking for this they arthe first

1) o ;
The findings suggest that in some schools?n€ to say but this is not budgeted W might

learners do participate actively in the schoolneed to go and negotiate this one with the SGB

governing bodies, but this depends on the OIO_because itis not part of the budget. So they know

portunities to do so and the training that hasexactly how the budgetquress unfolds. In that

been ofered to them-how empowered have they V&Y 1€arners wotimake unnecessaemands
been. Some schools, for example, attract Ver)pecause they aractively involved in the of
able learners from their RCLs who end up be-CeSSes of budgeting @étern Cape SGB 1)
coming members of the SGB. In a school in Cape _HOWever in other focus groups, and reflect-
Town it was suggested that learners are partici9 the concerns discussed in the I_|terature re-
larly active when it comes to appointment of VIEW above (Joorst 200Ypung 2000; Mncube
educators because they will be the recipients 0f008) it was suggested that some SGBs-exer
what these educators will have tdesfto the CiS€ internal exclusions, not fully involving even
school. So, in this school learners’ voice is al-those parents and learners who are also mem-
ways important when it comes to appointmentPers of the bodyFor example, a KwaZulu-Na-
of educators. During interviews learners asktal-based principal contended,

questions like everybody else, and they take part N many instances, principals will chairhe

in the final decision of who gets appointdtie ~ SGB chairperson is only thefor issues of fer
school has come to realise that the active inmality; otherwise, the principal will act as the
volvement of learners helps to ensure that qualone who is running the SGB. Members should
ity educators get appointed to the jobisis cor be actively involved timugh the establishment
roborates what Cockburn (2006) refers to asof the subcommittees of the SGBs. Wiseme
engagement — whereby learners not only atof them get an opportunity to chair the meet-
tend, but are given a chance to make &scef ings of these subcommittees, they feel involved
tive contribution in meetings (cited in Mncube (Principal of Hluhluwe SGB 2)

2008). Accoiding to me as far as SGBseacon-

In addition, learners are some schools takecerned, | would say SGBseaformed by par
part in the important finance committees of theents, teachers as well as the learners, only to
SGBs. One member of a school governing bodyiind that the school wherl am, the most sug-
in theWestern Cape said, gestions or opinions made in SGB meetings ar
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been made by the principal of the school. NoCultur e and $atus as Barriers
suggestions comedim paents and learners, to Learner Participation
although they a pat and pacel of the SGB.
But most of the suggestionseamade by the As discussed above, the benefits of learner
principal. Even though learners might have in- involvement do not apply across all schools. In
formation pertaining to issues; but it is only the some schools, learners’ voice is not as respected
principal who has the final sajHowever the as in someThere is increasing recognition of
principal consider our ideas but it depends onthe importance of culture in the operation of
how stong the idea is....Principal is the deci- education (&phens 2007) and culture can play
sion-maker pants and learners arnot given @ negative role in learner participation in _S_GBS.
a voice. Depending on the stigth of the idea, In one of the authés experience and opinion,
the principal may consider it but in most casesblack children in Soutifrica have often been
the final say is fsm him (KZN focus gup 2) socialised in such a way that they do not com-
The above contention is in line with Brown Municate or deliberate fefctively with the
and Duku (2008) and Mncube (207) who con-adults, Wh|c_h has be_en _co_nstrued as respect —
tend that SGBs are fraught with social tension (€ more quieter a child is in front of the adult,
rejection, domination, psychological stress andth® most respectful he/she is.
power struggles. One of the functions of the ©One chair of governors said,
SGBs is to recommend the appointment of edu- L€arners need to be part of school govern-
cators, but in one of the focus groups in KZN, it "9 Pody because they need to leawnifrthe
was found that in reality it is the school princi- P€ginning how meetings ought to be run. Their

pal who appoints educators in the school. Ond®@'ticipation is not always as vocal as one

of educators said would have wanted to, simply because...learners
The SouthAfricén Schoolg\ct savs that the find it very difficult in talking in the midst of

teacher can be appointed by the ySGBermr adults....Learners do not have the time to sac-

e ; . rifice to be at meetings...as such they get left
school the teacher is just appointed by the prin-ot along the wayl feegI] that somewhergl(?ng
cipal.... he just picks up a phone and phone§he line they need to be tleebut their contri-

the teacher to come to school without consult-, .~ - o
; ution is often questioned.....as to whether it is
ing any other member of the SGB. (Educator Otlr)elevant. (Chai? of governorsdm a \Véstern

KZN focus goup 2) Cape SGB 2)

In another focus group in KwaZulu-Natal @ " The apove guotation is from a school domi-
further educator said, . nated byAfrikaans speaking ‘colouredsut the

If it has to do with interviews [of the appoint- iy dings are similar to the one from a rural
ment of educators] learners caie pat... its  gchool in Kwazulu-Natal where learners were
beyond them, | mean they dacope. ¥h they ot free in presenting their views in the midst
cant cope, generallyyah.... they cah'’come  f the adults, but request teachers to speak on
up with something. (Educator of KZN focus thejr behalf in SGB meetingé/hen asked what
group 1) i the cause of this fear was, some educators be-

Thus, while a section of the SASA states thatjieved that this fear is exacerbated by the use of
SGBs are endowed with a role of recommend-+ragitional teaching methodBhe use of the tra-
ing the appointment of teachers, amongst othegjitional teaching methods may account for the
things, the above quotations suggest that in somgejuctance of learners in participating in SGBs
cases this task is in reality more a responsibility— teachers and learners have been socialised in
of the principal. Howeveiit is also worth not-  a “banking concept” of learning (Freire 1970)
ing that the context in which the schools eper in ways that a teacher (adult) is the only one
ate matters. Learner involvement varies fromwho is supposed to do the talking, pouring the
school to school and also from province to prov-learning content to learners and that their job is
ince. For example, learners in Western Cape just to listen to the teachdt may be for this
were found to be taking part even in financereason that some learner representatives on
committees, which was not the case with mostSGBs will ask the teachers to present their
schools (which tended to be in more rural ar points; which should have been presented by
eas),in the sample from KwaZulu-Natal. them.As one learner in a focus group put it,
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No... ma’am you should say this for me. Training for Effective Learner

(KZN focus goup 1) Involvement on School Governing Bodies
The same focus group of teachers elaborated
on this point and said, The issue of the lack of training came up

The eal issue her or the cause is the cul- throughout _the interviews as a hindrance to
ture — theAfrican cultue says when adult people learner participation,

are meeting on a paicular issue, thee ... Involvement of learners is not working but
shouldrt be childen sitting aound thee. When  ...we shouldiexclude them. | still feel the need
the childen ae invited to the meetings with the to include them because teeare issues that

adults in the governing body wiethee ae  affect learners .... I think what they need is just

teachers and learners, you know theyespect ~ @ training on how to paicipate when ther are
their parents and they know wewell what their ~ Meetings. | think theris a lack of skill on how
culture says -they have tespect their teach- 0 patticipate when you a@rinvolved with adult
ers and paents — as such it is wehard for ~ People in a meeting wheeyou ae equal patr-
them even to say something and they\ay  Ners.... (Bacher KZN focus goup 1) _
shy to say anything because they will feel as, AS training of SGBs emged as a key point
though they a insulting the adults if they tell Tom the interviewsthe current section will
them how they feel about such matters....thé:?fns,'[qerISUCh tralnlnlg as atv_vaysnglmﬁ)Drov!ng
policy [on learner participation in SGBs] may STECUVE ‘€arner involvement in S. Davies
say something, and itsta good thing but our €t &l- (2002),Trafford (2003), Davies and
culture does not make it easy for them to easily<irkpatrick (2000) have all also noted the im-
air their views- thee is no one amongst the SGB Portance of preparatory training in the success-

members who says to them you shotilgay ful implementation of more democratic forms

. - : f school oganisation and governance.
anything — but it becomes automatic that they0 . i) S

- ; ; Welgemoed (1998) identified the training of
become silence in the midst of adults (Educa; .
tor from a KZN focus gup 1) learners as key to the successful implementa-

. . tion of democratic structures in a school in South
Socio-economic status was also found to be

. - Africa. Focus groups were asked if learners were
a factor preventing learners fronfeative par group

POV sufficiently trained to be part of SGBs, and the
ticipation in the SGBs. Learners whose parentsrespondents came up withfeifent opinions in
have not paid school fees were found to be Iesﬁ1is regard. In general, learners who are in the

active and afraid to take part in deliberations ofgGpg \yere found to have been trained to some
the SGBs, particularly during the meetings Ofextent, but insdiciently, and much more was

the finance committee#s one principal in & = raqired to be done. On joining the SGB, the
school governing body in thafestern Cape put  embpers of SGBs were provided with oné-of
it . . . training, which was perceived as relatively un-

_ Now I will say somethingdm my point of  he|pful. The present findings suggest that SGBs
view Lets take example of issues in financeqs which learners are a part should be provided
committee wher the discussion is about the with such training on an on-going basthey
learners who did not pay school fees and theshould also be encouraged to attend as many
ways that could be used to get school funaiifr  \yorkshops as possible, on such issues as finan-
those paents - now the learners in the SGB ar cjal management, short-listing for interviews
immediately intimidated because either his-par and education laws among other issues. In this
ent didnt pay or the majority of his class ditin’ way, they could develop skills which they could
pay. Or he knows the inside syoas to why they  also use when they have left the school and could
didn't want to paythe learner is on the gund  also pass on to new potential learner members
he or she knows methan you. Now that learner of SGBsA Principal from an SGB in KwaZulu-
is going to be very silent if he knows that hisNatal agued,
parents didrt pay And the thing is how you The training that learners getdm the De-
encourage that learner in discussion... so muctpartment is a once-off. Once learnersear
more time is spent in ying to get the opinion elected on the SGBs, theyeagiven the once-
of what the learner feels about (Principabfn  off training and they never get any ongoing
Western Cape SGB 2) training; we need to develop our learners on
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an ongoing basis, because they need to knowearners than any other stakeholders combined,
what is in it for them also. (KZN SGB 2) which to me is true democracy at its best. But
The SouthAfrican Department of Education again if learners ag illiterate what does de-
(1997) in factcontends that capacity-building mocracy eally mean to them? What does de-
is a major requirement for Soudlifrican SGBs.  mocracy eally mean to them because theyver
In addition, Ngidi (2004) maintains that pro- few teachers that arin the governing body
viding training programmes for the members because they've got the know-how they can eas-
of SGBs could play an important role in the ily influence and manipulate theqmesses... |
operation of such bodies, by improving their would say in schools wheall the stakeholders
awareness regarding curriculum-related activi-have got the intest of the school at heade-
ties. In addition;Tsotetsi et al. (2008) indicate mocracy is practiced and governing bodies do
that there is a need for training of the partici-allow a situation whex democracy can actu-
pants in SGBs in order to enable such bodies tally strive in schools. (Principal, ¥gtern Cape
function eficiently. Training might help to cir  SGB 1)
cumvent the problem caused by the conflict of Some focus groups noted that SGBs are sup-
roles between school governors and school marposed to be democratic, but in most cases de-
agement teams which several authors describemocracy does not exist in practice, for example

(Heystek 2004; Mncube 2005). one teacher from another focus group indicated,
In our school the is no democracy in terms

School Governing Bodies in of the SGB formation — stakeholders arot

Promoting Democracy given a chance to air their views — but all deci-

sions ae taken by the leader and | find this to

There is international evidence that experi-be a poblem. In my view think SGB need to
ence of democratic structures and processes ibe developed so that members of SGBs work in
schools can help schools to be moreaive  very democratic way... and you can be happy if
and to develop more democratic young peopleyou see that your viewsetaken into consid-
(Harber and Mncube 2010Jhe respondents eration. It is depessing to see that decisions
were askedvhetherSGBs contribute to devel- are taken by only one person- our SGB isyver
oping democracy in Soukfrican schoolsThe  poor when it comes to democracy (KZN focus
general opinion was found to be that they do,group 3)
but not to the fullest extent possible, due to the The above school is a school in rural con-
lack of training or induction into the role which text. Howeverit was interesting to note that even
SGB members need to pJap that such bodies schools in similar contexts will have fifing
are unable to functionfetctively. The potential  views in terms of operation of SGBs. For ex-
role of SGBs in promoting democracy is well ample another teacher a focus group from a ru-
captured in the following statement by one ofral setting said,
the principals participating in the current study: The SGB does contribute to developing de-

SGBs ae by its [i.e., their] own right demo- mocracy for example, learners in most schools
cratic institutions “ thee is epresentation of take part in functioning of the school - They
all stakeholders — learners, learners, teachingexecise their democratic right to air their views
and non-teaching staff...all the stakeholdersabout what they would like or about the ob-
have a voice in terms of governance of thestacles that a thee. (KZN focus grup 1)
school. (V@stern Cape SGB 2)

While a principal in another focus group CONCLUSION
said,
| would say again it dependsfn school to The investigation considered the views of

schools. The very composition of the schoolvarious stakeholders of school governing of dif-
governing body should bemdering democracy ferent focus groups at schools in two provinces
in the school because all stakeholders mp-  of SouthAfrica. The study explored the actual

resented... ther are teacher epresentatives, or theoretical involvement of learners in SGBs;
non-teaching stafepresentatives, learnerep-  what barriers exist to learner participation; the
resentatives and learneepresentatives.....the key issue of training for learner involvement and
composition is such that treare always ma  whether SGBs have contributed to the develop-
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ment of democracy in Southfrican schools. ing for all participants, with such added impe-
The study found that the involvement of learn-tus going beyond the technicalities of SGBs to
ers in SGBs help spread democratic practicesritically examine culture, identities, roles and
in the school and in wider Soulfirican soci-  power relationships as well.
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