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ABSTRACT The new South African constitution adopted following the inception of the new democracy in 1994, states that
everyone has the right to a basic education. Also, the South African Schools Act (SASA of 1996) states that schools must admit all
learners without discrimination. However, equality of access to education is still problematic and has remained a major problem
and a challenge in South African schools. That is the reason why in this paper issues with reference to equal access to education
will be explored. This is evidenced by debates from the literature stated in the proceeding sections. Schools still face problems with
regard to access to resources such as Learner-Teacher-Support-Materials (LTSM) and classrooms. Grade twelve (final year of
high school) learners and their teachers from three high schools in the north-west province were interviewed to examine the
availability and equality of access to resources. The information obtained could assist the government and relevant stakeholders
review the present situation in schools and make changes to existing policies where possible. The findings showed that there is still
no equality in access to resources in previously disadvantaged high schools and that this is an educational major problem. Recom-
mendations are made about possible ways of addressing this problem. Conclusions drawn from the review indicate that inequality

to access has serious implications to the quality of education in disadvantaged schools.

INTRODUCTION

Equal access to education signifies equal so-
ciety, holistic equity in all spheres of life, whilst
Learner-Teacher-Support Materials (LTSM) re-
fers to any tool or resource used to enhance
teaching and the understanding of the subject
content. The explanation of these two concepts
is important in facilitating an understanding of
the past and present education system in the
previously disadvantaged schools. They are also
important in understanding the reason such
schools are still facing inequality of access to
resources in education.

The inequalities of access to resources led
to social and civil unrest, and as Louw (1991)
noted, slogans such as liberation now and edu-
cation later were began to be heard increasingly.
Disruption of schools became synonymous with
violence, as analyzed by Fraser et al. (1996), in
their South African study. They discovered that
the main causes of violence in schools stem from
the former apartheid policies which laid more
emphasis on racial discrimination, social, eth-
nic conflicts and exclusions.

Engelbrecht and Green (2001) write that
apartheid policies have left a legacy of severe
disparities, leading, on a political level, to Fraser
et al. (1996) calling for a New Education for
Peace. Hopkins and Stern (1996) calling for

education for liberation. Hartshorne (1992)
meanwhile, mentions that it is not only students
who were not satisfied, the teachers were not
pleased at all. As Fraser et al. (1996) noted, the
role of teachers and principals was reduced to
that of spectators and Nxumalo (1993) discov-
ered that teachers in Kwa-Mashu schools had
also been dissatisfied because they believed it
was the whole system of Bantu Education that
was the core of all the problems facing the
schools today. This implies that what is pres-
ently happening in the schools is the result of
years of oppressive education.

The above arguments emphasize the unfair
and unequal access to resources in the South
African education system. There has been in-
equality of access to education between the
White and Black schools in the past, and the
evidence is brought forth when the political in-
stability led to the disruptions of schools and
centres for political indoctrination, leading to
strikes and class boycotts, with the aim of de-
manding a change in the Black institutions of
learning. These disruptions led to school absen-
teeism and continued unrest in many previously
disadvantaged schools where the already lim-
ited facilities, school buildings and equipment
were damaged or stolen. In certain places, for
example, where | was once a resident of a peri-
urban area, poor people from the community
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had the opportunity to loot doors and corrugated
iron sheets in order to erect shelters for their
families. All these events were caused by the
lack of equality of access to education in schools.
Class boycotts, thus, became part of the schools’
culture of teaching and learning and continued
to have an impact on the political and educa-
tional set up in South Africa up to the year 1994.

Whilst class boycotts contributed to the suc-
cessful struggle by the South African majority
against racial oppression by the minority, they
also had negative educational consequences for
learners. The legacy of the disruption on the
teaching and learning process, has impacted on
the culture of teaching and learning to this day.
As Fourie (1986) asserts: pupils’ grievances
sometimes resulted in the burning of schools,
books and stationary, while the Bureau for In-
formation (1988) acknowledges the negative
impact by adding: 17 schools were destroyed,
30 seriously damaged and 247 slightly damaged
during 1985.This compelled the DoE to close
down the seriously affected 33 schools, as it was
awaste of time and resources to keep them open.

Based on the above consequences, South Af-
rica up-to date (2011) is still experiencing a se-
rious problem with regard to equality of access
to education in many disadvantaged high
schools. That is the reason why learners are
bussing from the disadvantaged schools to
advantaged urban schools on daily basis. Writ-
ing a decade after the new democratic country
and new integrated education system for all,
Pacheco (1996) noted that learners’ achieve-
ments have dropped, leading to a high failure
rate. Hartshorne (1992) also noted that since
1980 there had been a regular pattern of a 50%
failure rate, while the highest matriculation pass
rate was just 16% and the overall pass rate had
fallen to 36.2% by 1990. Hartshorne (1992) prior
to the new democratic country, further states that
in the whole of Soweto only 460 pupils or 4.8
percent of candidates gained a matriculation.
These statistics are strengthened by Strauss et
al. (2000), who add that ... the total number of
passes with exemption was 68,626 (14.0%) for
2000, compared to 63,725 (12.5%) for 1999.
Given these numbers by different authors, one
can make calculations and arrive at the answer
that between 1980 and 2000, there was a con-
tinual fluctuation in the overall pass rate of
learners due to lack or little equality of access
of resources to education in schools. For ex-
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ample, there was a disadvantaged school in
Limpopo where grade twelve (matric) pass rate
was 0% in one of the previous years.

At the time of the first democratic elections
in South Africa, a World Bank data on educa-
tion was also used to draw an even bleaker pic-
ture, noting that an additional 1,900 classrooms
were required to relieve overcrowding in schools
and that approximately 850,000 children of
school-going age remained outside the formal
school system, requiring 23,000 classrooms or
766 schools to accommodate them. The above
information links with what follows in the pro-
ceeding section, strengthening the point that
equality of access to resources in schools is still
a problem and a topic to debate about as it af-
fects the quality of education in South Africa.

LTSM/resources have been explained in the
preceding section and one can further explain
that they are equipments, facilities and struc-
tures that make it possible or easier for the school
to perform its functions. Resources include text-
books, furniture, laboratories, references and
classrooms, and are essential for teaching and
learning schools. As Mwamwenda (1996) notes
in his local research, pupils in developing coun-
tries perform below those in developed coun-
tries because of inadequate and poor facilities.
This means that disadvantaged schools cannot
function effectively with inadequate and unequal
access of resources such as laboratories, librar-
ies, toilets, books and computers. The Depart-
ment of Education has, therefore, a responsibil-
ity to supply adequate resources available to all
schools equally, in order to enhance a culture of
teaching and learning.

From my observation and experience during
my schooling period at different disadvantaged
schools and also teaching at such schools dur-
ing my teaching time for more than twenty years,
it came to my realisation that most of previously
disadvantaged schools operate with for example,
inadequate LTSM, over-crowded classrooms,
unqualified and under-qualified teachers. To add
to that, a documentation of the inadequacy of
resources by the Education Foundation, (2000)
found that almost half of all the schools in South
Africa do not have electricity and telephones in
rural areas. It was also found that “many schools
make use of water sources that are unhygienic,
thus a health concern for learners and teach-
ers”. Further evidence noticed by me is that in
townships and rural schools unconducive envi-



RESOURCES IN PREVIOUSLY DISADVANTAGED SOUTHAFRICAN HIGH SCHOOLS 131

ronment is a problem and is still experienced
for example, | visited one school in the North-
West province where they lack textbooks.
Czerniewics et al. (2000) write that the average
former Department of Education and Training
(DET) schools are under-resourced. Mabogoane
(2005) states that the differences in how learn-
ers learn in the classroom are not only a func-
tion of differing teaching abilities but also of
resources available for teaching. Colglough et
al. (2003) argue that the availability of adequate
learning materials is an extremely important
condition for the achievement of good-quality
education.

On this note one can say that where resources
are inadequate and unequally distributed, a cul-
ture of teaching and learning may decline be-
cause of lack of references, as the only source of
information received will be that of teachers
which is not enough for learners.

PROBLEM STATEMENT

A question can thus be asked as to whether
LTSM are available and equally accessed in most
of previously disadvantaged schools. With my
own experience | can say there are still those
learners in remote areas who are taught under
the trees. This evidence suggests that the pro-
mise of equal distribution of resources has not
yet materialized. Vakalisa (2000) notes that in
schools in the townships and rural areas, where
learners are mostly blacks, conditions still re-
main very much the same as they were in the
apartheid era. Therefore, the lack of equal ac-
cess to learning and teaching resources is still
a problem, even though in certain areas, finan-
cially able parents solve this problem by opting
for what Vakalisa (2000) calls voluntary-bus-
sing, where learners are transported on daily
basis to better learning opportunities in pursuit
of better education. To curb this problem, I am
of the opinion that “ Tirisano”, meaning work-
ing together to improve education be speeded
up in schools, failing which the quality of edu-
cation and inequality of access to resources in
previously disadvantaged schools will still re-
main a problem, and thus an extreme challenge
to South Africans.

Given the information above, LTSM and their
use are important in any teaching and learning
in schools, a point emphasized by the research
of Stockard (1980), who discovered that pro-

viding adequate resources helps in promoting
learners’ achievement. For example if one
teaches Economic and Management Sciences
(EMS) as a learning /subject area, its success
depends largely on the availability of relevant
resources or apparatus (LTSM). | believe that if
schools function with none or inadequate re-
sources, there is the likelihood that ineffective
teaching and learning will take place, leading
to poor academic performance of learners. This
is because learners will not be able to perform
certain functions that could in turn improve their
academic performance. Learners should, there-
fore, be accommodated in classrooms with
equality of access to resources which can create
a conducive atmosphere to teaching and learn-
ing.

In summary to this section, one can mention
prematurely that issues such as lack of textbooks,
overcrowding and unconducive environments,
as part of LTSM have been and is still a serious
concern to previously disadvantaged schools and
should therefore, be given priority and be ad-
dressed urgently by the Department of Educa-
tion (DoE) and Government, in order to enable
effective teaching and learning to take place.
Taking cognisance of these factors will enable
teachers, learners, parents and other relevant
stakeholders to realise the importance of equal
access and sharing of LTSM in schools.

THE DESCRIPTION OF THE SAMPLED
HIGH SCHOOLS

I think it is important to describe the loca-
tion of three sampled schools with an aim of
understanding, supporting or opposing the ar-
gument within this paper. School A, (with hun-
dred grade twelve learners and eighteen grade
twelve teachers as participants) which is as-
sumed to be one of the best school in the area of
Makapanstad over the period of five years in
terms of matriculation pass rate results, is situ-
ated next to the tarred road, and is also nearer
to the post office, shops, churches, bus stops and
the Makapanstad Area Project Office (APO) pre-
viously called Circuit Education Office. School
B (with one hundred and eighty Grade twelve
learners and eighteen grade twelve teachers as
participants) is further away from School A,
serving another population within Makapans-
tad. This school resembles more or less the same
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characteristics as School A, except the fact that
it is far from the Makapanstad APO. In contrast
to the two schools, School C (with fifty Grade
twelve learners and ten grade twelve teachers
as participants) which is the poorest school in
as far as the Grade twelve results are concerned
over the consecutive period of five years, is situ-
ated in a remote dry area where there is no sign
of better infrastructures such as those mentioned
above.

All the three schools are more than 28
kilometres away from Hammanskraal, a small
town in the borders of North-West and Gauteng
Provinces. All the grade twelve learners and
their teachers were interviewed at these schools
on different days after |1 was granted the per-
mission by the APO/Circuit Education Office
officials. Research method, data collection strat-
egies Findings and discussions, recommenda-
tions and conclusion based on the adequacy of
LTSM are discussed below:

Aim of the Study

The aim of this study is to explore and de-
scribe the inequality of access to resources in
previously disadvantaged South African high
schools.

RESEARCH METHOD

This study followed an interpretive qualita-
tive research paradigm because it will give in-
sight in understanding why equal access to re-
source is important in all South African schools.
Henning et al. (2004) add that phenomena are
studied in their natural settings. I will further
use purposeful sampling in this study because it
is expensive and difficult in any research study
to engage all the participants (all the high
schools’ learners). Only three disadvantaged
high schools and a total number of two hundred
and fifty grade twelve learners and their teach-
ers were selected.

Data Collection Strategies

Data was collected through in-depth focus
group interview where open-ended questions
were asked in order for the participants to give
a full description of inequality to access to re-
sources in their schools. The interviews were
tape-recorded and transcribed to get a proper
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transcription analysis. Seidman (1991) men-
tions that the primary method of creating text
from interviews is to tape-record and transcribe
them. Mouton (2001) describes data analysis
as the breaking up of data into themes, patterns
and relationships. Data was analyzed by means
of content analysis which is relevant to this study
because Henning et al. (2004) describe it as the
process of transcribing and coding themes that
emerge from the categories. The themes will
then be described in detail in the proceeding
section.

RESEARCH FINDINGS

The following themes emerged from this
study, LTSM, School buildings, Library, Toilets,
Laboratory and Computer use. Each will be dis-
cussed in the proceeding section.

Learning Teaching Support Materials
(LTSM)

The responses from the participants were that
“most learners were not supplied with free text-
books and other resources from the government
and therefore, teachers resorted to photo co-
pying notes for learners and some learners ev-
en end up buying textbooks for themselves”.
The above statement is not a surprise to most of
disadvantaged schools in South Africa. Bishop
(1989) revealed similar findings in his study
which he conducted in rural areas in South Af-
rica. He revealed that learners had inadequate
educational facilities and these short falls re-
sulted in the following educational problems:
school failure, repeating classes or school drop-
out .Colclough et al. (2003) noted that the avail-
ability of adequate learning materials is an ex-
tremely important condition for the achievement
of good-quality education. This suggests urgent
attention and financial expediency in education
should be paid to inequality of access to resource
in schools so as to ensure fair and equal distri-
bution of resources, and this will help teachers
to be flexible in the implementation of various
new approaches to teaching and learning as they
will be equipped with adequate LTSM.

School Buildings

In all three schools the participants men-
tioned that “generally the buildings are old”.
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For example, in School A, an example was even
given by one of the teachers that “the school
buildings are more than fifty years old with a
lot of burglaries. Letters have been written to
the North-West Department of Education since
1993, but up to 2004 no renovation of the school
building took place”. Participants from School
B and C even stated that “windows are broken
and it takes a time to repair them, as burglars
break in often”. Presented with this bad situa-
tion in teaching and learning, | am of the opin-
ion that if the community and all stakeholders
are involved in the education of their children,
the conditions in the schools will possibly im-
prove as the community will develop a pride in
the school buildings and repairs of any school
damage will be done responsibly by them. This
is supported by Coutts (1996) when saying ev-
ery school should become a community school
as this will enable the school to be shared by a
group. Kniker and Naylor (1986) add that in-
struction will be better in a modern well equip-
ped school.

Library, Laboratory and Computer Use

Generally, all three schools responded by
saying that “since there is no electricity in the
schools, it is difficult for them to utilize library,
laboratory and computers effectively, so they
even resorted to locking up the library, labora-
tory and computer rooms”. The implication is
that when electricity is not available it becomes
difficult to use the library, laboratory and com-
puters; that is why schools resort to locking them
in for safety sake. It was further mentioned by a
participant in School A that “electricity is only
operating in the principal’s office”, whilst in
School B and C participants stated that “there
is no electricity in their schools”.

The implication of the above discussion is
that even if the schools have libraries, laborato-
ries and computers, it is difficult for the schools
to use them effectively because the lack of elec-
tricity hampers their use. | feel that when li-
braries, laboratories and computers are not fully
utilized in schools just like in School A, B and
C, an adverse impact on education can be expe-
rienced thus a decline in a culture of teaching
and learning in schools. Learners and teachers
will lack opportunities to empower themselves
and implement practical skills in any teaching
and learning situation, thus hampering their

critical and creative thinking. This is supported
by Coutts (1996) that poor conditions such as
inadequate facilities ... de facto disempower
teachers as professionals. Maden (2001) further
adds that the use of computers is further trans-
forming the behaviour of all the community.

Toilets

Participants’ in School A, indicated that, “toi-
lets are in the process of being improved” whilst
in School B and C participants mentioned that
“toilets are new, yet are locked”. The reasons
for locking toilets in school B and C is that there
is no water for cleaning the toilets and also toi-
lets seats are stolen by villagers and learners.
Based on the manner in which the toilets are
functioning in these schools, learners could be
academically affected because if toilets are
locked, where is the healthy atmosphere for their
(the learners”) personal well- being? The lack
and absence of toilets could cause learners to be
absent from school and affect their school at-
tendance, thus poor academic performance and
dropout of school. This is supported by The
Education Foundation (2000) when stating that
many schools make use of water sources that
are unhygienic, thus a health concern for learn-
ers and teachers.

Through the literature review supported by
qualitative method, it became clear that the topic
of this article is complex and has also shown
that ongoing debates and discussions from edu-
cationists, researchers and relevant stakehold-
ers are still proceeding since the inception of
the new South African democratic country in
1994. On this note, authors such as Thembela
(1991), Nxumalo (1993), Chisholm and Vally
(1996), The Education Foundation (2000),
Robinson (2002), The Education Africa Forum
(2003) , support the idea that a culture of teach-
ing and learning in previously disadvantaged
schools is declining based on the unequal of
access to resources.

CONCLUSION

The literature review showed that equality
of access to education in South African schools
is complex and debatable, amongst the teach-
ers, learners, parents and stakeholders. The
cause of debate on this issue originated from
the legacy of apartheid where previously disad-
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vantaged schools were having inequality of ac-
cess to resources. This for me does not mean
that teachers should wander and relax when
faced with this discouraging and frustrating
problem. Instead they should strive for efficiency
and improvisation in their teaching with an aim
of improving the quality of teaching and learn-
ing that will in turn yield better academic
achievement of learners in South African
schools.

RECOMMENDATIONS

From the preceding discussions, the follow-
mg recommendations are made:

Introduction of Telematic teaching in the
previously disadvantaged schools could help
in alleviating the problem of unequal of
access to LTSM. Telematic is a philosophy
of flexible teaching and learning that uses
variety of methods and technology operat-
ing from the advantaged centre, for ex-
ample, a higher education institution, to
ensure imparting of knowledge and inter-
action of learners and teachers in schools
thus bringing into picture equality to edu-
cation. The DoE should, therefore, put the
following in place for effective teaching and
learning to take place through Telematic ap-
proach: provide adequate funding to the
centres, network with other institutions and
departments in order to share ideas, suffi-
cient training be provided to staff members
and also provide learners with relevant
study materials that promote interactive
teaching and learning.
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