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ABSTRACT To assess the genderfdiences on anxiety and academic achievement, the study was conducted on a purposively
selected sample of 330 residential children fikaith, IX and X standardsAnxiety was measured by using Catélhxiety

Scale and marks obtained in the previous final examination were considered for assessing academic achievement. Results
revealed that residential children were high in their anxiety and also in their academic achievement. Boys were significantly
having higher anxiety while girls were higher in academic achievement. Results also reported no sigriéieartedifetween

both boys and girls oflll, IX and X standards on their anxietyhile there was a significant ééfence on their academic
achievementf significant negative relationship between lack of self-sentiment, guilt-proneness and overall anxiety with the
academic achievement of children was reported. Hence there is a need for counseling residential school children to overcome
their higher anxiety and improve their academic performance.

INTRODUCTION of the pupils’ accomplishment in a subject of
study (Krishnamurthy 2003).

The development of human resources and Academic achievement is considered as the
maximum utilization of the resources are nec-glittering crown which reflects a sense of sin-
essary for the growth and prosperity of any so-cerity, candidness and perseverance on the part
ciety. The institutions of learning, especially the of achievers and also parents, teachers and all
schools are the principal means of socializationthose helping him to achieve it. Hence, both
to develop children into useful citizens so thathome and school environment act for the devel-
they fit into adult roles and also f#ifent occu- opment and ééctive achievement of the pupil.
pational roles. It is only children who are high  The trend in the academic achievement, rate
in their academic achievement who can be moulef drop outs, failures and low percentage of stu-
ded to occupy strategic position in society anddents in the examinations was a question for
thereby determine the destiny of societythe researchers to probe into the psychological
(Manocha 1993)\cademic achievement occu- factors that lead to poor achievemértie baf-
pies a very important place in continuing higherfling facts which have come into limelight are
education as well as in the selection and placethat in spite of having similar educational fa-
ment in any aganization and institution. cilities and environment, the academic achieve-

Academic achievement refers to the degreement of students diérs from one anothethe
or level of success attained in school perfor cause of such problems may have to be located
mance. It means the attained ability to performin the intellectual as well as in non-intellectual
school tasks, which can be general or specifidactors of the students’ personality like acade-
to a given subject mattefhe standard of ex- mic motivation, family and school environment
cellence may be task related (for example, deand some psychological factors like depression,
gree of accuracy in the performed act) or in otheranxiety frustration etc. (Katyal and Bindra
words academic achievement is the performancé995).

Anxiety is considered as the major cause of
impaired academic performance. It is a fear ex-
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vironment, occupational and financial faitil- cient analysis was carried out to assess the de-
ties which in turn décts the performance of the gree of relationship between anxiety and aca-
children in the school. demic achievement.

The residential type of school system tends
to improve students academic performance. RESULTS AND DISCUSSION
Residential school system prepares students aca-
demically physically and mentally to develop  The results of th&@able 1 revealed a signifi-
the good qualities of mind, body and charactercant diference between boys and girls on their
by using high discipline. Complex curriculum, anxiety The mean scores showed that boys
heavy loads of restricted movements in the cam{41.64) were more anxious than the girls
pus and compulsory participation in extracur (37.07).The results also reported no significant
ricular activities sometimes creates high pres-difference between the children\dgil, IX and
sure and anxiety in some students which mayX standards in relation to their anxietihe in-
in turn afect their academic performance. Someteraction between gender and standard also in-
of the researchers reported that gender also comlicated no significant dérence in relation to
tributes significantly to the performance of the their anxiety These results are in line with the
children in the schooVijaylaxmi and Nateson study conducted by US Department of Justice
(1992), Pomernatz et.a(2002), Dwyer and (1995) which highlighted that boys are more
Johnson (1997), and Kimball (1989) in their prone to externalizing symptoms such as physi-
studies reported that girls were superior to boysal and verbal aggression than the girls which
in their academi@erformance are less prone are caused by psychological problems like de-
to the development of anxiet$o the present pression, anxietynternal distress, et€his may
study is an attempt to explore the genddedif be due to the fact that girls are hereditarily more
ence in the level of anxiety and academicprone to mature eatlyfhey develop the tend-
achievement of high school children with the ency of high exploration and commitment in
following objectives.1Yo study the gender dif- their day- to- day activities and they are less
ference in the level of anxiety and academicprone to conflicting situations and ideas and
achievement of high school childrenT®)study  thus they are less prone to the development of
the relationship between anxiety and academi@nxiety

achievement of high school children. The analysis of diérence between boys and
girls on the components of anxietyafile 2)
METHODOLOGY clearly mean that boys were higher than girls in

anxiety components as well as on anxiatyig-

Ex-post facto research design was adoptedhificant difference was observed between the
in the present study to identify the relationshipboys and girls in relation to their lack of self
between anxiety and academic achievementsentiment development, ego-weakness, guilt
The sample of the study consisted of 330 stuproneness and frustration tension and overall
dents, comprised of 165 boys and 165 girls fromanxiety whereas no significant d&rence was
VIII, 1X and X standards of two purposively observed on suspiciousneBsese results related
selected residential schools nam#ligtur Rani  to anxiety conformed that boys are higher in
Chennamma School of Kittur and Sainik Schooltheir anxiety than girls and also in lack of self
of Bijapur Their age ranged between 14-16 sentiment development, ego-weakness, suspi-
years. For assessing academic achievementjousness, guilt-proneness and frustration ten-
marks obtained in the previous final examina-sion.
tion were considerednxiety was measured by To know the diference of boys and girls in
usingAnxiety Scale developed by Cattell (1963). relation to their standards, interactional analy-
‘t" —test was used to test thefelience between sis was carried outhe results (@ble 3) revealed
boys and girls on their anxiety components. Onesignificant information that there was signifi-
way (2 factor) analysis of variance techniquecant diference between girls and boys ofelif
was carried out to compare the respondents oént classes on their academic achievement. It
VIII, IX and X standards in relation to their means that girls (85.68) were higher in their
anxiety and academic achievement. Karl-academic achievement compared to boys
Pearsors product moment correlation ctief (79.05). Correspondingly as the respondents
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Table 1: Comparison between boys and girls on anxiety Compared to boys and also conformed that

[N =330 (Boys = 165; Girls = 165)] there were more individual dirence among

S. Sandads Boys Girls Total boys compared to girl$hese results clearly con-

No. (Mean) (Mean) formed that gender contributes significantly to

1 VIl 40.40 36.94 38.67 the academic achievement. Girls are superior

2 IX 41.61 37.20 39.40 in their academic achievement but boydedif

3 X 42.92 3r.or 4000 significantly in their academic achievement.
Total 41.64 37.07 39.36 All these results are due to the fact that girls

ANOVA nurtured more or less similarly in all the fami-

Souce F \alue  Sandad  Critical lies in the Indian culture and they mature early
error  difference  Physically and psychologicallfherefore there
Gender 3196 0.57 107 is every chance to find individual tfences
Standard 0.90' 0.70 : among girls to a minimum extentherefore
GendetStandard 0.74' 0.99 - girls are encouraged highly to supersede boys
in their academic performance by exploration
and commitment.
go to the higher classes the academic achieve- The results of the present study are in con-
ment has decreased as there was a significafiermity with the results obtained by Bharati
difference betweevilll and X, correspondingly  (1993) who reported that majority of the girl
IX and X. Furtherit was also conformed by the students belonged to the distinction group with
interactional analysis that there was no signifi-70-80 percentages than boy students. Subraha-
cant diference among the girls ™I, IX and manyam (1986) also revealed that girls score
X standards but significant éi#rence between higher percentages in reading comprehension
the students o¥1ll — X and IX — X were ob- than the boys. Roberts (1991) reported that
served. girls view their performance as being infor
These results conformed that academicmative about their abilities and thus excel in
achievement of girls is significantly higher their studies than the boys. Results of the study

Note:™ Significant at 0.01 level NS- Not significant

Table 2: Comparison between boys and girls on the components of anxi¢ly= 330 (Boys = 165; Girls = 165)]

S. Components of anxiety Sandards Boys Girls ‘t' value
No. M ) M )
1 Lack of Self Sentiment Development VIII 7.45 2.41 6.56 1.86 2.164
IX 7.69 2.55 6.45 2.33 2.648
X 7.43 2.66 5.07 2.81 4,523
Total 7.52 2.53 6.03 2.45 5.452
2 Ego Wakness VI 5.85 2.07 5.09 2.09 1.921°
IX 6.03 1.98 5.34 2.16 1.747s
X 5.81 2.13 5.63 1.62 0.502's
Total 5.90 2.05 5.35 1.97 2.458"
3 Suspiciousness VI 4.12 1.61 4.38 1.32 0.908'
IX 4.40 1.72 4.25 1.58 0.459'
X 4.32 1.73 3.92 1.76 1.200'
Total 4.28 1.68 4.18 1.57 0.541s
4 Guilt Proneness VI 12.46 2.77 10.72 2.52 3.378
IX 12.10 3.04 10.96 291 2.018
X 13.01 2.71 11.49 2.76 2.923
Total 12.52 2.85 11.06 2.74 4.741
5 Frustration Ension Vi 10.56 3.18 10.18 2.31 0.720'
IX 11.41 3.26 10.10 3.26 2.103
X 12.52 2.44 11.20 3.63 2.249
Total 11.50 3.07 10.49 3.14 2.940°
Anxiety VI 40.40 7.21 36.94 6.01 2.726"
IX 41.61 8.31 37.20 8.21 2.804"
X 42.92 6.64 37.07 7.43 4.354
Total 41.65 7.45 37.07 7.03 5.66

Note:™ Significant at 0.01 level " Significant at 0.05 level NS — Not Significant
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Table 3: Comparison between boys and girls on the Table 4: Relationship between anxiety and academic
academic achievement[N = 330 (Boys = 165; Girls = achievement [N = 330 (Boys = 165; Girls = 165)]
165)]

S. Components of anxiety Academic
S. Sandads Boys Girls Total No. achieve-
No. (Mean) (Mean) ment
1 VIl 79.81 86.31 83.06 1 Lackofself sentimentdevelopment (Q3) -0.134
2 IX 82.37 84.92 83.65 2  Egoweakness (C) -0.035
3 X 74.82 85.79 80.30 3  Suspiciousness (L) -0.030
4 Guilt proneness (O) -0.157
Total 79.05 85.68 82.34 5 Frystration tension (Q4) -0.106
ANOVA Anxiety -0.162
Souce ‘F' Value Sandad Critical Note:™ Correlation is significant at the 0.01 level
error difference * Correlation is significant at the 0.05 level
Gender 54.18 0.64 1.75 . .
Standard 517 0.78 215 pressure for boys than girls. Majority of the boys
GenderStandard 7.20 1.1 3.04 had developed lack of self sentiment, ego-weak-

Note:” Significant at 0.01 level Significant at 0.05 level Ness, suspiciousness, guilt-proneness ar_]d fr_us—
tration-tension to a higher level and a signifi-

conducted byijayalaxmi and Natesan (1992) cant negative relationship was observed between
and Pomernatz et.a2002) reported that girls 1ack of self-sentiment development, guilt-prone-
had a higher mean academic achievement thaR€ss and overall anxiety with the academic
the boys. Dwyer and Johnson (1997) andachievement of the residential high school chil-
Kimball (1989) reported that girls out perform dren. So there is a need for counseling these
boys in terms of grades across the school subesidential children to cope up with the highly
jects. competitive school environment and to over
The results of th@able 4 indicated the rela- come their anxietyChildren must be guided by
tionship between the components of anxiety withth€ school personnel at every stage of their
academic achievement of the selected residerichooling to perform well in their academics.
tial high school childrenThese results showed
that, among the five components of anxitgk REFERENCES
of self-sentiment de_velopment, gu"t'_pronenestharati M 1993.Creativity and its Relation with
and also overall anxiety had the significant nega-  intelligence, AcademicAchievement and Socio-
tive relationship with the academic achievement ~ Personal Factors among Navodayadyalaya
of the respondent3hese results may be due to SudentsM.Sc (Agri)Thesis, Unpublished. University
the fact that failure of residential high school CattglflAggmi';”gg'Iii?”gii'igtgag’gz‘ljé questionnair
children to integrate their behavior abouta clear” coronado drive. lllinois: Champaign,
self concept and feelings of unworthiness ancbwyer C, Johnson L 1997. Grades, accomplishments and
depression which might have contributed to the  correlates. Inw Willingham, N Cole (Eds.)Send Fair
negative relationship with academic achieve-_  Assessanwan, NJ. %Lkﬁgghpspg %éixllg’g New
ment.There is a need to overcome lack of self-" " " gandard Edition20: 77-174
sentiment development, ego-weakness, suspiatyal S, Bindra H 1995cademic achievement: Some
ciousness, guilt-proneness and frustration ten-  determinantsindian Psy Rew4(9-10): 25-20.

sion among the residential school children byKimball MM 1989.A new perspective on womenmath
uiding them ~achievementPsy Bull,105:198-214.
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academic achievement motivation and history interests.
CONCLUSION Indian Psy Rew60(2): 105-12.
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The results clearly indicated that residential 17 !Melr academic subjects of class XIEdu Res Extn,

high school children were high on anxiety andpomerantz EM, Saxon Jaltermatt ER 2002. Making the
also on scholastic achievement. Boys were sig-  grade but feeling distressed: Gendefetifnces in
nificantly having higher anxiety level than girls academic performance in internal distres&du Psy
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hievement. @ict residential school environ- RobertsT 1991. Gender and the influence of evaluations on
ac : self assessments in achievement setksy.Bull,109:
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