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ABSTRACT An ex-post-facto study on stress and emotional competence of 105 primary school teachers was conducted in
Dharwad during 2008-091i®ss was assessed usitigeSs Inventory fofeachers (SIT) and emotional competence by EC-

Scale. Results revealed that most of the teachers (64.7%) indicated average to high levels of stress and 35.2% with low stress.
Majority of them (89.5%) showed average to competent levels of emotional competence, followed by 6.7% and 3.8% in
incompetent and highly competent levels respectiVély stress of teachers showed negative and highly significant relationship

with age and work experience whereas positive and highly significant relationship with edéaggiand work experience

were positively and significantly related with the emotional competence of teachers. Negative and highly significant relationship
was observed between the stress and emotional competence of t&aclsethe study concluded that increase in the emotional
competence reduced the stress levels of the primary teachers significantly

INTRODUCTION petent teacher3he teachers carry out this role
of moulding the life of children &ctively, but

In modern society the status of women re-at the same time face stress as they are dealing
vealed that socio-cultural values hold consider with young children who are di€ult to handle
able importance in womesvinnerworld, and  along with their own family lifeThe dual roles
so, the psychological processes occurring in thehat they are expected to perform leads to stress
Indian cultural context determine the experi-among teachersAn emotionally competent
ences and status of todayindian women in teacher learns and applies skills to manage
many telling waysThe increase in the number stress, improve self-esteem, confidence, personal
of women at work may not only result in pau- change, decision making, leadership, assertion,
city of time of association with family members comfort and commitment which raises the qual-
but also mark a change in the behavioral charity of teaching along with health and well-be-
acteristics of womenTherefore, the working ing (Nelson et al. 2005). But unfortunately many
woman needs to have more competencies téeachers often experience negative emotions
carry out her job ééctively as a wife, a daugh- than positive ones. Negative emotions, such as,
ter-in-law, mother and also as a good worker onanxiety interferes in cognitive capacity for pro-
the professional front. cessing information, while positive emotions

Teaching is a profession in which majority increase creative capacity for generating new
of women are employed and it is a demandingdeas and ability to handle fifulties (Frede-
job.The efectiveness of the educational systemrickson 2001)This is why the capacity to iden-
largely depends on active, resourceful and comtify, understand and regulate both positive and
negative emotions is indispensable in teaching
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profession, in order to use and generate emo-
tions to favor well-being by overcoming stress.
Mendes (2003) confirmed that teachers’ ability
to regulate emotions was related to their- per
ceived level of depersonalization, self-realiza-
tion and emotional weah study by Gaur and
Dhawan (2000) reported that work-related stress
of women professionals correlated negatively
and significantly with adaptation patterns of
having internal locus of control implying that
lesser the control on emotions greater is the
stress experienced. Hunt and Evans (2003) re-
ported that individuals with higher emotional
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intelligence reported fewer psychological symp-conmponents of emotional competence are ad-
toms related to traumatic experienc€here- equate depth of feeling (ADF), adequate expres-
fore, stress is a negative attribute, while emo-sion and control of emotions (AEC), ability to
tional competence is a positive personality fac-function with emotions (AFE), ability to cope
tor which can act upon and reduce the harmfulith problems emotions (ACPE), and encour
effects of stressvery few studies deal with the agement of positive emotions (EPEpe total
interrelation between stress and emotional comscore of each component ranges from 6-30 and
petence of working women. Hence, the presentotal emotional competence score ranges from
study is an attempt to focus ortf&s and Emo- 30-150.The raw score of all the components

tional Competence of Primary Schdelchers.” are converted into *Z' scores with the help of
the ‘Z’' table. Based on the ‘Z’ scores the com-

Objectives ponents as well as the overall emotional com-
petence can be classified as highly incompetent,

1. To study the stress and emotional compeincompetent, average, competent and highly
tence of primary school teachers competent.

2. To know the relation between selected de- The teachers were contacted personady
mographic factors with stress and emo-guested to spare some time for filling the ques-
tional competence of teachers tionnaires individually

3. To identify the relationship between stress
and emotional competence of teachers RESULTS AND DISCUSSION

MATERIAL AND METHODS Types of stressors and overall stress were
judged on the basis of frequency and percent-

Out of 50 Government primary schools in 89€ Scores obtained by the teachers and pre-

Dharwad. 105 female teachers were randomlygemed infable 1. It was clearly indicated that
selected from 18 primary schools in the city in 40 per cent of teachers had average and low

2009.The married teachers more than 25 yearsStrSSS' while|2(: pe_ér?enthshpwled hdigh physicial
; and personal stresghe physical and personal
g;?gsvgqued c?)tnggZEesd¥§?:ﬁ eOfsttS 3; hing EXPelactors causing stress for teachers include teach-

ing difficult topics, boredom, no convenient
Stress Inventory fofeachers (SIT) developed g nsfer facility improper sleep, poor health,

by Sheeja (1999) was used to assess the stre anizational pressure and low status at the

levels tOf ﬁc’rgg"?‘try SCQ.OQ(; tgacthefhls scale \Jvork place. It is interesting to note that as high
CONSISIS 0OF 65 1tems divided Into 4 CoMPonentS, o 34 5 per cent of teachers expressed high
viz., physical and personal, occupational, famil-

ial and social holoaical and tional st stress, while 34.3 per cent and 35.2 per cent
lal and social, psychological and émotonal S€Sy,gjcated average and low occupational stress,
sors. It is a 3 point scale. For each statement,

- . FespectivelyThe occupational factors that cause
score of 2, 1 and 0 is to be given for responsesgiress are fatigue due to long hours of teaching,
always, sometimes and never respectiveiie  haqyy workload, overcrowded classrooms, less
scores obtained for each of the statements wil alary and clerical work. In case of familial and
be added together to get the component score ag,cial stressors, 44.8 per cent of teachers showed
well as the total score for stre3%ie total score | |evel, whereas 38.1 per cent and 17.1 per
of stress ranges from 0-126. Based on the stresgent average and high stress levels, respectively
score, the stressors as well as overall stress cafhe teachers also face familial and social stres-
be categorized into lovaverage and high lev- sors such as dissatisfaction in the family setup,
els. ) burden in attending family duties, lack of time
Emotional Competence (EC- Scale) devel-to spend with the familylack of respect, and
oped by Bharadwaj and Sharma (1995) was usegonflict with relativesWith respect to psycho-
to assess the emotional competence of primanjogical and emotional stressors, 41 per cent of
school teacherhis scale consists of 30 state- teachers had low stress, followed by 39 per cent
ments divided into five components with 6 itemsand 20 per cent indicating average and high
in each component. It is a five point scale hav-stress levels, respectivelhe psychological and
ing five alternatives to each and scoring of 1,emotional factors causing stress are lack of re-
2,3,4, and 5 from upper to lower erithe laxed atmosphere in the dtabm, lack of re-
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spect from the students, anxiety in maintainingshowed competent level, followed by 4.8 per cent
good pass percentage, and lack of emotionahnd 1.9 per cent incompetent and highly com-
support by the family members and colleaguespetent levels respectivelRegarding the ability

to cope with problem emotions (ACPE), 1-2 per
Table 1: Sress of the primay school teachers (N=105) ~ cent of teachers showed highly incompetent and
S, Typesof swssors  Low  Average  High highly competent levelsiVhereas 59 per cent
No. of teachers had average ability to cope with prob-
lem emotions, followed by 35.2 per cent and

) ggﬁ'ggt'iggglperso”ag%‘s‘g-gg 3‘%&‘3‘2'33 %ggg; 2.9 per cent competent and incompetent levels,
3 Familialand social 47(44.8) 40(38.1) 18(17.1) eSPectivelyWith respect to fifth component of
4 Psychologicaland 43(41.0) 41(39.0) 21(20.0) €emotional competence, viz., encouragement of
emotional positive emotions (EPE), none of the teachers
Overall stress 37(35.2) 33(31.4) 35(33.3) were highly competent and only one per cent
Figures in parenthesis indicate percentages fell in highly incompetent level. 70.5 per cent

of the teachers showed average level, followed

The results oTable 1 clearly pointed out that Py 15.2 per cent and 13.3 per cent competent
35.2 per cent of teachers had low stress, fol&nd incompetent levels, respectiveQn the
lowed by 33.3 per cent and 31.4 per cent indi-Whole, with regard to overall emotional compe-
cated high and average overall stress, respeé-ence* none of the teachers indicated highly in-
tively. The average to high level of stress ob-competent level and only 3.8 per cent showed

; P ighly competent level. It was interesting to note
served in 65 per cent of teachers highlightedl9
s : . that half of the teachers (50.5%) were compe-
difficulty to cope up with physical and personal, tent, whereas 39 per cent and 6.7 per cent ex-

occupational, psychological and emotional and ressed average and incompetent levels respec-
familial and social stressors. Bharati and Redd)P. 9 P P

ively in overall emotional competenc&he

(2002) observed that 79 per cent of teaCherérob)z/ible reason may be with the? change in the
igg‘t’vﬁg dal\(l)\e/vrallg\?etlg Qégggesﬁfégg?eoxgszﬁope ocial scenario, exposure of women to various

A X J situations, socio-economic empowerment, and
S|gn|f|qan; diference between the govemmentindependent decisions regarding family and
and missionary school teachers with respect tq, o5t matters created awareness among women
overall job stress. Devi (2002) observed that 72.Q, | improved their emotional competeriBee
per cent of primary and high school teachers,

¢ , ) d ohvsical and | nowledge, education and work experience of
rom Tirupati expressed physical and mentalieachers help them to develop the ability to cope
exhaustion due to di€ulty in balancing work

with problems, have adequate depth, expression
at home and school. and control of emotions, ability to function with
The results of emotional competence of theang encourage positive emotions and in turn
teachers in five components as well as overalﬁmp them to develop better emotional compe-
emotional competence are presentetaible 2. tence. Similar findings were reported by Ram-
It is interesting to note that only one teacherganesh and Johnson (2008) that the teacher edu-
showed highly incompetent and highly compe-cators in Pondicherry and Karaikal regions had
tent level with adequate depth of feeling, average emotional quotient.
whereas 46.7 per cent had average, followed by The relationship between age and types of
44.8 per cent and 6.7 per cent with competenttressors of teachers is presentethinle 3The
and incompetent levels respectivelyith re-  teachers belonging to 25-34 years age group
spect to adequate expression and control of emashowed high physical and personal, occupa-
tions (AEC), 77.1 per cent of the teachers show+ional, familial and social and psychological and
ed average levels, followed by 9.5 per cent inemotional stressors in 47.4 per cent, 63.2 per
incompetent as well as competent levels and onlgent, 42.1 per cent and 47.4 per cent respec-
3.8 per cent in highly incompetent level. But tively, followed by 36.8 per cent, 26.3 per cent,
none showed highly competent level in the sec42.1 per cent and 31.6 per cent average and 15.8
ond component of emotional competence. Inper cent, 10.5 per cent, 15.8 per cent and 21.1
case of ability to function with emotions (AFE), per cent low level of stressors, respectively
more than three-fourth of the teachers (77.1%) It was highlighted that 44.4 per cent of the
expressed average level, whereas 16.2 per cetgachers belonging to 35-44 years age group
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Table 2: Emotional Competence of the primay school teachers (N=105)

S. Components of emotional Highly Incompetent Average Competent Highly

No. competence incompetent competent

1 ADF 01(1.0) 07 (6.7) 49(46.7) 47(44.8) 01(1.0)

2 AEC 04(3.8) 10 (9.5) 81(77.1) 10 (9.5) -

3 AFE - 05 (4.8) 81(77.1) 17(16.2) 02(1.9)

4  ACPE 02(1.9) 03 (2.9) 62(59.0) 37(35.2) 01(1.0)

5 EPE 01(1.0) 14(13.3) 74(70.5) 16(15.2) -
Overall Emotional Competence - 07 (6.7) 41(39.0) 53(50.5) 04(3.8)

Figures in parenthesis indicate percentages

ADF —Adequate depth of feeling

AEC —Adequate expression and control of emotions

AFE —Ability to function with emotions

ACPE  —Ability to cope with problem emotions

EPE — Encouragement of positive emotions

showed low as well as average physical and perand 23.7 per cent indicated high levels, respec-
sonal, low occupational as well as psychologi-tively. 52.6 per cent and 39.5 per cent of teach-
cal and emotional stressors along with averagers documented low familial and social, and
familial and social stressors1.1l per cent of psychological and emotional stressors, respec-
teachers of the same age range indicated higtively, whereas 36.8 per cent and 31.6 per cent
physical and personal, while 27.8 per cent fellaverage and 10.5 per cent and 28.9 per cent
in both average and high levels of occupationakhowed high stressors, respectively
stressorsWith respect to familial and social The teachers above 55 years age group indi-
stressors, 38.9 per cent teachers belonged to loeated low physical and personal, occupational,
and 16.7 per cent high stressor level, whereafamilial and social, and psychological and emo-
52.8 per cent of the teachers showed averaggonal stressors in 66.7 per cent, 50.0 per cent,
psychological and emotional stressors and only83.3 per cent and 66.7 per cent respectjvely
2.8 per cent high level. whereas, 16.7 per cent, 41.7 per cent, 16.7 per

Among the teachers belonging to 45-54 yearscent and 33.3 per cent fell in average level of
age group, average physical and personal andll the four stressors. Only 16.7 per cent and
occupational stressors showed by 44.7 per cer.3 per cent of teachers showed high level in
and 42.1 per cent respectivdiyilowed by 39.5  two types of stressors viz., physical and personal,
per cent and 34.2 per cent low and 15.8 per cerdnd occupational respectiveljdone of them

Table 3: Relationship between age and types of sgsors of teachers (N=105)

S. Type of stessors  Category Age range (years) ‘r’ value
No. 25-34 35-44 45-54 >55
(n=19) (n=45) (n=31) (n=10)
| Physical and personal Low 03(15.8) 16(44.4) 15(39.5) 08(66.7)  -0.272**
Average 07(36.8) 16(44.4) 17(44.7) 02(16.7)
High 09(47.4) 04(11.1) 06(15.8) 02(16.7)
1] Occupational Low 02(10.5) 16(44.4) 13(34.2) 06(50.0) -0.3**
Average 05(26.3) 10(27.8) 16(42.1) 05(41.7)
High 12(63.2) 10(27.8) 09(23.7) 01(8.3)
Il Familialand social ~ Low 03(15.8) 14(38.9) 20(52.6) 10(83.3)  -0.386**
Average 08(42.1) 16(44.4) 14(36.8) 02(16.7)
High 08(42.1) 06(16.7) 04(10.5) -
IV Psychological and Low 04(21.1) 16(44.4) 15(39.5) 08(66.7)  -0.237*
emotional Average 06(31.6) 19(52.8) 12(31.6) 04(33.3)
High 09(47.4) 01(2.8) 11(28.9) -
Overall stress Low 03(15.8) 14(38.9) 13(34.2) 08(66.7)  -0.362**
Average 03(15.8) 12(33.3) 16(42.1) 03(25.0)
High 13(68.4) 10(27.8) 09(23.7) 01(8.3)

Figures in parenthesis indicate percentages, * - Significant at 0.05 level
** - Significant at 0.01 level
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belonged to other two types of stressors,fa-  encing more stress may be because of young
milial and social, and psychological and emo-children in the family Rastogi and Kashyap
tional. (2003) observed that matured and experienced
With respect to the overall stress, 68.4 perworking women ignore the stress and maintain
cent of teachers belonging to 25-34 years agémooth adjustment in theganizationAlka and
group showed high, followed by 15.8 per centAsthana (2004) observed that older teachers
each in low and average categories of stresgshowed higher job satisfaction compared to
respectively38.9 per cent and 66.7 per cent of middle and younger age groups.
teachers from 35-44 years and above 55 years 1he relationship between educational level
age group indicated Igviollowed by 33.3 per and types of stressors of teachers is indicated in
cent and 25 per cent average and 27.8 per cef@ble 4.Among the teachers who completed
and 8.3 per cent high stress levels respectively>SLC with diploma courses, most of them
On the other hand, 42.1 per cent teachers of 451owed low physical and personal, occupational,
54 years age group expressed average over gmilial and social, and psychological and emo-
stress, followed by 34.2 per cent and 23.7 pefional stressors in 60 per cent, 53.3 per cent,
cent with low and high stress levels respect'lvely66'7 per cent and 50 per cent respectively

: ; hereas, 23.3 per cent, 36.7 per cent, 23.3 per
The coeficient of correlation between age and w S
physical and personal, occupational, familial cent and 33.3 per cent indicated average and

. X . 16.7 per cent, 10.0 per cent, 10 per cent and
and social, psychological and emotional stres(;lB_7 per cent with high levels, respectively
sgr‘zs3z;nd 8"%%%2“635 was 'T0-272’ -0.3, -0.3865 m10ng the teachers who completed PUC with
-0.237 and -0.362 respectivelfiere was néga- ginjoma courses, 51.5 per cent showed average
tive and highly significant relationship between hysical and personal stressors, followed by 36.4
age and all types of stressors as well as overafla; cent and 12.1 per cent low and high levels,
stress of the teachers indicating that increase spectively36.4 per cent of teachers with PUC
age reduced the physical and personal, occupging additional education fell in both low and
tional, familial and social, and psychological and ayerage levels of occupational stressors and only
emotional stressors as well as overall stress. 7.3 per cent in high levels. It is interesting to
was also interesting to note that teachers lesfote that 42.4 per cent of teachers with same
than 35 years of age showed high occupationaéducational level fell in low and average levels
stressors than older teachers, thus indicating thef familial and social, as well as psychological
adaptability and adjustability to the occupationand emotional stressors with 15.2 per cent in
by senior teacherghe younger teachers expe  high level.

Table 4: Relationship between education and types of egsors of teachers (N=105)

S. Type of stessors  Category Education ‘r’ value
No. SSLC+ PUCH+ Degree+ PG+
diploma diploma diploma diploma
(n=30) (n=33) (n=25) (n=17)
| Physical and personal Low 18(60.0) 12(36.4) 09(36.0) 03(17.6) 0.195*
Average 07(23.3) 17(51.5) 10(40.0) 08(47.1)
High 05(16.7) 04(12.1) 06(24.0) 06(35.3)
Il Occupational Low 16(53.3) 12(36.4) 07(28.0) 02(11.8) 0.29**
Average 11(36.7) 12(36.4) 05(20.0) 08(47.1)
High 03(10.0) 09(27.3) 13(52.0) 07(41.2)
Il Familialand social ~ Low 20.0(66.7)  14(42.4) 09(36.0) 04(23.5)  0.228*
Average 07(23.3) 14(42.4) 10(40.0) 09(52.9)
High 03(10.0) 05(15.2) 06(24.0) 04(23.5)
IV Psychological and Low 15(50.0) 14(42.4) 09(36.0) 05(29.4) 0.167
emotional Average 10(33.3) 14(42.4) 09(36.0) 08(47.1)
High 05(16.7) 05(15.2) 07(28.0) 04(23.5)
Overall stress Low 16(53.3) 12(36.4) 07(28.0) 03(17.6)  0.281*
Average 10(33.3) 12(36.4) 06(24.0) 06(35.3)
High 04(13.3) 09(27.3) 12(48.0) 08(47.1)

Figures in parenthesis indicate percentages
* - Significant at 0.05 level, ** - Significant at 0.01 level
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Fifty two per cent of teachers who completed students and family members which lead to high
degree with diploma courses indicated high oc-stress. Rastogi and Kashyap (2001) observed
cupational stressors, followed by 28 per cent andhigh occupational stress among teachers com-
20 per cent with low and average levels, respecpared to nurses and clerks indicating teachers
tively. In case of physical and personal as wellare more qualified than nurses and clerks and
as familial and social stressors, 40 per cent ofheir expectations from the ganization are
teachers showed average, followed by 36 per certigher because of higher qualification.
and 24 per cent low and high categories, re- Table 5 reveals the relationship between work
spectively With respect to psychological and €xperience and types of stressors of teachers.
emotional stressors, 36 per cent of teachers fefimong the teachers having less than 10 years
in both low and average levels and only 28 pemwork experience, 42.1 per cent fell in both high
centin high levelThose teachers who completed and average levels and 15.8 per cent low levels
PG with diploma courses, 47.1 per cent of teachOf physical and personal stressors. 57.9 per cent
ers showed average physical and personal as welf?d 42.1 per cent of them had high occupational,
as occupational stressors, followed by 35.3 peNd psychological and emotional stressors,
cent and 41.2 per cent high levels and only 17.8vhereas 36.8 per cent and 31.6 per cent fell in
per cent and 1.8 per cent low levels, respec- 2verage level and only 5.3 per cent and 26.3 per
tively. 52.9 per cent of teachers indicated aver €Nt in low levels, respectiveln the other
age, whereas, 23.5 per cent each with low an(lt‘l‘a”d.’ 47.4 per cent of the teachers had average
high levels of familial and social stressors. Oni@Milial and social stressors, followed by 36.8

the other hand, 47.1 per cent of them showed®" cent and 15.8 per cent high and low levels,

average psychological and emotional stressord €SPectively

" Among those having1t20 years work ex-
followed by 29.4 per cent and 23.5 per cent with _ /. X
low and hi)g/;h Ievgls, respectively P perience, 40 per cent had |088.3 per cent high

In conclusion, with respect to the overall and 26.7 per cent average levels of occupational

stress, the teachers who completed degree a@éessors. On the other hand, 44.4 per cent, 46.7

A r cent and 46.7 per cent of teachers showed
Ep?emg]eg/l)plgrr?oe\l/vce%urﬁi%? (gtgrog) ng?}%#g%;@ re'average level of physical and personal, familial

T ; and social, and psychological and emotional
teachers with highest educational level, 35.3 PeLiressors, respecﬁvglfyollowged by 40 per cent,

cent showed average and 17.6 per cent low stress; 5 per cent and 37.8 per cent low and 15.6

levels. In case of teachers with degree and addiz ;
tional qualification 28 per cent showed low and%%%ée?é’sggcﬁ\?éliem and 15.6 per cent high
n L

24 per cent average overall stress. 36.4 per cent |, another group of teachers with 21-30 years
of teachers possessing PUC with diploma eduy,qk experience, 45.2 per cent showed average
cation showed low as well as average level Ofigyg|s of occupational stressors, followed by 35.5
overall stress, followed by 27.3 per cent highper cent low and only 16.1 per cent high levels,
level. In another group of teachers possessingespectivelyOn the other hand, 45.2 per cent,
SSLC with diploma education, 53.3 per centg7 7 per cent and 41.9 per cent of teachers de-
indicated low overall Stl’eSS, followed by 333 icted low levels of physica' and personaL fa-
per cent and 13.3 per cent average and h'gﬁﬂlial and social, and psychological and emo-
stress, respectivelfhe coeficient of correla-  tional stressors, respectivelyhereas 38.7 per
tion between education and types of stressors agent, 25.8 per cent and 38.7 per cent average
well as overall stress was 0.195, 0.29, 0.228|evels and 16.1 per cent, 6.5 per cent and 19.4
0.167 and 0.281 respectivelinere was signifi-  per cent high levels of above stressors, respec-
cant positive relation between education and altively.

types of stressors and overall stress except psy- In case of teachers having more than 31 years
chological and emotional stressors indicatingwork experience, most of them showed low lev-
that the education of teachers increased theiels of all the four types of stressors ranging be-
stressors as well as overall stréBsis may be  tween 70-80 per cent followed by 20-30 per cent
due to sharing of more responsibilities of theranged in average levels. None of the teachers
school, heavy workload and managerial dutiesshowed high levels of stressors except 10 per
The highly educated teachers may also aspireent documented in physical and personal stres-
higher achievements andfiefency from the  sors.
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Table 5: Relationship between work experience and types of efsors of teachers (N=105)

S. Types of sessors ~ Category Work experience (years) ‘r’ value
No. <10 (n=19) 11-20 (n=45) 21-30 (n=31) >31 (n=10)
| Physical and personal Low 03(15.8) 18(40.0) 14(45.2) 07(70.0)  -0.257*
Average 08(42.1) 20(44.4) 12(38.7) 02(20.0)
High 08(42.1) 07(15.6) 05(16.1) 01(10.0)
Il Occupational Low 01 (5.3) 18(40.0) 11(35.5) 07(70.0) -0.369**
Average 07(36.8) 12(26.7) 14(45.2) 03(30.0)
High 11(57.9) 15(33.3) 06(19.4) -
Il Familial and social Low 03(15.8) 15(33.3) 21(67.7) 08(80.0)  -0.418*
Average 09(47.4) 21(46.7) 08(25.8) 02(20.0)
High 07(36.8) 09(20.0) 02 (6.5) -
IV Psychological and Low 05(26.3) 17(37.8) 13(41.9) 08(80.0)  -0.310**
emotional Average 06(31.6) 21(46.7) 12(38.7) 02(20.0)
High 08(42.1) 07(15.6) 06(19.4) -
Overall stress Low 03(15.8) 15(33.3) 13(41.9) 07(70.0)  -0.391*
Average 04(21.1) 14(31.1) 13(41.9) 03(30.0)
High 12(63.2) 16(35.6) 05(16.1) -

Figures in parenthesis indicate percentages, ** - Significant at 0.01 level

On the whole, 63.2 per cent of the teacherger cent teachers with age range of 25-34 years
having less than 10 years experience indicatedell in average level, followed by 26.3 per cent
high overall stress, followed by 21.1 per centboth in competent and incompetent levels.
and 15.8 per cent average and low stress, reAmong the teachers of 35-44 years age group,
spectivelyIn case of teachers havinty20 years  58.3 per cent showed competent, followed by
experience, 35.6 per cent possessed high leve36.1 per cent average and 2.8 per cent highly
of overall stress, 33.3 per cent low and 31.1 pecompetent as well as incompetent lev&iaong
cent average overall stress. 41.9 per cent othe teachers from 45-54 years age group, 47.4
teachers having 21-30 years experience fell irper cent indicated average level, followed by
both average and low levels of overall stress an®9.5 per cent competent, 7.9 per cent highly
only 16.1 per cent in high stress level. Lastly competent and only 5.3 per cent incompetent
70 per cent of teachers having an experience devel of emotional competence. Lasthith re-
more than 31 years documented low overallspect to above 55 years age group, 83.3 per cent
stress with remaining 30 per cent average levelof teachers were competent, while 16.7 per cent
None of them had high levels of overall stress.showed average emotional competentee
The coeficient of correlation between experi- correlation codicient between age and emo-
ence and four types of stressors as well as ovetional competence of teachers was positive and
all stress of teachers was -0.257, -0.369, -0.41&ighly significant (0.29) indicating that with the
-0.310 and -0.391 respectiveiydicating nega-  increase in age the emotional competence of the
tive and highly significant relationship. It was teachers also increasetlhe elder teachers
interesting to note that increase in experiencénandled the emotions competently compared to
decreased the percentage of teachers with higthe younger teacherghe incompetence level
stress in physical and personal, occupationalyas also observed upto 26.3 per cent among
familial and social and psychological and emo-young teachers (25-34 years). Sridhar and Badiei
tional factorsWith increase in the experience, (2007) reported that older teachers (41-50 years)
the teachers learn to tackle all the stressors etiad more emotional intelligence compared to
fectively. Hence, 70-80 per cent of the teachersthe younger ones (below 30 years). Bansibihari
with more than 31 years of work experience in-et al. (2004) observed that emotional quotient
dicated low stress with respect to all the strescan be developed and increased through learn-
sors and overall stress. Ravichandran andng and experience in life span of teachers,
Rajendran (2007) reported that experience ohigher EQ is linked with higher age.
higher secondary teachers was found significant The relationship between work experience
with personal stress, lack of support from-par and emotional competence of teachers is shown
ents, oganizational policy and parental expec- in Table 7.Among the teachers possessing less
tations. than 10 years work experience, 42.1 per cent

The relationship between age and emotionashowed average competence, followed by 26.3
competence of teachers is showmable 6. 47.4  per cent both competent and incompetent lev-
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Table 6: Relationship between age and emotional competence of teachers (N=105)

Emotional competence Age range (years) ‘r’ value
25-34 (n=19) 35-44 (n=36) 45-54 (n=38) >55 (n=12)

Incompetent 05(26.3) 01 (2.8) 02 (5.3) - 0.290**

Average 09(47.4) 13(36.1) 18(47.4) 02(16.7)

Competent 05(26.3) 21(58.3) 15(39.5) 10(83.3)
Highly competent - 01 (2.8) 03 (7.9) -

Figures in parenthesis indicate percentages, ** - Significant at 0.01 level

els and only 5.3 per cent highly competent levelrelationship between physical and personal
of emotional competence. 55.6 per cent of teachstressors and adequate depth of feeling, adequate
ers having 1-20 years work experience showed expression and control of emotions, ability to
competent level, 40 per cent average and onlyunction with emotions, ability to cope with
4.4 per centincompetent levamong the teach-  problem emotions and encouragement of posi-
ers of 21-30 years work experience, 45.2 petive emotions as well as overall emotional com-
cent indicated average as well as competenpetence was -0.302, -0.395, -0.347, -0.465, -
level, followed by 6.5 per cent and 3.2 per centg 177 and -0.431 respectivefhese results in-
highly competent and incompetent levels respecyicated that there was significant negative rela-
tively. Most of the teachers (70%) having moretionship between physical and personal stres-
than 31 years work experience documented comsors and all components and overall emotional
petent level, 20.0 per cent average and 10.0 p&&ympetenceThus increase in emotional com-

Cg?etnhég?lﬁeﬁg%%?ergslﬁ\ﬁl;;fmoﬂ?ngil %cl’frlrj petence decreased physical and personal stres-
P ' P ghly sig $ors of teachers.

cant relationship between work experience an Coeficient of correlation between occupa-

emotional competence of the teachers (0.275).
indicating that as the experience increased th 'ﬁgﬂ%ﬁgﬁ;ﬁ’Lsoﬁi]geﬁgrmgovcggt_soazs 4vxel_loa§ fg e_r

emotional competence also increasélli.the .
; o .333, -0.371, -0.195 and -0.379 respectivel
experienced teachers indicated more than-aver .- o210 that there was significa?nt negg—

age emotional competencEhe percentage of . ; : -
teachers having incompetent level of emotionaltiV€ relationship between occupational stress and
emotional competence of teachers, indicating

competence decreased considerably with in- . .
crease in work experience (from 26% to 3%)_that as the emotional competence increased the

This may be because of initial adjustment timeoccupational stressors faced by them also re-
required for less experienced teachassexpe-  duced. _ .
rience increases, the teachers learn to cope up Coeficient of correlation between familial
with the school as well as familial problems. and social stressors and five components as well
Bansibihari et al. (2004) reported that emotional@s overall emotional competence of teachers was
intelligence developed and increased with the'0.379, -0.256, -0.180, -0.393, -0.168 and -0.357
increase in experience of the teachdise  respectively It was highlighted that there was
higher emotional quotient linked with higher significant negative relationship between famil-
job experience. ial and social factors and 3 components of emo-
Correlation codicient between types of stres- tional competence It indicated that with increase
sors and components of emotional competencé adequate depth of feeling, adequate expres-
of teachers has been depictedTable 8.The  sion and control of emotions and ability to cope

Table 7: Relationship between work experience and emotional competence of teachers (N=105)

Emotional Work experience (years) ‘r’value
competence <10 (n=19) 11-20 (n=45) 21-30 (n=31) >31 (n=10)

Incompetent 05(26.3) 02(4.4) 01(3.2) - 0.275**
Average 08(42.1) 18(40.0) 14(45.2) 02(20.0)

Competent 05(26.3) 25(55.6) 14(45.2) 07(70.0)

Highly competent 01(5.3) - 02(6.5) 01(10.0)

Figures in parenthesis indicate percentages, ** - Significant at 0.01 level
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Table 8: Correlation coeficient between stess and emotional competence of teachers

Types of sw&ssors Components of emotional competence Overall
emotional
ADF AEC AFE ACPE EPE competence
Physical and personal -0.302** -0.395** -0.347** -0.465** -0.177 -0.431**
Occupational -0.241* -0.345** -0.333* -0.371* -0.195* -0.379**
Familial and social -0.379** -0.256** -0.180 -0.393** -0.168 -0.357**
Psychological and emotional -0.410** -0.536** -0.351** -0.516** -0.225* -0.522**
Overall stress -0.350** -0.428** -0.364** -0.484** -0.222* -0.473**

* - Significant at 0.05 level
** - Significant at 0.01 level

ADF —Adequate depth of feeling

AEC —Adequate expression and control of emotions
AFE —Ability to function with emotions

ACPE  —Ability to cope with problem emotions

EPE — Encouragement of positive emotions

with problem emotions the familial and social whereas education showed positive and highly
stressors reduced and vice versa. significant relationshipThe emotional compe-
Coeficient of correlation between psycho- tence of teachers showed positive and highly
logical and emotional stressors and componentsignificant relationship with age and work ex-
as well as overall emotional competence was perience.There was negative and highly sig-
0.410, -0.536, -0.351, -0.516, -0.225 and -0.52xificant relation between the stress and emo-
respectivelyThere was significant negative re- tional competence of teacheffius increase in
lationship between psychological and emotionalthe emotional competence reduced the stress
stressors and emotional competence, highlightlevels of teachers significantly
ing that higher emotional competence reduced
the psychological and emotional stressors of RECOMMENDA TIONS
teachers.
Correlation codfcient between overall stress ~ There is a need to take up appropriate mea-
and overall emotional competence along withsures to reduce the stress among teachierst
its five components was -0.473, -0.350, -0.428,0f the young teachers indicated heavy work load,
-0.364, -0.484 and -0.222 respectivehdicat-  clerical work, anxiety in maintaining good pass
ing negative and significant relationshijl.the  percentage, overcrowded classroomganiza-
stressors were negatively and significantly re-tional pressure, lack of experience and authori-
lated to the emotional competence of teachergtarian type of management as factors creating
This indicated that with an increase in the ad-stress.Therefore there is a need to reduce the
equate depth of feeling, expression and controlvorkload of teachers as well as to maintain
of emotions, ability to function and cope with proper teachepupil ratio in classrooms to re-
emotions and encouragement of positive emoduce the stress faced. In general, stress man-
tions, the physical and personal, occupationalagement programme and encouragement of
familial and social, and psychological and emo-emotional competence is required for young
tional stressors as well as the overall stress dewomen.
creased significantl)Khan et al. (2006) reported
that male and female teachers considered all REFERENCES
coping strategiesfefctive to cope with job strain,
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