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ABSTRACT The high pregnancy rate amongst teenagers in schools in the Libode District that has been experienced
over years, followed by a sudden and sharp decrease in the pregnancy rate in 2013, triggered the researchers’
interest in investigating factors associated with such a sharp decline. What could be the reasons for this decline in
teenage pregnancy in schools in a short space of time? The paper investigates the nature of the roles played by
stakeholders pertaining to the prevention of teenage pregnancy in the participating secondary schools. The study
adopted the pragmatists’ mixed-methods approach using the sequential explanatory research design in order for the
researchers to ascertain the “what” and the “how” of the phenomena. The findings showed that the introduction
of a programme that adopted a strategy involving collaborative roles amongst stakeholders in secondary schools,
overseen by school managers was the reason behind the sudden and sharp decline in teenage pregnancies in the area.
A collaboration programme succeeded despite one of the schools following different approaches from some other
schools in the area. All stakeholders knew their responsibilities and those of one another. It was recommended that
stakeholders in schools where there were similar problems must put more effort into trying to motivate all parents
who were not members of the School Governing Body to be actively involved in collaboration. Based on the

finding, compromise in the “how” to achieve the goal was also recommended.

INTRODUCTION

Much has been said about the high teenage
pregnancy rate and sexuality education in sec-
ondary schools by a number of researchers.
Having reviewed literature by different research-
ers, authors of this paper came to the conclu-
sion that, although they understood that the
teenage pregnancy was high and that Compre-
hensive Sexuality Education (CSE) was taught
in secondary schools by Life Orientation Teach-
ers, with specific reference to the South African
public schools, very little was said about the
nature of roles played by stakeholders pertain-
ing to the prevention of teenage pregnancy. The
authors understand that in South African
schools sex education is a compulsory part of
the school curriculum; it has been incorporated
into Life Orientation since 2003 (Prinsloo 2007).
The authors, however, wanted to go deeper and
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investigate the nature of roles played by all stake-
holders pertaining to the prevention of teenage
pregnancy. They also wanted to ascertain wheth-
er or not the stakeholders worked together as a
team to prevent teenage pregnancy in second-
ary schools. This paper therefore attempts to
close that gap by reporting on the nature of roles
played by stakeholders pertaining to the pre-
vention of teenage pregnancy and how they
played them.

Prior research in South Africa revealed that
thirty percent of teens had given birth at least
once before the age of 18, and those who re-
turned to school as learners after the births faced
many challenges such as pressure from parents
and peers and poor support from teachers (Chig-
ona and Chetty 2008). The trend is similar in the
United States of America where it is reported
that 678 out of 1000 youth between the ages of
15-19 become pregnant each year (Planned Par-
ent Federation of America 2013; Kost and Hen-
shaw 2012). According to Odu and Christian
(2007), talks about sex and sexuality education
in South Africa are common, yet there are rising
numbers of teens who are sexually active and
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face the attendant result of unplanned parent-
ing. In a country where learners in secondary
schools (SSs) are equipped with sex education,
one would have thought that teenage pregnan-
cy would be rare. According to the spokesman
for the Eastern Cape Department of Basic Edu-
cation (DBE), Malibongwe Mtima, of 5183 learn-
er pregnancies reported in the 2012 academic
year, the Libode district, where this study was
conducted, had the highest number (1279), con-
stituting more than forty percent for the whole
of the Eastern Cape Province (Daily Dispatch
2013).

In 2011, the Libode District reported 847 preg-
nancies, 855 in 2012 and then a sharp decline in
2013 (696) according to Education Management
Information System (2011-2013). Why the dif-
ference between the two reports in the number
of pregnancies in the Libode District? Why the
sudden decrease of 18.9 percent in the District
(Annual Survey for Ordinary Schools 2011-
2013)? As much as teenage pregnancy was still
high in the District, a sharp and considerable
decline since 2013 was noteworthy. For the Li-
bode District there was a turning point in 2013.
This sudden reduction in teenage pregnancy
attracted the attention of the current research-
ers. Libode, after all had the highest learner preg-
nancy rate in the Eastern Cape Province (see
Table 1).

It was necessary to understand (empirically)
how the schools managed to turn around the
tide of teenage pregnancies so suddenly and
sharply, to study whether the roles played by
collaborating stakeholders could have contrib-
uted to the decline; and if so, whether or not
such roles could be replicated in other affected
communities in the same district and beyond.
Preliminary indications, as a result of casual dis-
cussions with some school managers and mem-
bers of the community, pointed to the attempts
undertaken by schools in the area to work closely
and collaboratively within their communities.

The researchers wanted to find out how and
whether or not the collaborative approach by
stakeholders was responsible for the decline in
teenage pregnancy in the schools in the Libode
District. According to Woodard (2010), within
the term collaboration, reference is made to
collaborative roles that the people (stakehold-
ers) play in order to effectively present ideas
and discuss them with other members of the
group so as to have the strategies either ap-

proved or modified in order to be adopted and
employed, before being undertaken by all mem-
bers. Working as a team towards the same goal
is the perfect way of achieving one’s goal; col-
laboration principles are based on the assump-
tion that stakeholders will put their synergies
together and approach the problem as a com-
mon target. Odeleye et al. (2015) advised that for
collaborative interventions to succeed, one of
the crucial ingredients is that the programme
should offer proper insights into who should
make the primary decisions regarding the inter-
ventions and then to implement the experiences
related to interventions that will actually be im-
plemented, based on the community needs and
assessments.

It is important to note that collaboration may
only exist if stakeholders pull together in the
same direction to avoid sending different mes-
sages to the identified target groups (Katzen-
bach and Smith 2003). It calls for a clear and
unambiguous communication strategy (and
channel) amongst the relevant stakeholders;
clear plans regarding intervention strategies
need to be in place and taking the time to under-
stand the contributions of other stakeholders to
the plan can limit conflict. With conflict in mind
it was therefore important to investigate how
collaboration amongst parents, teachers and
school managers in a poor rural setting such as
the Libode District resulted in a successful and
sharp reduction in teenage pregnancy, 2013 be-
ing the turning-point. It became necessary to
study the model and the approach to collabora-
tion undertaken by the stakeholders to achieve
the sudden 2013 decline in the high teenage-
learner pregnancy rate. This paper shows that
collaboration works best when different stake-
holders continue to express themselves accord-
ing to their beliefs (Gcelu 2015).

Statement of the Problem

There has been a very high learner pregnan-
cy rate in the Libode District, followed by a sharp
decrease. The researchers wanted to investigate
what had caused the decrease during 2013. Could
it be that stakeholders started to play collabora-
tive roles? What was it that they were doing
that seemed to be working? It was important for
the researchers to investigate how parents,
teachers and school managers collaborated in



NTOMBIZANDILE GCELU, JACOB MAISHA MOLEPO AND MONDE MAKIWANE

24

£T0Z-TT0Z WaISAS uoIeWIO| Juswabeur|\ UOITRINPT :894N0S

veey S8 6ETY €GTS  €6T  006¥ 0059 €eT 19€9 [e101 puels
002 - 00Z €102 unidsyiels  zze - ez z10e unidsyieis 897 T 19T 1702 abeyusnn
7.1 T €.T €102 unidsyiels  pee 1 ggz  z10¢ unidsyiels  Geg - gee 1702 nnidsxiag
1¢ - 14 €102 nqund 6% - 6V 2102 nqund v8 - v8 1102 nquind
02T 8 21T €102 umoisusand 86 1 L6 2102 umolsusan®d  Gze 6 9Tz 1702 umolsuaand
€52 € 0§Z €102 yieqeznauod  T9¢ 9 GG¢  ZT0Z \ylegeznalod 0¥ L L[6€ TT0Z  Uylegeznasiod
102 - T0Z €102 09odbN  OYT - o¥T 2102 00BN  ZG€ - 25 170¢ 0goobN
8SY 8T O¥¥ €70¢ NN PhY A% 20y 2102 BIBIIN 67§ 4% G0S TT0C eleyIN
197 - 19T €102 QJIIN 06T 9 ¥8T 2102 QIIIN  PEE 1 gee 1702 EIERTR I
18 - I8 €102 18Y218ININ - ZET - ZeT 2102 18Y218IIN - G9T - 69T  17T0C SENOETT
76 - ¥6  €10C BURZIQN  TVT - TvT 2102 BURZIQIN 22T T 12T 170¢ eURZIGIN
€97 - €9T €102 nniew 69T z 19T 2102 nnleiN 192 € 85z 17T0C
18 - /8 €102 DiIS{IsN  Zvy - vy 2102 DIS{Isn  G8Y - 68y  T1T0¢
969 - 969 €102 8poan /S8 z G668 2102 8poan  /v8 - [¥8  T170¢
76 - ¥6  €10C ateljhpe1 €6 - €6 2102 aseljhpe  8zT - 82T 170¢ alalyhpe
UMO | UMO |
GTT € ZTT €102 86T 12 6T  2T0Z swelim bBury  v6¢g 9 88¢  T1T0¢ I Bury
L€ - LE €102 umolsweyels Ly 9 187 2107 UMolsweyels 98 T g8 TT0Z  umolsweyelo
184 - Iy €102 Jauley-yerls 18 - 18 2T0Z 18uley-yeels  6¥ - 6% TT0Z  18ulsy-yees
66 - 66  £10C uojnesg uo4 €27 - €21 210 Mojnesg uo4  6ET - 6€T TTOZ  Mojneag 104
0.7 2z  8¥T €70¢ uopuoT ise3 19T ¥4 92T 2T0Z uopuoT ise3 Gzg LT 80¢ 1T0C uopuoT 1se3
9% GZ 9tV £10C emAiIng  18Y 86 €ge  z10¢ emAing  9T¢ 4 €62 1702 emAIng
6€ - 6 €102 Molpeld Ty - 184 z102 Jolpeld 00T - 00T TT0Z o0pesd
L¥2 - L¥Z €102 BOAWI0D 192 - 192 2102 BARAUNJOD 862 - 867 170¢ BORAWI0D
902 S T0Z €102 yuomianng 26T - 26T 2102 yuomianng  yeg 02 ¥1€  T102 yuomianng
usp Jes\ usp Jes\ Juap JedA
[er0] -uadapu] o1and /ereq wusIg el -usdapul dngnd  /8reqd wusig  [elol -usdspul  dlgnd - /e1ed 10usIa

€T702-TT0Z :101a3sIp Jad saloueubaid JaudesT :T a|gel



COLLABORATION OF STAKEHOLDERS IN SECONDARY SCHOOLS 25

the prevention of teenage-learner pregnancy in
secondary schools.

Objectives

This paper sought to investigate the nature
of collaborative roles amongst parents, teach-
ers and school managers in the drastic decline
in teenage pregnancies observed and conditions
that resulted in such collaboration being suc-
cessful in reducing teenage pregnancy.

RESEARCH METHODOLOGY

A pragmatic paradigm was the foundation
for this research investigation because the re-
searchers needed to follow the methodological
approach of sequential mixed-methods. This
paradigm is one of the two world views that is
seen to be compatible with mixed-methods re-
search (Hall 2010). The researchers investigated
the solution to teenage pregnancy, a problem in
the real world. The focus of the investigation
was on the ‘What’ and the ‘How’ part of the
research problem (Creswell 2003; Tashakkori and
Teddlie 1998) involving the roles played by
stakeholders pertaining to the prevention of teen-
age pregnancy in secondary schools and how
they played them.

Asequential, explanatory, mixed design was
used; the rationale for this approach being that
the quantitative data and their subsequent anal-
ysis would provide a general understanding of
the research problem. The qualitative data and
their analysis were used to refine and explain
statistical results by exploring participants’ views
in the greater depth (Rossman and Wilson 1985;
Tashakkori and Teddlie 1998; Creswell 2003).
Sequential explanatory designs were used be-
cause the researchers wanted to glean a deeper
understanding of the research problem.

Population and Sample

All (280) secondary schools of the four sub-
districts of Libode District formed the popula-
tion of this study. The study used sequential,
mixed-methods sampling. Systematic random
sampling was used as the sampling strategy for
the quantitative strand and purposive sampling
for the qualitative strand. In the quantitative
strand (first strand) data collection was initially
to be conducted in 50 secondary schools. Sys-

tematic random sampling was used to select 50
secondary schools from the 280 schools in the
population. The first secondary school was ran-
domly picked from between 0 and 6 as a starting
point. After that, every 6" secondary school in
the Libode District was systematically picked
until the required sample was obtained. All sec-
ondary schools of the Libode District were list-
ed inrandom order. The Libode District has four
sub-districts (A, A,, A, and A) with 280 sec-
ondary schools (S§s). The first strand com-
prised 50 Life Orientation Teachers (LOTSs), 50
School Managers (SMs), 50 parents from the
School Governing Bodies (PSGBs) and 50 par-
ents who were not School Governing Body mem-
bers (PNSGBs) - one from each secondary school
(SS).

Respondents were randomly sampled in
each secondary school. (Names were drawn and
one was randomly picked except for the parents
who were not SGB members). Here a PNSGB
known to come regularly to school to assist
where she or he could assist or someone who
attended parents’ meetings and was well versed
in school issues was identified by the principal
of the chosen secondary school. In secondary
schools where there was one Life Orientation
teacher, she or he was automatically selected.
The second strand of data collection was con-
ducted in two purposively-selected secondary
schools (4 participants as in the first strand in
each secondary school) in the two sub-districts
(Sub-District A, and A)) of Libode. While this
paper reports findings from all these secondary
schools, the focus of this paper is on one pur-
posively-selected school that seemed to be an
outlier. The researchers wanted to understand
the “How’ part of the collaboration programme
followed by this particular secondary school.

Data Analysis

In the quantitative strand, data were analy-
sed following descriptive statistics through the
use of the Statistical Package for Social Scienc-
es (SPSS version 22). Data were presented in
tables. In the qualitative strand, data were orga-
nized to make sense of responses in terms of the
participants’ definitions of the situation and by
noting patterns, themes, categories and regular-
ities (Cohen et al. 2011). Themes were mainly
established from coding (clustering similar
codes or patterns) and categorising into emerg-
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ing themes (Gibbs 2008; Kvale 2007). Triangula-
tion was used as the function of integration.
According to Maree (2012), triangulation of find-
ings has been generally considered a process of
using multiple perceptions to clarify meaning,
thus verifying the repeatability of an observa-
tion or interpretation.

Triangulation was carried out through the
collection of data using questionnaires and in-
terviews in two different approaches. Under the
quantitative strand, pre-determined themes that
emerged from the subsidiary research questions
were merged together with similar themes that
emerged from open-ended questions in Section
C of the questionnaire. Under qualitative strand,
there were themes that emerged from the respons-
es of the participants. Quantitative themes that
directly responded to the subsidiary research
questions were merged with the qualitative
themes that also responded to the same subsid-
iary research questions; other themes that did
not directly respond to the subsidiary research
questions were also merged.

Ethical Considerations

Ethical clearance and approval came from the
Walter Sisulu University Higher Degrees Com-
mittee. Written permission from the Eastern Cape
Provincial Department of Basic Education and
the District Department of Basic Education was
also obtained. In addition letters to the princi-
pals of the schools where the study was intend-
ed to be conducted were written in order to seek
permission. Permission was granted by the prin-
cipals of the selected schools (48). The purpose
of the study and conditions of participation were
explained to the respondents and later to the
participants who completed informed consent
forms as a form of formal agreement to partici-
pate voluntarily in the study.

For anonymity, the district was called District
A, sub districts were named A, A, Aﬁ and A, and
schools given pseudonyms such ds ‘Zuko §ss’
and ‘Lwazi JSS’. For participants, sample names
used were Z or L which stood for the first letter of
his/her school name such as Life Orientation
Teacher from school Z or L. The 48 secondary
schools in the first strand were given numbers
corresponding to names (such as 0001 or 0098).

RESULTS

It was revealed that for the collaboration pro-
gramme to be effective, parents, teachers and

school managers should be the drivers of the
programme. Playing roles collaboratively means
that as much as each stakeholder has her/his
role to play, the bottom line is that stakeholders
should play their roles as approved of by other
stakeholders. In this study, the findings revealed
that working together was the most important
role for all stakeholders. For the program to be
effective, school managers had to convene reg-
ular meetings and implement decisions that had
been agreed on. Life Orientation teachers should
teach learners and also workshop all other stake-
holders about the key topics in sex education.
Parents had to have sessions with learners in
the school and also talk to them at home about
sex education. (The information needed to be
age appropriate). In this programme, whatever
steps taken had to be taken with the acknowl-
edgement of all stakeholders; hence all stake-
holders knew what to do and who else was do-
ing what.

In all 48 secondary schools, respondents
agreed that there were periods on the timetable
that indicated that LOTs were teaching learners
about sex education. This was incorporated into
Life Orientation. Parents also had sessions with
learners about sexuality at least once a week. In
addition, LOTs conducted workshops for all
stakeholders in their school at least once a quar-
ter. They usually had meetings that included all
stakeholders once a month, coordinated by the
school managers. Whenever decisions were
made, SMs followed up to see whether or not
they were implemented.

In this programme, each group had a role to
play. All stakeholders, including school manag-
er were not allowed to play their roles without
other stakeholders’ acknowledgement. All stake-
holders knew the roles played by one another.
In most schools, collaboration took place but
there were some secondary schools where the
stakeholders displayed a particularly high level
of enthusiasm; for example, at Zuko SSS one
could feel that they were doing their best to
achieve their goal. Stakeholders collaborated
even when they did not share the same views
on the approach. Parents held sessions with
learners to teach them about abstinence which
was what they themselves believed in. They were
not allowed to practise virginity testing in
schools even though they would have wanted
to take that root. It was explained to them that
schools were government properties; there were
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rules and regulations for all South African
schools.

The majority (92%) of SMs indicated that
SMs knew their responsibilities and also knew
about the roles played by others; eight percent
of SMs disagreed and strongly disagreed, re-
spectively. LOTs concurred with the SMs when
eighty-three percent of LOTs indicated that they
knew their responsibilities and one another’s
roles played; seventeen percent of the LOTSs,
however, disagreed. The majority (87%) of PSG-
Bs agreed with the latter when they revealed
that they knew their responsibilities and one
another’s roles; thirteen percent disagreed. PS-
GBs (n=2) reported that they were using their
collaborative roles amongst the stakeholders in
the prevention of teenage-learner pregnancy in
their respective SSs. PSGBZ elaborated on this
and said that it was not a smooth journey; they
had to motivate one another and put great effort
into trying to convince others to respect their
views. They both reported that nothing hap-
pened in their schools without the cooperation
of all stakeholders.

When the participants of the two purposive-
ly-selected secondary schools (SSs) were inter-
viewed, the SMs (n=2) revealed that collabora-
tive roles played amongst the stakeholders in
their SSs had good results. The SMs of the 2
SSs reported that they knew their responsibili-
ties and all knew the others’ responsibilities in
the prevention of teenage-learner pregnancies
(TLPs) in their SSs. Both SMs indicated that
each stakeholder must know exactly what he/
she was supposed to do. They also revealed
that for a stakeholder to know his/her role he/
she must attend meetings regularly. Here, nine-
ty-two percent of the SMs emphasised that each
one of the stakeholders had to be clear about
his/her role and must take turns addressing
learners about sex education issues.

LOTs indicated that they taught and sup-
ported teenage-learners on issues concerning
sex education (SE); they also revealed that they
conducted workshops for the whole school in-
cluding parents and they advised parents to talk
to learners/children at home about teenage-
learner pregnancy. PSGBs revealed that they
talked to groups of learners in the school while
at home they discussed sexuality issues with
their children. Both PSGBZ and PSGBL knew
what teachers were doing at school, what SMs

were doing and they also knew what PNSGBs
were doing pertaining to the prevention of teen-
age-learner pregnancy in secondary schools. Of
the PNSGBs, seventy-seven percent revealed
that they knew their roles and those of LOTSs,
SMs and PSGB'’s pertaining to the prevention of
teenage-learner pregnancy in their SSs. All stake-
holders talked about working together as a key
aspect to collaborative roles.

Generally, in all the secondary schools where
the study was conducted stakeholders were
engaged in collaboration. In most secondary
schools where they indicated that LOTs were
teaching learners about sexuality, LOTs conduct-
ed workshops for all stakeholders; PSGBs and
PNSGBs had sessions with learners and SMs
made sure that all stakeholders were involved in
collaboration programmes; teenage pregnancies
declined. When researchers looked at the anal-
ysis of questionnaires, they found that in all the
questionnaires where the majority of respon-
dents responded positively to certain variables,
teenage pregnancies decreased at their school.
The variables responded to the level of partici-
pation of stakeholders.

Of the SMs, ninety-two percent indicated that
parents had sessions with learners but the re-
maining 6.4 percent disagreed with the state-
ment; 78.8 percent of the LOTs revealed that
parents had sessions with learners; 10.6 percent
of the respondents were neutral, 10.6 percent of
the respondents disagreed and no one strongly
disagreed. The majority (96%) of PSGBs indicat-
ed that parents had sessions with learners while
four percent disagreed and strongly disagreed,
respectively. Regarding PNSGBs 56.8 percent
and 8.5 percent agreed and strongly agreed, re-
spectively, that they had sessions with learners
and 13.4 percent and 11.3 percent of the respon-
dents agreed and strongly agreed, respectively
(see Table 2).

SMZ and SML revealed that parents had
sessions in the school with learners. They were
required talk to learners about a number of as-
pects concerning sex education. Both LOTZ and
LOTL participants indicated that at their respec-
tive SSs they had sessions where parents were
given a chance to talk to learners. LOTZ said
they even had a timetable that showed who
would be doing what and when. (Parents’ ses-
sions were also indicated.) PSGBs and PNSGBs
also revealed that, as parents, both non-SGB and
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Table 2: The level of participation in secondary schools

Variables

1. | attend meetings and workshops regularly where we
talk about collaboration programmes

2. | know about the roles played by other stakeholders

3. | have sessions with learners in which I talk about
abstinence and prevention measures

4. | have a responsibility to empower learners about
issues around sexuality education

5. | share views and ideas about how we can prevent
learner pregnancy

PSGBs PNSGBs SMs LOTs Decline in
(%) (%) (%) (%) LPs (%)
82.3 70.3 89.7 88.5 88.5
70.6 67.8 87.2 90.5 76.8
65.5 56.6 74 100 79

73 68.7 84 100 82

54 49.5 69 65 62

SGB members were allowed to have sessions
with learners.

DISCUSSION

Joint thinking of stakeholders which pro-
duced generative ideas came from their signifi-
cant conversations and sustained, shared strug-
gles to achieve their goal (John-Steiner 2000)
which was prevention of teenage-learner preg-
nancies. In secondary schools where stakehold-
ers generally collaborated, though one could not
really feel a great level of enthusiasm, learner
pregnancies decreased. A spectacular decline in
learner pregnancies was noted at Zuko SSS
where stakeholders had shown a high level of
tolerance, respect for one another’s views and
compromise.

More importantly, collaboration happened
amongst stakeholders who had adopted differ-
ent approaches, and across ideological persua-
sion. The study was as indicated, conducted in
48 secondary schools where collaboration took
place and purposively selected secondary
schools (Zuko SSS and Lwazi JSS which were
pseudonyms). At Zuko SSS, teenage pregnan-
cy was totally eradicated, thus, Zuko SSS was
selected to be the focus of this study. Zuko SSS
was of particular interest as stakeholders were
working together in trying to curb teenage-learn-
er pregnancies; they stuck to different approach-
es to reducing childhood pregnancy through-
out their collaborative effort. Parents pursued
an abstinence-only approach and teachers fol-
lowed a comprehensive approach that included
abstinence and condom usage.

What was interesting about this school was
that the stakeholders managed to collaborate in
spite of adopting different approaches, and, im-
portantly, the collaboration was most effective.
What was also striking about this collaboration

was that it worked in a poor, less-educated and
traditional community and in collaboration with
teachers. It worked in spite of the ideological
divide that separated the stakeholders, one that
was allowed to coexist in the implementation of
the programme.

The majority of stakeholders in secondary
schools in the Libode District revealed that col-
laborative roles played by stakeholders contrib-
uted a great deal towards the decline in teenage-
learner pregnancies. School managers (SMs)
were responsible for implementing decisions tak-
en by stakeholders. Life Orientation teachers
(LOTs) taught learners sex education and had
the responsibility of addressing all stakehold-
ers on sex-education-related issues. All catego-
ries of parents (PSGBs and PNSGBs) had ses-
sions with teenage-learners in the secondary
schools.

The majority of parents who were members
of the School Governing Bodies (PSGBs) in 48
secondary schools of Libode District adequate-
ly played their collaborative roles. This was not
the case with the parents who were not mem-
bers of SGBs. Parents who were not members of
the School Governing Bodies (PNSGBs) were
not as cooperative. Astriking difference howev-
er, was noted at Zuko SSS where, in addition to
PSGB’s role, all parents were exceptionally en-
thusiastic about collaboration. Regarding the
other secondary schools where the study was
conducted, the programme of collaboration was
in place based on stakeholder agreement.

Though stakeholders in these schools were
not overly enthusiastic they were unconscious-
ly collaborating. John-Steiner (2000) postulated
that generative ideas emerge from joint thinking
and are derived from significant conservations
and from sustained, shared struggles to achieve
new insights by partners in thought. Stakehold-
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ers could not have eradicated teenage-learner
pregnancies at Zuko SSS without joint coopera-
tion in trying to solve the problem, irrespective
of their differences. Collaboration produced
pleasing results because stakeholders were tol-
erant of one another, compromised with regard
to views and allowed each to play his/her role in
a collaborative manner. Teachers and parents
simply had to work together. Parents (both PSG-
Bs and PNSGBs) taught learners about absti-
nence only whereas teachers (LOTs and SMs)
taught learners about abstinence and other pre-
ventative measures.

It was interesting to note that as stated, this
collaborative programme worked even though
there were issues that stakeholders strongly dis-
agreed about; for instance, teachers were clear
about education policies on sexuality education.
They were of the view that they could teach
learners about abstinence and other preventa-
tive measures but they could not advocate vir-
ginity-testing (inkciyo). On the other hand, par-
ents of learners at this particular school made it
clear that they strongly disagreed with the teach-
ers about the issue of teaching their children
about condoms and contraceptives so while all
the learners were taught at school about the lat-
ter measures, these female learners, who were
from a traditional community, were subjected to
voluntary virginity testing as many parents be-
lieved that children/learners must be taught
about abstinence only. These parents believed
that parents needed to be encouraged to allow
their children to put themselves forward for
inkciyo (virginity testing), which in turn encour-
aged girls to remain virgins until they were ready
for marriage, adulthood and parenthood. Differ-
ences did not stop stakeholders from achieving
their goal.

From the responses of the respondents/par-
ticipants it was clear that stakeholders played
collaborative roles to prevent teenage-learner
pregnancy in secondary schools. Respondents/
participants took ““working together” as being
important. Marinez-Moyano (2006) concurs with
this finding when he said that collaboration is a
recursive process where two or more people or
organizations work together to realize their
shared goals. The researchers posed the follow-
ing question: What role were the stakeholders
playing pertaining to the prevention of teen-
age-learner pregnancies? The researchers
found that stakeholders made it their business

to work together in order to prevent teenage-
learner pregnancy in secondary schools.

It also emerged that SMs encouraged/moti-
vated all stakeholders to play their roles such
as teach, guide and support learners on issues
of sex education. According to the Association
for Information and Image Management [AlIM]
(2013), collaboration at the conceptual level in-
volves motivation/drive to gain consensus in
problem solving or development. Encouraging/
motivating stakeholders to play their roles by
the school managers supported what was posit-
ed by the AlIM (2013). Another key finding that
emerged from the study was that all stakehold-
ers attended meetings regularly.

Interviewees felt strongly about the fact that
when stakeholders attended meetings regularly,
they would know the roles played by other stake-
holders in the prevention of teenage pregnancy;,
because everything that was implemented ema-
nated from meetings. Every strategy was planned
at a meeting, hence the stakeholders knowing
the roles played by one another. Woodard
(2010) says of collaborative roles: “Within the
term collaboration is that of collaborative roles;
those are the roles that the people play in order
to effectively present ideas, discuss them with
the other members of the group and have them
either approved or denied.”

It was also revealed that LOTs had a respon-
sibility to address all stakeholders and had a
duty to make sure that learners were able to
use acquired life skills. According to the South
African Department of Education [SADOE]
(2003), Life Orientation guides and prepares learn-
ers for life and its responsibilities and possibili-
ties. Lady of Fatima Dominican Convent School
(2010) describes it as the study of self in relation
to others and to society, and furthermore, that it
is a unique subject in the Further Education and
Training (FET) Band in that it applies a holistic
approach to the personal, social, intellectual,
emotional, spiritual, motor and physical growth
and development of learners. It made sense to
the researchers that LOTs were responsible for
addressing all stakeholders about issues of sex-
uality education because LOTSs are the profes-
sionals and they are “hands on” with regard to
implementation of the DoE’s policies on sexual-
ity education. This concurs with Freire (1963)
when he explained that, “Conscientization is a
process of developing consciousness, but con-
sciousness that is understood to have the pow-
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er to transform reality.” In this study LOTs ad-
dressed other stakeholders about sexuality is-
sues trying to conscientize them and make them
understand the reality.

Another finding that emerged was that it was
the parents’ role to teach children values and
norms. Familiaris Consortio (2009) view is that
parents have a right to be primary educators of
their children, particularly in matters related to
sexuality. Parents are in a unique position to lead
by example in teaching their children the gift of
self in relation to love. The interviewees argued
that every nation has its norms and values and
that children can grow up to be members of a
respected nation when they are not taught about
the norms and values. They further elaborate on
the view that children who are taught their norms
and values will know that it is against their par-
ents” will for children to become pregnant.

PNSGBZ and PSGBL were of the view that
there was no need to confuse children/learners
by telling them about aspects such as contra-
ceptives and condoms. To follow up on whether
children/learners were actually practising absti-
nence they felt it was important for these chil-
dren to be members of the virginity-testing pro-
gramme. They believed children would not en-
gage in sexual activities knowing that on a cer-
tain date they would be tested. As far as the
researchers could understand virginity testing
was done in a way that children’s rights were
not violated, however, it seemed proper to give
children/learners appropriate information and let
them make their own choices as long as it was
made clear to them that if this choice was made,
they would be tested. It was important for chil-
dren to understand clearly that the choices they
made today determined their future.

Another finding that emerged from the in-
formation received from PNSGBs and PSGBs was
that there were no pregnant learners in the
school (Zuko SSS) in 2014 because of sticking
to teaching abstinence only. These participants
were adamant that it was because of abstinence
that they no longer had pregnant learners at their
school. The researchers could not verify that
credit could only be given to the abstinence-
only strategy at this school because amongst
the participants in the same school there were
those who believed in both abstinence and oth-
er preventative measures. As far as the research-
ers were concerned, however, this showed that
working together could prevent, or to a certain

extent, “eradicate” teenage-learner pregnancy
in secondary schools.

It transpired from this study that SMs were
responsible for implementing decisions taken
by stakeholders. All the respondents and the
participants were of the view that one of the
school managers’ roles was to make sure that all
the decisions agreed upon in the meetings were
implemented. When the interviewees elaborat-
ed on this, they said that at all schools relevant
decisions were made; however, the decisions
made could not be implemented if there was no
one responsible for overseeing implementation.
Participants were of the view that school man-
agers were the people who were supposed to
make sure that those decisions were implement-
ed. The researchers concur with this view that
an organisation can have good policies and make
good collaborative decisions, but if there is no
one to see to it that those policies and decisions
are implemented by those who are supposed to
do so, the organisation cannot be successful
with its own initiatives (Gcelu 2015).

To show that there were adequate collabora-
tive roles played by all stakeholders, each re-
spondent/participant was able to tell what role
he/she played in the prevention of teenage-
learner pregnancy in secondary schools. The
PNSGBs and PSGBs indicated that they had
group sessions with teenage-learners in the
secondary schools. It was revealed that schools
had timetables that guided all the stakeholders
with regard to who and what time the service
was supposed to be rendered. Loop (2010) stat-
ed that creating a collaborative educational en-
vironment can build a community of caring indi-
viduals. This is exactly what was displayed
amongst the participants of the two secondary
schools named. The researchers are tempted to
believe that this is what could be happening in
other secondary schools.

Dividing tasks amongst stakeholders seems
to lessen the burden of LOTs and, at same time,
provide good results. The respondents indicat-
ed that parents had sessions with learners in the
secondary schools and the issue of a timetable
was raised when they were asked about paren-
tal involvement during the interviews. The in-
volvement of parents in the prevention of learn-
er pregnancies in secondary schools reflected
what Loop (2010) suggested. Loop (2010) said
that just because parents are not trained educa-
tors - at least, most of them were not — does not
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mean they cannot play a crucial role in the
school setting. What these parents were doing
seemed to concur with what Wight et al. (2006)
indicate in the findings of a study conducted in
London that parents can significantly influence
adolescents’ sexual health, and risk reduction
through the quality and nature of parent-child
relationships, parenting practices and commu-
nication about sexual matters.

Wight et al. (2006) also contended that par-
ents can significantly influence adolescents’
sexual health and risk reduction through the
quality and nature of parent-child relationships,
parenting practices and communication about
sexual matters. This was evident in the two sec-
ondary schools in that the pivotal role played
by parents in the prevention of teenage-learner
pregnancy must have been very helpful. It is
through “joint activities and partnerships that
we confront our shifting realities and search for
new solutions,” as confirmed by John-Steiner
(2000). Sex education in secondary schools
taught by teachers (LOTSs) only, has proven to
be insufficient and inefficient, because learners
continue to fall pregnant. The researchers agree
with John-Steiner (2000) when she stated that
solo practices can never be enough; they are
insufficient to meet the challenges and new com-
plexities of classrooms, parenting and changing
workshops.

In the researchers’ view, when parents, teach-
ers and school managers work together, they
need, and depend on one another in many dif-
ferent ways; for example, they plan (together)
about how to solve the problem of teenage preg-
nancy in their schools. In short, they share their
views and support one another. The stakehold-
ers were found to have adopted and practiced
collaboration as a technique in the process of
preventing teenage-learner pregnancy in these
secondary schools. According to Woodard
(2010), within the term collaboration is that of
collaborative roles; these are the roles that stake-
holders play in order to effectively present ideas,
discuss them with the other members of the
group and have them either approved or dis-
missed. Katzenbach and Smith (2003) stated that
collaboration involves complementary skills in
team members, shared working approaches and
mutual accountability among all members.

There were different but specific findings that
emerged from this study and could not be over-
looked. It was revealed by the majority of PNS-

GB respondents that most PNSGBs were not
actively playing their collaborative roles. This
seems to concur with what was found by Gceelu
(2012) that learners indicated they were not tak-
ing sexuality education seriously because they
only heard about it in the school. When they
were at home nobody provided sexuality educa-
tion. This seems to have changed as far as this
study is concerned. Silk and Romero (2014) con-
cur with this finding when they indicate that
parental involvement (PI1) is considered neces-
sary in teen pregnancy prevention and prevent-
ing other adolescent risky behaviours.

However, controversy exists regarding the
extent to which families are responsible for ado-
lescent sexual decision making; evidence from
Pl programmes is less convincing. As far as the
researchers are concerned, the fact that most
parents were not actively playing their roles con-
cerning sexuality education could be the reason
for this finding by Geelu (2012) in the first place.
The inconsistencies in responses provided in
the present study by the majority of SMs, LOTs
and PSGBs, contradicted PNSGBs’ responses
pertaining to the collaborative roles. This forced
the researchers to dig deeper regarding this is-
sue in interviews. The interviewees (in the two
purposively-selected secondary schools and the
extra four secondary schools, where sex educa-
tion was only taught by LOTs without the im-
plementation of any collaboration program)
agreed with this finding, but emphasised that
they could not say PNSCBs were not playing
their collaborative roles because the minority of
the PNSGBs who collaborated with other stake-
holders were very dedicated.

CONCLUSION

It appears that parents, teachers and school
managers at the above mentioned schools had
begun to play overt collaborative roles in the
prevention of teenage-learner pregnancy. Col-
laborative roles played by the stakeholders when
working together was instrumental in the pre-
vention of teenage-learner pregnancy which
decreased in most of the sampled secondary
schools in this study. The “what?” part of this
investigation was responded to through the find-
ings and it was proven that collaborative roles
of parents, teachers and school managers in sec-
ondary schools contributed positively to the
prevention of teenage-learner pregnancy.
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In other words, it was proven that collabora-
tion produced good results. At the same time,
one must also acknowledge that the good re-
sults occurred in a poor area where the stake-
holders were sometimes divided in their approach
to combat teenage-learner pregnancy. In most
secondary schools one found teachers sticking
to the approach that was recommended by the
national government through the ABC objec-
tives of Life Orientation which included abstain,
be faithful and use condoms together with par-
ents and churches (as partners in the collabora-
tion programme) sticking to the moral approach
of abstinence. The researchers therefore ac-
knowledge that the ‘eradication’ of teenage-
learner pregnancy happened in a secondary
school where different approaches were used.
All the stakeholders in this secondary school
were aware of one another partners’ roles; they
planned together and agreed to disagree about
different approaches in one school.

The most important aspect was that collabo-
ration happened in a deep-rural, less-educated,
traditional community with professional teach-
ers. It worked despite the ideological divide that
separated the stakeholders, and which was al-
lowed to coexist throughout the period when
the programme was being implemented. Further-
more, collaboration seemed to be effective even
when stakeholders had different views on the
approach to reaching the same goal. Communi-
cation, listening, tolerance, enthusiasm and giv-
ing space to voice ideas seemed to be anchors
in the collaboration.

RECOMMENDATIONS

It was recommended that stakeholders, in
collaboration, must be actively involved and be
willing to compromise if need be. It was also
recommended that stakeholders should have a
high level of tolerance for one another. Without
tolerance these stakeholders could not have
achieved good results. Furthermore, it was rec-
ommended that all stakeholders in secondary
schools should play their collaborative roles
pertaining to the prevention of teenage-learner
pregnancy. In addition, the researchers recom-
mended that parents must be allowed to have
sessions with teenage learners in secondary
schools.

The researchers deemed it proper to recom-
mend that stakeholders should put more effort
into trying to convince all parents to be involved

in playing their collaborative roles. This recom-
mendation is based on what was revealed by
the interviewees (PNSGBs), that is, that mini-
mum involvement of parents in school activities
is the norm. The researchers also recommend
that the Department of Basic Education should
actually find ways to make sure that stakehold-
ers in secondary schools use collaborative roles
generally because collaboration in this study
proved to benefit learners and stakeholders in
many ways. A general recommendation derived
from the general findings of this study is that
learners should be constantly conscientised
about the ways of preventing teenage-learner
pregnancy.
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NOTES

This reports on one objective of a bigger study (Un-
published Thesis) that was conducted in 2015 by

Geelu.
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