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ABSTRACT The present study was undertaken to assess the impact of ‘teaching values' programme on 5-7 years old urban
children. The study was based upon the sampl e of 450 children of arandomly selected school of Ludhianacity. A ‘teaching values

programme was designed to incul cate eleven universal valuesin children by meansof stories, songs, discussion, art etc. A self-
structured socio-demographic performaand ‘ teaching values’ questionnaire was used to collect rel evant datafor the present study.
Theresultsrevealed that education level of the parents was not significantly associated with learning values through ‘ teaching
values' programmefor childrenin the experimental group. However, inthe control group at 7 years of age the education of parents
showed asignificant association with learning values. Parents occupation was al so not found to be significantly associated with

learning values.

INTRODUCTION

The fundamental question that remains the
starting point for any consideration of morality
is: what is the meaning of morality? Social
scientists differ widely on this issue. According
to social learning theory, morality isregarded as
“internalized control of conduct”; whereas
according to cognitive developmental view,
morality is seen as a moral decision-making
process. These two research orientations differ
intheir relationship to moral philosophy. Cognitive
developmental theory startsin moral philosophy
by making the principle of justice and the concept
of equality and reciprocity the core of morality,
whereas these philosophical problems are of
minor importance to social learning theory. The
third orientation of research, the psychoanalytical
approach, focuses on the development of con-
science, of superego and itsimpact on behaviour.

Moral educationiswhat the schoolsdoto help
young become ethically mature adults capable of
moral thought and action. Very little of the moral
education that inevitably occursin the schoolsis
formally recorded in objectives. Many aspects of
moral education are part of hidden curriculum
instead. Andthough thereareno“Moral Aptitude
Tests” scoresto verify thisfact, studentsdo learn.
They develop conceptions of what being a good
person entails. They learn what their obligations
are to the group and to the larger society. They
acquire asense of their rights asindividuals.

Development of values is a function of

interaction between many factors. Broadly we
can divide them as personal factors and
environmental factors. Personal factors point out
that development of values may vary dueto age,
sex and intelligence. Whereas environmental
factors indicate that social economic status,
parent child relationship, education level of
parents’, quality of home environment, school
environment all play significant role in the
development of valuesin children.

Both parents and educators, now a days, are
concerned about their children since they are
being increasingly affected by violence, growing
social problems and a lack of respect for each
other and the world around them. It is assumed
that a part of the solution is an emphasis on
teaching values to children as early as possible.
In view of the above, the present study has been
planned with the objective to study theimpact of
parent’s education and occupation on children
for ‘learning values' through ‘teaching value
programme.

METHODOLOGY

The data for the present study was collected
from one school of Ludhiana City (Punjab),
namely D.A.V. Public school. Four sectionswere
randomly selected from each class/standard i.e.
UKG, 1% and I1™ class. Two of the four sections
were randomly labeled as the control group and
the other two as the experimental group. All
children who met the criteriaof agewere selected
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from each section and formed the final samplefor
the given age range. The children of 4% - 5%
years were considered as 5 years, those in the
range of 5% - 6 %2 years as 6 years and children
between 6% - 7%, yearsas 7 yearsin age. Thus
150 children from each of the three classes i.e.
UKG, 1% and 1™ grade comprised the sample
(N=450) for the present study. The background
information was collected from the parents of
selected children.

Following in-depth examination of literature,
eleven universal valueswereidentified whichwere
either personal or social. A value education
programme was then designed to incul cate these
among children. Thesewere Peace, Respect, Love,
Responsibility, Happiness, Cooperation, Honesty,
Humility, Tolerance, Simplicity and Unity. The
programme included stories, sharing and
discussion, songs, artistic-expression- activities
and action-oriented-activitiesfor each value.

Children’s knowledge about different values
was assessed using a self-structured questionn-
aire, which was pre-tested for itsreliability. Test-
retest method was used to find thereliability of the
guestionnaire. The children were approached in
their respective classrooms. The‘teaching values
programmefor each value was conducted for one
week in each of the selected experimental group.
Each sdl ected subjectsboth from experimental and
control groups were assessed for their knowledge
about different values using the self structured
‘teaching values' questionnaire. Information
regarding each of these valueswas collected using
questionnaire and interview method.

RESULTSAND DISCUSS ON

The results regarding the distribution of the
mean scores of children (5-7 years) of experimental
group by education level of the parents are
presented intable 1. It isclear from thetablethat
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at 5 years of age mean scores of children in the
experimental group where parents were
postgraduates (36.288 and 36.57) are almost at
par with mean scores of children where parents
were graduate (36.52 and 36.34) or undergraduates
(36.35and 36.42). Thevalueof ‘F-ratio’ (0.35) of
both the parents clearly indicate non-significant
differences in the mean scores of children with
regard to educational level of the parents.

A similar trend from the table 1 can be
observed for children of experimental group at 6
years and 7 years of age where statistical non-
significant differences were found in the mean
scores of children with regard to educational
status of the parents. It is also evident from the
table that children irrespective of educational
level of the parents, remained at par with each
other i.e. children of undergraduate parentscould
score equally well asthose of graduate and post-
graduate parents. No difference in the mean
scores of children wasfound at 7 years of agein
the experimental group with respect to the
education level of parents.

These observations indicate that statistically
non-significant differences were observed in the
mean scores of the children of experimental
group by education level of the parents. The
children of any age between 5 - 7 yearswith any
educational level of the parent could learn the
‘values’ equally well through the present
‘teaching values programme. It illustrates that
the‘teaching values' programmeiseffectiveand
cutsdown thedifferencesinlearning valueswhich
were otherwise observed in the control group due
to the difference in education level of parents.

Table 2 shows the distribution of mean score
of children (5-7 years) of the control group by
education level of the parents. It isapparent from
the table that at 5 years of age, the mean scores
of children of postgraduates, graduate or
undergraduate parents were not statistically

Table1: Distribution of themean scoresof ‘all values' combined of ‘teaching values programmefor children (5-7 years)

of experimental group by education level of parents

Educational Level

Age Parents *PG *G *UG F-Ratio CD (5%)

5 years Father 36.28 36.52 36.35 0.35 NS
Mother 36.57 36.31 36.42 0.35 NS

6 years Father 36.97 36.94 36.90 1.35 NS
Mother 36.95 36.94 36.94 0.33 NS

7 years Father 37 37 37 0.00 NS
Mother 37 37 37 0.00 NS

* PG: Postgraduate, G: Graduate, UG: Undergraduate
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significant. The observed F-ratio for educational
level of father was 0.91 and of mother was 0.75
at five years of age and that was found to be
non-significant at 5% level of significance.

Itisalsoobviousfromtable 2 that at 6 years of
age the observed mean scores of children with
regard to education level of father (postgraduate,
graduate and undergraduate) were 21.57, 20.73 and
20.54 respectively. The F-ratio was observed to be
0.23, which was non-significant at 5% level of
significance. Whereas the observed mean scores
of childrenwith regard to education level of mother
(postgraduate, graduate and undergraduate) were
19.89, 20.06 and 22.67 respectively. TheF-ratiowas
observed to be 2.13, which was again found out to
be non-significant at 5% level of significance.

At 7 years of age the mean scores of children
were 23.54, 24.12 and 19.95 where fathers
qualification was Postgraduate, Graduate and
undergraduate respectively. The F-ratio for the
samewas 3.47, which wasfound to be statistically
significant at 5% level of significance. Statistically
significant differencesinthemean scoreswerea so
observed for children in the control group with
regardto mothers' education (Fratio 3.61). Children
of graduate mothers scored significantly higher
than children of undergraduate mothers.

The above observations revealed that the
education level of the parents does not make
significant difference in the mean scores for
various values for the children at 5 years and 6
years of age. However by the time the child
reaches 7 years of age, the education level of the
parents has a significant role to play. The
education of parents at 7 years of age was seen
to make significant differencesinlearning values
in the control group. That is children whose
parents were more educated scored more than
those whose parents were less educated.

The datain table 3 reveals the results of the
differencein mean scoresof children between 5-
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7 years by occupation of the mother. It is clear
fromthetablethat at all agelevelsi.e. 5years, 6
years and 7 years, the difference in the mean
scores of children of working and non working
mothers were found to be statistically non-
significant. The t-value at 5 years for children
in experimental and control group was found to
be 1.44 and 0.38 respectively. It was statistically
non-significant at 5% level of significance.
Similarly at 6 and 7 years the obtained t-values
for experimental and control group were 0.83,
1.07, 0.44, which were again non significant at
5% level of significance. From the above
observations it is indicated that the occupation
of the mother was not significantly causing
differences in learning values through the
‘teaching values' programme for children in the
experimental and control group across al age
levels.

The results regarding the distribution of
mean scores of children between 5-7 of age by
occupation of father are presented in table 4. It
is noticeable from thetablethat at 5 years of age
themean scoresof children in experimental group
with regard to occupation of the father
(professional, service, business) were 36.548,
36.603, 36.338 respectively. The F-ratio in this
respect was found out to be 0.48, which was
statistically non-significant at 5% level of
significance. Similar results were also observed

Table 3: Difference in the mean scores of the
children between 5-7 years of age by occupation of
the mother

Age  Group Difference in  ‘t’ value
mean score

5 years Experimental 0.455 1.44 NS
Control 0.539 0.38 s

6 years Experimental 0.036 0.83 NS
Control 1.426 1.07 s

7 years Experimental 0 -
Control 0.459 - 0.44Ns

Table2: Distribution of mean scoresof ‘all values' combined of ‘teaching values programmefor children (5-7 years) of

control group by education level of parents.

Father Mother

Age Parents *PG *G *UG F-Ratio CD (5%)

5 years Father 18.08 18.02 20.38 0.91 NS
Mother 17.79 19.22 19.37 0.75 NS

6 years Father 21.57 20.73 20.54 0.23 NS
Mother 19.89 20.06 22.67 2.13 NS

7 years Father 23.54 24.12 19.95 3.47 S
Mother 23.83 24.12 19.95 3.61 S

* PG: Postgraduate, G: Graduate, UG: Undergraduate
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Table 4: Distribution of mean scores of children between 5-7 years of age by occupation of father

Occupation of father

Age Group Professional Service Business ‘F’ Ratio CD 5%
5yrs Experimental 36.548 36.603 36.338 0.48 NS
Control 18.970 18.691 18.092 0.16 NS
6 yrs Experimental 37.0 36.96 36.94 0.83 NS
Control 21.44 19.014 21.33 0.67 NS
7 yrs Experimental 37.0 37.0 37.0 0.00 NS
Control 26.228 22.78 23.478 1.66 NS

for children in the control group where F-ratio
was found to be 0.16. At 6 years the F-ratio for
children of experimental group (0.83) and control
group (0.67) showed non-significant resultswith
regard to occupation of the father. Similarly
children aged 7 years, of the experimental group
showed no differencein the mean scoresbetween
occupations of father. However, it was observed
that in the control group mean scores of children
of professional fathers were higher as compared
to the children where fathers were in service or
business. From the above observations it could
beinferred that occupation of the father was not
significantly associated with learning values
through ‘teaching values' programmefor children
in the experimental and control group across all
ageleve.

The present study isin linewith the previous
studies where Newton (1984) found that socio-
economic status of the parents and achievements
were not significantly correlated with the stage
of moral development in young children.
Similarly Srivastava and Romani (1988) found
that there were not much differencesin thevalue
patterns of adolescents across different socio-
economic status of the parents (high, medium,
low). The study by Jayapoorani and Arunakumari
(1992) found positive association between
rewards and learning of moral values among
children of 6-12 years of age and emphasized
that mother is a very important person for
inculcating moral values among children. The
present study is confined to children up to age 7
years, similar results have been found for
adol escents [ Chaudhary and Kaur (1993), Kang
and Thakur (2002) Srivastavaand Romani (1988)].
Papenoe (1998) and Grusec et a (2000) suggested
that parents are the primary source of children’s
acquisition of values although not the only ones.
Further family conditionsfor modeling valuesfor
children have three key processes - forming
emotional attachments, being taught prosocial
behaviour and learning respect for authority and

compliancewith rules. Parents' contributionsare
important: parenting has adaptive evolutionary
origin; long term relationships enable parents to
know their childrenintimately and to beresponsive
to their behaviour. Walker et a (2000) revealed
that interactionswith both parentsand peerswere
predictive of children’s moral development.
Parents provided amore cognitively stimulating
environment intermsof verbal interactions. While
studying the relationship of parents education
and occupation with value system of students,
Purang and Sharma (2000) found positive
correlation of father’s education and occupation
with knowledge power, stimulation and social
value, while mothers education was found to be
correlated positively with economic value.
Whereas, father’s occupation showed negative
correlation not only with economic value but also
with stimulation and traditional values. Therefore,
it could be concluded that successful child rearing
requires the active and continuing physical,
emotional, intellectual and spiritual presence of
parentsin the lives of their children.
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