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ABSTRACT The present study was conducted to assess the play pattern of children in the preschool setting. The
aspects covered included studying the play equipments available to these children, the nature and content of their play
activities and the adult supervision available. The sample consisted of 40 play sessions comprising of children in the
age group of 2-5 years, studying in 20 preschools across Jammu city. The adults present were also observed for their
direct or indirect participation. A combination of random and event sampling was used for sample selection. The
tools used included non-participant observations and interviews. The results revealed that the play behaviour of the
children did not undergo any alterations in the preschool setting. Opportunities for free play and outdoor activities
were available at all the preschools. The play activities underwent alterations due to availability of space and play
equipments. The children indulged in pretend, associative and constructive play in a number of play sessions. They
also exhibited cooperative, solitary and onlooker play but to slightly lesser extent. Gender and age differences were
noted in the play behaviour of the children and were especially evident in homogenous groups. Presence of teachers
helped in making the play activities more organized and stimulating.

INTRODUCTION and Pellegrini, 1989). Children progress through
solitary and parallel play and then begin to play
Preschool years are often termed as the ‘th group situations and it is in these group
age’. This period is ideal for learning new skills situations that the children learn to give and
Much learning takes place by observing angeceive, and to share and cooperate with their
doing and development of preschoolers can hgeers thus developing their ability to form
stimulated both by providing opportunity for relationship with others. It is also helpful in the
children to learn on their own in play and bydevelopment of vocabulary and concept
interacting in which the adults deliberatelyformation (Mc Cune, 1995), visual motor
teaches some thing. The play activities shoulphtegration (Yarkes, 1982) and satisfies the
ideally include free play, organized (group) playexploratory drive (Gumaer, 1984).
physical activities and play ground activites Dunn and Herming (1992) reveal the
using play apparatus (Seth and Ahuja, 1995)nfluence of gender in guiding the play
Play and play materials are part of the basic neeg@geferences of young children. They reported that
of all preschool children. Various theories anthoys display more functional/solitary functional
empirical findings constantly signify the greatplay (fantasy play and more originality) than
potential that play has in directing preschoolergiris, who exhibit more constructive play
learn to interact and adapt to their environmeniplaying with concrete objects). There is a strong
Imaginative play allows preschool children togender differentiation in both the choice of play
act out real life situations that they may notaterial as well as the games. Play is ascribed
understand and by solving these problems theyifferent meanings in different ecological and
gain a sense of satisfaction and power over theigcial settings (Oke et al., 1999; Block et al.,
own small world (Haight and Miller, 1993). 1989). The availability of physical space and play
Feeling of independence and confidence the twaterials can make a lot of difference. When
very important emotions are also developedghildren have more interactions with adults and
Providing children with opportunities to solvethe adults exhibit more participative behaviour,
both physical and mental problems also encourghen children engage in less of unoccupied and
ges development of their cognitive skills (Blocksolitary play (both are types of non social play)
and are able to learn various concepts easily
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pattern included covering of aspects such as tland the remaining 04 were public institutions. All
nature of play material available, the nature othese preschools were near residential area, and
play activities exhibited by these children andexcept for two, rest all were located in clean and
the nature and extent of adult supervisiomygienic surroundings. 90% of these preschools
involved. Studies in the past have overlookedan for 5-6 hours daily and only 10% were running
the influence of preschool setting in shaping théor more than 5hours/day. Normally the children
play behaviour of the young children. Researchesere in the age range of 2-5 years and children of
have been confined to the play activities in opesame age were usually clubbed together. 60% of
spaces and mainly deal with the play behaviouhe preschools made a combinative use of formal
of children in their middle and late childhood,and play way education and the other 40% used
focusing little on the activities of preschoolerspnly play way method of teaching. In the latter
especially within the confines of the preschoolsystem of education the stress was mainly on
teaching of rudimentary skills through use of play
METHOD techniques, while in the former system the stress
i . was equally divided between formal teaching by
Sample and Procedurethe children the age he se of the three R’s and play techniques of
group of 2-5 years were observed as members (I, ching-learning. Also in the latter system there
varied play groups, essentially during the midday, a5 5 flexibility of curriculum. However, in all
school break. These children were studying in 2§}, preschools there was no fixed timetable. In

preschool) were observed for gathering data of»5os) 4 ratio of 1: 20 and in 3 (15%) preschools
their play pattern. Adult members presenteach’a ration of 1:30 and 1: 40 was observed
especially teachers, were also observed for thgigpectively. Apart from this there was a provi-
direct or indirect participation in children’s play. gjon of helpers in all the preschool and the number
Random sampling (lottery method) was used 05t he|pers was in accordance with the number of
the selection of the preschool and event samplingigren.

(instantaneous sampling) technique was used for o tqoor Space and Play Behaviou80% of

in nature, with the preschoolers being unawargqe syally observed at the mid-day break or
0‘; the purpose of th% obser(\j/atltonf:. Thfe ent.'trfhe periods immediately following the same. The
play Session was observed starting from ap;gren played on their own during these play

forrr_:_z(i)t(l)?g tﬁl (')tﬁ _d'ngllijt'ggi observations an OItimes with little restrictions and interference from
interviewé Werepused %r atherina the releva thers. Also at these times the children invariable
9 9 ;Ereferred to play outside their classroom with the

data. For the children on spot, non-participa . . : :
observation were carried F<))ut, Whi|% for E[)he xception being the times when the climate was

teachers an interview schedule was prepared. THfQS.Ll”fIble (rain/ hlz_irs_? ('jsu,gl)l tﬁr the pLay ISF;]a%e
schedule contained questions pertaining to basftya!'able was very imited. € preschoois ha

: ; isi f different outdoor play equipment.
information about the preschool, the number OFATO}/IS!OH o play equip
working hour, teacher-child ratio, supervision a ajority (65%-70%) of the preschools had

the time of play, activities of children and so on€auipment for jumping, cycling, climbing and

Analysis: For the analysis of the data bothSand play. Eight schools each had provision for

quantitative and qualitative procedures werd/ater play and gardening. The children showed
used. Part of the data was summarized fdpterest in the different play equipments and
frequency and percentages and for the re joyed themselves in the open and spacious

content analysis was done to deduce the majBray grounds. The specific play equipment that
findings. were available at these preschools included

swings (95%), ropes and balls (85%), tricycles

RESULTS (80%), climbing frames (65%), rocking horses
(60%), balancing boards (55%), planks (45%) and

The results reveal that out of the 20 prejungle gym (10%). In 25% of the preschools the
schools covered 16 were run by private agenciesys and equipment were bought keeping in view
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the age and safety of the children whereas in theteracted and showed interest among each other.
overwhelming majority, 75% of the preschoolsThey used to borrow and lend toys to one
equipments were selected according to thanother and this process became an activity in
preferences of the children. The favourite outdodtself for them. In 8 episodes (20%) the children
play activities of these children were observed texhibited constructive play. They played with
be playing with swings, dancing/jumping, tag/different types of blocks and formed different
running, hide and seek, and riding rocking horsestructures such as bridge, house or a car. Here,
When large open play field were available thehe children used to draw and indulge in more
children used to indulge in games that requiredrganized set of activities. Children who were
running and jumping in the open filed, but wherelder and mostly above 3 years in age indulged
little free space was available the children tried tonore in the three of the above mentioned play
indulge in games, which were sedentary in naturéypes. Besides, these, 5 incidences (12%) of
Some of these children played in a group whileooperative, 3 incidences (8%) of solitary play,
others had little interaction with others. It wasand 2 incidences (5%) of onlooker play were
observed that the children used to shift quicklypbserved. A few children would simply try to look
from one play activity to another. It was alsoat what others did and showed no involvement
observed that when a number of play equipments all in these activities. While in solitary play the
were available the children made utmost use atildren quietly played on their own with little
them. All the children showed interest in thencare to what others were doing. These types of
and structured their games around these. But gatay activities were usually exhibited by younger
the other hand, when only a few play equipmentshildren especially those below 3 — 3 1/2 years of
were available then the children showed lesage.
interest in them and their involvement with them  Gender Segregationt was found that out of
was limited. Relative presence or absence of plahe 40 play sessions, 60% of the playgroups were
materials brought visible changes in the conteriteterogeneous and the remaining 40% were
and nature of the games though there were nmmogenous in nature. Age and gender of the
changes in the duration of the play period. Whenhildren had no influence on the former group
the equipments were available the childrenype while in the latter both these factors were of
indulged in games that were more physicallyprime consideration. In the former type of groups
challenging and had more variety. On the othemo specific differentiation on the basis of gender
hand, the children exhibited more sedentary antbuld be noted while in the later differences were
monotonous games in absence of the plagbserved in the nature and content of the play
material. activities according to the gender of the children.
Nature of Play:In 40 play sessions observedThe girls played with dolls and soft toys and also
the children indulged in about 12 types of game@among the outdoor equipment they showed
The nature of play activities and the rules follopreference for swings and ropes. While the boys
wed by the children during the games remainedere usually seen to show more interest in cars,
almost same across different preschools. In theseroplanes and among the outdoor materials
play sessions the children exhibited pretend plashowed more interest in bat and ball, rocking
in 12 (30%) incidences. They tried to imitatehorses, and climbing frames. The female children
animals, parents, friends as well as their teachemsere restricted in their use of space and
Girls usually formed groups and pretended as dlemarcated their play space at the outset of the
they were feeding and bathing their dolls. Thegames while the boys tend to make maximum use
pretended to take them to school and at timesf the space. More male children indulged in
acted as if they were teachers while their dollassociative and constructive platy and were more
were the students. The girls were usually notedggressive and showed preference for physically
to imitate their mothers, teachers, televisiomemanding games while the female children
actresses and other familiar female characters. @mdulged more in pretend play activities and
the other hand, the boys were found to imitateseemed to be more docile and preferred less
male members at home and their most commaphysically taxing games.
imitation was that of a police/army officer or a  Adult Supervision:In all the preschools the
doctor. 10 incidences (25%) of associative plaghildren used to play under direct or indirect
were noted among these children. The childresupervision of the adults. During the free play
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sessions this was mainly an indirect supervisiorindulged in more sedentary games. This shows
At 25% of the preschools this was meant only fothat the children always make adaptive use of the
the safety of the children. The teachers felt thaipace available to them. Similar results were found
the children needed to be constantly monitoreth the study conducted by Oke et al. (1999) which
so that they do not fight with one another or hurhighlighted the creative use of the space by the
themselves. But in the other 75% of the caseshildren. The children were also found to shift
supervision was provided not only to safeguarfrequently from one play activity to another,
the children but also to provide mental stimulashowing that preschoolers need variety of play
tion. The teachers would constantly providenaterial and opportunity to play. The results of
inputs to the children to as to pass on their expdécaul (1993) reveal that the children shift
rience and knowledge of games. In majority ofrequently from one play activity to another.

the preschools (18) no physical restrictions were Results also show that the play behaviour of
imposed on the children except those necessalye children was altered due to the relative prese-
for their physical safety. The only restrictionsnce or absence of the play equipment. Though
applicable on the children were those related tthere was no alteration in the duration of the play
discipline. The teachers enforced these restricperiod but significant differences in the nature
ions such as asking for permission before touctand content of the games was observed. The chil-
ing the toys, talking to others. It was found thatlren structured the games around these materials
the children were little influenced by the presencé case of their availability. The studies conducted
of the adults and they continued with their naturdby Hartel (1996) and Calodero (1989) also found
play behaviour. But at the same time it waghat the play patterns underwent changes due to
observed that in the presence of the teachers tife kind of play material available. When play
children had fewer fights amongst themselves arghjuipment was available the games required more

would be more organized. physical activities and had more variety.
The children tend to exhibit different types of
DISCUSSION play such as pretend, associative, constructive,

cooperative, solitary and onlooker. The inciden-
The present study was conducted to focuges were slightly higher for the first two play types
on the play pattern of the children in the preschog{nd also the slightly elder children indulged more
setting. The analysis of the result reveals thah the first three types of play. These results are
most of the schools had provision of free plaimilar to the findings of Doyel and Leeper (1992)
activity for their children. Midday break was and Haight and Miller (1993) who found that as
offered at all the schools and this time was utilizeghe children approach 3 years of age they show
by the children mainly for their free play activities.remarkable lowering in onlooker and solitary play
Besides this many preschools earmarked specifigtivities and an increase in pretend and constru-
intervals for free play. Whether the childrenctive play. The results also confirm the gender
played in open or in preschool setting their playiifferences in the play behaviour of the children.
behaviour hardly altered and they were noSharp differences in the play because of gender
adversely influenced by the presence of theifere visible only in homogenous groups where
teachers. Not withstanding in which preschooés in heterogene-ous groups where both the girls
they study, the children exhibited the same plags well as the boys participated no segregation
behaviour. Their games and activities were similagn the basis of gender was evident. Analysis of
in nature and content. the former groups reveals that the female children
All the preschools also offered the childrenindulged in sedentary play and also were more
opportunity to play with outdoor equipment. Theinvolved in pretend play whereas the male child-
children showed a strong liking for outdoor activi-ren exhibited more of associative and constructive
ties and modified their play behaviour accordinglay and liked more physically challenging games.
to the availability of the play space. When theSimilar results were found in the study of Kour et
children had facility of large playground theyal. (2000) and Oke et al. (1999). Differences were
indulged in activities such as tag and other gamealso noted in their preferences of play materials.
which required running and chasing one anothethe age mix and gender differences in play clearly
But in the preschools where large open play fieldeeflect the distinct socialization of the children
were not available it was seen that the childreaven at this tender age. Girls conform to the rules
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of the game whereas boys use flexible rules and Ecological Context of Children's PlayM.N. Block
Change them as per their own convenience. and A.D.Pellegrini (Eds.). Ablex, New York (1989).
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incorporating play. The results showed  jammu, India (2000).

remarkable improvement in the play behavioumMc Cune.:Language and Play Activitieslohn Wiley

of the children due to the presence of the teachers and Sons, New York (1995). o _
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