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INTRODUCTION

Language is an important tool o express
feelings and thoughts, It is an imporiant part of
all school experiences and should be given high
priority. [t 18 acquired through talking, listen-
ing, and responding to others. A room full of
meaningful conversation is far more desirable
than & quizt room. With each planned experi-
ence — arl, science, dramatic play, held tmp,
poem recitation and story telling - the teacher
adds new vocabulary fo children's cognitive
repertoire, As experiences are repeated through-
out the year, the words will gradually find their
way mto o child's usage and understanding. If
they get answers to their questions, they will
ask further questions. Through conscious efforts
teschers can rais2 the level of conversation in
their groups.

The pre-school years are crucial years ina
child’s life span since the rate of development
is rapid. It ks important to provide a stimulating
andd epniched environment to the child during
this period. If the child is brooght up in a de-
prived environment during early years of life,
it is likely 1o have adverse effects on his'her
development, This can be compensated by pro-
viding an infervention programme to these chil-
dren, with stimulating experiences for language,
which can help the child build a strong founda-
tion, which would later facilitate the develop-
ment of his'her fill potential. So, with the pur-
pose 1o test the level of language skills of 3 ¥
vears old and to campensate their deficiency by
providing intervention programme, the present
study was underiaken; the main objective was
to measure the impact of intervention
programme and to standardize the programme.

METHODOLOGY

In order to develop a need-based inferven-
tion programme and to standardize it, one group

pre-1est post-test action onented reseanch design
was implemented, Study was conducted i two
phases. The first phage included the develop-
ment of intervention programme based on
children’s pre-testing resulis, that is, existing
level of language development, The second
phase comprised, first, the mmplementation and
evaluation of the impact, and second, to stan-
dardize the above said programme,

Samiple Selection

Bal Bhawan MNursery school was selected
purposely due to easy accessibility and avail-
ability of required number of children. Seventy
cight children, 39 male and 39 female, in ithe
ape group of 3 ¥ years + 2 months were se-
lected at random.

FProcedure and Measure

To assess existing status of language devel-
opment of selected children, revised Reynell
Lanpuage Development Scale { 19853) was used.
Children were assessed individoally at & quist
place. Before assessment rapport was developed
with children.

Oin the basis of the performance on language
iest, 52 children who performed below averape
were selected as o sample for experimental de-
sign. Thesz 52 children were modomly divided
inio two groups - Experimental Group 1 and
Experimental Group 2. Bemaining 246 children
comprised the Control group, Both the experi-
mental groups were impartéd intervention
programme by two trained persons for the pur-
pose of standardrzation of the mtervention pack-
age. The class teacher was trained by the prin-
cipal investigator for implementing the
programime. The principal investigator imparted
the intervention programme to Experimental
Group 1 and the class teacher imparted the
programme to Experimental Group 2. The
programme was given for three weeks 1o bath
the experimental groups, Children wers
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individually post-tested after a gap of two weeks
and the impact was assessed.

Inrervention Frogromme

Intervention Programme was planned and
prepared for all ihe three components of lan-
puage, based on revised Reynell Language
Development Scale (1985), These three com-
poncnis were: a) Ferbal comprehension A — It
included recognition and identification of the
surrounding objects by name. Objects such as
animals, birds, fruits, vegetables, household
articles, means of n were the main
aspects, b) Verbal comprekension B — This part
of the intervention included not only recogni-
tion and identification of the ahjects, but also
classification of the objects an the basis of their
characteristics, sorting out objects and 1o make
use of them on the basis of directions given to
them, c) Expressive language — The main com-
ponents were naming of objects in the sur-
rounding, sentence formation, description of
events and expression of thoughts and feelings.
For language expression the stress was given
on vocabulary building, correct pronunciion
and formation of meaningful sentences along
with description and free expression. [tems in-
cluded toy objects, photographs of various
events, excursions, stories and poems. Sponta-
neous conversation for each component and the
events were also given emphasis, Question an-
swer sessions were conducted in all the aspects.

RESULT AND DISCUSSION

The results are presented in three parts - first,
before intervention; second, post intervention
resuiliz and finally the impact of intervention
programme are described.

Befare Lnfervention

A two-way MANOVA was performed us-
ing all three groups {Control, Experimental
Group 1, and Experimental Group 2) and sex
of child (male, female) as independent variables
and children’s performance in language com-
ponents { Verbal comprehension A, Verbal com-
prehension B, and Expressive language) as de-
pendent variables. This was followed by
univariate analyses of variance [ANOWY As) and

Post-hoc Scheffé test (with alpha set at 0,05 Jevel
of significance) to clarify significant multivar-
ate effects. F statistics for Wilk's Lambda are
reported.

A strong significant main effect resulted for
group, F (6, 143) = 9,71, p = 0,000 and sex of
the child, F(3, 70) = 2.77, p<0.03. The interac-
tion of sex of child by group was not signifi-
cant, F (6, 143) = 1.42, p = 0.14.

For the main effect of group, univarae F-
tests were significant for the Verbal comprehen=
sion A, F (6, 143) = 9.27, p = 0.000; Verbal
comprehension B, F (6, 143) = 9,99, p = 0,000
and Expressive language, F (6, 143} =909, p=
0.000 For the main effect of sex of child,
univariate F-1ests were significant for the Ver-
bal comprehension A, F (3, 70) = 6.77, p<0.05
and Verbal comprehension B, £ (3,70 ) = 7.62,
p.01.

The resulis presented in table 1 clearly show
that the mean scores for control group in all the
three components of language were significantly
greater than those of experimental groups. With
regard 1o sex of the child, mean scores for boys
wiere higher for Verbal comprehensions & and B
than those of their female counterparts { Table 2,

Post lmterventlon

A two way MANOVA was performed us-
ing groups {Control, Experimental Group 1 and
Experimental Group 2) and sex of child (male,
female) as independent variables and children’s
post intervention performance in language com-
ponents a3 dependent variables. This was fol-
lowed by univariate analyses of variance
(ANOVAS) and Post-hoc Sheffé west (with al-
pha set at 0.05 level of significance) to clarify
significant multivariate effects,

The results revealed that the main effecis for
group, F (6, 143) = 1,12 p = 0.35 and sex of
child, F (3, 70) = 2.07, p = (.11 were not sig-
nificant. The interaction of sex of child by group
was also not significant, F (6, 143) = 136, p =
.24,

Means and standard deviations for three
groups, after imparting intervention programume
io experimental groups are presented in Table
1. The resulis revealed that there was no sig-
nificant difference between the scores of con-
trol and experimental groups. With regard to sex
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Table 1: Means gnd Mandard deviations for conirol asd experimenial growps befere and after infervemtion

OTE——
Lomguoge Compowesdi Carrad Ghoig Exparimenial Greug [ Erperimeniol Group 2
Mean 50 AMeaw £y Mean 7a )
Bufors Inieresation
Vezbal Comprehenssan A* 50 5497 a6y T.60 47, 358 &Rl
Verbal Comprehenszan B* 74 198 2420 39 45 11" T.78
Eupressive Language® 4707 e I 170 18850 174
Ajffar Interveation
Verbal Comprehenssan & 5107 5.30 51.E3 5,61 5453 i
Verkal Comprehenssan B 5.5 157 i1.22 4.74 5.3 5.28
Expresiive Lenguage 0.6 R 4815 325 48.8% 4.75

Mate ® p< 001 a8 sigaificantly differend from b,

Table 31 Mrans and mandsrd devistions for nusle and
female chlldren before and sfler intervention

programme
Langwage Componsms

Male
Meca 5D
Before Intervembion

Verbal Comprehension A® 3008 &40 472 747
Werbal Comprehension B* 4858 548 448* 727
Exprediive Lagguage 4203 4@ &kl4 632

Ajfter Imtervention

Verbal Comprehensdon &4 3645 302 3415 173
Verbal Comprehenston B 3350 421 5127 4.BD
Expressive Lamguage 004 160 4839 413

Moe: = po 001 ais significantly diffiensng fram b

Femaile
Mean S0

af child, there were no significant differences
between mean scores for boys and girls after
imparting the intervention programme (Table
2},

Tmpact af Intervention Programme

Impact of the programme was examined by
computing the gain scores in language compo-
nenls. Two-way MANOVA was performed us-
ing groups and sex of child as independent van-
ables and the gain in language components as
dependent variable.

A strong significant multivariate main effect
resulied for group, F{6, 143)= 19131, p =0.000.
The maii effiect for the sex of child was not s1g-
pificant, F (3, 70) = 2.44, p = 0.07. Similarly
interaction effect for group by sex of child was
ned significant, F (6, 143) = 142, p = 0.21.

Univariate F-tests for groups were sigmifi-
cant for the Verbal comprehension A, Fi{2,70 )
= 17.27, p = 0.000; Verbal comprehension B, F

(2, Th)=23.46, p= 0.000; Expressive language,
Fi{2,70) = 6045, p = 0000,

Follow-up Scheffé teais revealed significant

differences for language componenis for con-
trol and experimental groups. As presented in
tabkle 3, mean gain in Verbal comprehension A
‘was significantly higher for Experimental CGroup
I (M = 7.37) and Experimental Group 2 (M =
7.48) than those of Control group children (M
= 3.59). Similarly mean gain in Verbal com-
prehension B and Expressive language were
significantly higher for Experimental Group |
(Ms = 7.14 and 9.85, respectively) and Experi-
mental Group 2 (Ms = 7.15 and 10.07, respecs
tively) than for Control group. This shows that
the gain in language components in experimen-
tal groups was significantly higher than for con-
tral group which shows the impact of interven-
tion programme,

Murlidharan and EKaur {1989} in an infer-
vention propramme of eight weeks also found
that in the language test, the experimenial group
gained significantly higher than the control
group. In another study, Taharally (1991) in-
vestigated the effect of stimulating fantasy play
o the level of language and copnitive abilities

Tabde 3: Mean gain in language components for
contrel and experinentsl grosps

{Laari g g Cowired  Experi-  Experi-
Counpowenis romp meatal  memial

g | o 7
Verbal Compribandion A® 150 Ta7* 148
Verbel Comprehension B*  2.74° T.14% T.15%
Expacisive Language® 3 567 QRSE 1007E

Nare: * p =< D00 ais significantly differest fromi b
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of children in nursery schools. The gain scores
for language were highly significant for the ex-
perimental group.

The present results further revealed that there
were i significant differences bepareen the gain
in gcores of two experimental groups. Hence this
sugpests that the impact of intervention was
similar on both the expenmental groups, [t may
be inferred that the procedure and the content
of the intervention programame were suitable 1o
achieve the reliability and validity of the
programme and it is expected that similar re-
sults will be obtained if this programme is im-
parted 10 other children of the similar age group
by other researchers.

Owverall we can say that the intervention
programme improved children's language abili-
ties significantly. In India, the language defi-
ciency comes in children mainly due to a lan-
guage deprived home and school environment.
Most of the parents and teachers lack knowl-
edge in improving the language skills of chil-
dren due to lack of training, awareness and an
unstructured pre-school curmiculum. A well-
structured curriculum having sufficient activi-
ties for language and cognitive development can
bring about improvement in children's school
performance. It is observed that in pre-schools
major emphasis is on reading, writing and arith-
metic and teachers are bound to complete school
syllabi. They get hardly any time for convers-
ing with children. Moreover, the teacher-child
ratio s also high which makes it difficult on the
part of teachers to provide individual attention
to children, Beside this inadequate infrastruc-
ture, non availability of toy materials, teaching
nids, teaching materials are contributing factors
for poor language development.

From the present study, it may be suggested
that the nursery teacher should be trained and
possess ample language interaction skills so that
the quality and quantity of language interaction
with young children can be improved as also
emphasized by Nalini (1982), Anandalakshmy
and Sharma ( 1986) and Sood (1967). Moreover,
there should be provision for training of teach-

ers and parents to improve language develop-
ment of children. Training of mothers should
be emphasized on fostering mother-child inter-
action, replying questions/queries of children as
much as possible and correctly. This will im-
prove their verbal comprehension as well as
expression,
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ABSTRACT Sevesty eight pee-schoal children (3% make
and 9 female) from Bal Bhawan Mursery School, Hisar
participated in the presenl sludy, Revised Reynell Lan-
gukge Development Scabe [ 1985) was used 10 assest e
[+ status of Binguags developmenl, These childrem werg
divided imio three groops; ane control group is = 26) end
T experimeiial growps (i = 52k of U8 Badis Gl thar
performance. Performance of the 32 children of experi-
memlal groups was helow pverdge on [MRguage asscssmen|
tesl. The two experimental groups were imparted inser-
verdion programmes by 1o dilTerenl person for & penel
ol three weelcs; controd group childres were not expased
o BNy intervention programme. 1b was fousad thet gein in
lamguape comporenis was ssgnilican by higher for cxpen-
estal group chaldren than costrol group wheh sk
the impact of indorvemisan programme. The resulis Further
reveabed hal there wing no sagnilscant daflerences belagen
the gain im scomes of two experimental groups, suggesiang
thal the inpact of iIMervenisn was similer an Bk the
cxperimental groups indicating that method of impartang
Hl;ﬂ'il'l:ll;:ﬂt: prograsmme by two | lerent persons wis valid
and melishle.
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