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ABSTRACT The objective of the paper is to examine the factors that determine the persistence of learners in
distance education. It also gives attention to finding out the influence of intrinsic factors, institutional factors,
motivating factors and curtailing factors of students who pursue their graduation programmes through the distance
education mode on their persistence to continue the programme. The sample has been taken from a diverse student
population in Chennai.The analysis is based on the results obtained using the partial least squares regression method. The
study has severa policy implications for educational administrators who play an important role in charting out policies
to retain students from the first year to the second year, or across years that follow.

INTRODUCTION

The present world isdynamic and fast-chang-
ing. The student community has adapted itself
tothis changing world, which, at the sametime,
poses many new challenges towards learning
and acquiring knowledge. The Indian higher
education systemis one of the largest such sys-
tems in the world. Higher education system in
India has undergone a manifold increase and
improvement. There were only 20 universities
and 500 collegeswith 0.1 million students at the
time India attained independence. This hasin-
creased to 903 universities, 39,050 collegesand
10,011 stand aloneinsgtitutions as of 2017-2018
according to the All India Survey on higher Ed-
ucation (AISHE Portal), devel oped by the Min-
istry of Human Resource Development. Theto-
tal enrolment in higher education has been esti-
mated to be 36.6 million. The enrolment of male
students for higher education was 19.2 million.
The enrolment of women candidates in higher
education was 17.4 million which was 47.6 per-
cent of the total enrolment. Enrollment for dis-
tance education constitutes about eleven per-
cent of the total enrollment in higher education
inlndia

Over the last two decades, research clearly
indicates the continuing growth of distance
learning at remarkablerates. It has created wide-
spread accessto low cost and high qualityhigh-
er education to students at various places and
levels. Though there is a massive expansion of
students persuing their programme in distance
mode especially with the advent and of ICT

tools, distance education I nstitutions have atwo
fold issue, attracting students to higher educa-
tion and retaining them enabling their success
and graduation. The need to enhance retention
ratesismore asretention is dynamic despite our
collegesand universities striving to develop well-
planned,comprehensive and tailormade pro-
gramswith enriched curriculum. Thispaper ams
to find out the factors that influences students
in continuing the programme without withdraw-
ing from their course.

Persistence

The use of the term persistence related to
post-secondary education first emerged in the
1980s, when persistence was merely the opposite
of attrition or departurefrom atraditional college
(Greer 1980). Sanchez et al. (2017) examined the
factors relating to post secondary performance
and persistence of GEAR UP studentsin compar-
ison to their peersand their performance wasthe
same as of other students. Park and Choi (2017)
aimed at empirical identification of direct andindi-
rect rel ationships between the maj or adult dropout
factors and then arrived at a finding that course
content, satisfaction, and GPA hasdirect and indi-
rect relationship with drop out decisions. Thus, it
is suggested that students persistence in distance
education need to consider an integration of all
the factors leading to persistence for a holistic
analysisand arriving at meaningful results. The
various factors can be broadly classified into
four categories.
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i) Intrinsic Factors

The intrinsic behaviour of studentsis said
to berelated to the values and abilities that they
have‘inthemselves,’ or ‘for their own sake,” or
‘assuch,’ or ‘intheir ownright.” Anindividua’s
intrinsic factors influence a student’s decision
to persist or depart. The intrinsic factors con-
sidered hereare: Scholastic Thirst, Self-efficacy
and Locus of Control. Scholastic Thirst, as ex-
plained by Cornish et al. (2005) isthe motivation
that adult learners get when they see value in
their education. Holder (2007) finds self-effica-
cy to be one of the three criteriathat differenti-
ate a persistent student from one who is not.
Self-efficacy for learning and performance ap-
pears to have a correlation with higher confi-
dencein the student to successfully complete a
courseaswell asahigher expectationto dowell.
You (2018) studied the three way interaction ef-
fect of academic stress, self-efficacy and task
value on persistence in learning and found that
strongly motivated students are less affected
by academic stress and could even be a means
to boost persistence. The last factor islocus of
control. In personality psychol ogy, locusof con-
trol is the degree to which people believe that
they have control over the outcome of eventsin
their lives, as opposed to external forcesbeyond
their control. Individuals with a strong internal
locus of control believe eventsintheir life arise
asaresult of their own actions.

ii) Institutional Factors

Thesefactorsarefourfold, viz., Institutional
Support, Study Centre Support, Evaluation
Method and Faculty Support. Theinstitutionis
the administrative head of the any course, while
the study centre isthe educational overseer. The
characteristics of the ingtitution viz., its institu-
tional structure, size, faculty-student ratios, and-
ingtitutional resources, laboratoriesand its mem-
bers play an important role in the integration of
individuals within the institution. These organi-
zational attributes in higher education include
institutional structure, size, faculty-student ratios
and institutional resources. The qualities of the
institution and the study centre have also been
shown to relate to differential rates of dropout.

The support of both these entities have equal
importance to the student, as both have alast-
ing impact on the student’s mind. The activities
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of the institution or study centre leaves an im-
pression on the student, forming the factors for
the student to recommend or others from join-
ing the same course or ingtitution. Thisincludes
curricula, teaching and learning issues, acces-
sibility and relationshipswith staff, flexibility and
modes of assessment of courses. A number of
studies have found social interaction with the
college'sfaculty as related to persistencein col-
lege (Davis and DiGregorio 2016; Styger et a.
2015). Instructors availability through email, tele-
phone, or online chat, the timeliness of their re-
plies, as well as their words of encouragement,
the faculty’sintimate and direct association with
the academic system of the institution were
viewed as critical to the respondents’ academic
success. Evaluation method is a combination of
the mode of examination, frequency of examina-
tion and other internal assessments. The aggre-
gate of all these mark astudent’s capacity, but it
is also equally important to ensure the comfort
level of the students while deciding the assess-
ment pattern, especialy in distance education
programmes. Animportant interaction existsbe-
tween the quality of theinstitution, the composi-
tion of its students, and individua performance
and, therefore, persistence in the college.

iii) Curtailing Factors

Thetwo major curtailing factors considered
here are academic stressand financial strain. Fi-
nancial stressrelatesto the growing pressure of
the cost which has increased the financia bur-
den of distance education programmes. Finan-
cial strain occurs when a person’sfinancial out-
goings for the purpose of education start ex-
ceeding hisincometo a degree that psycholog-
ically threatenstheir sense of purposefor study,
their self-esteem, morale etc. It is necessary to
find out the waysin which financial issuesinflu-
ence students' decisions to stay with or leave
the university. Students belonging to minority
communities and those from | ow-income back-
grounds are more likely to be retained if their
financial aid package consists of grants as op-
posed to loans. Academic stress is mental dis-
tress arising out of some anticipated frustration
over the study period. More than seventy-five
percent of the students belong to the working
classandfind it difficult to balance between work
and study. They are not able to do justice to the
demands of study and, hence, face academic
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stress. The environment in which students live
today also contributes a great deal to the levels
of academic stress, for instance, the cultural con-
text, balancing family life and expectations of
performance from their parents and peers.

iv) Motivational Factors

Lin et al. (1999) found the tendency of stu-
dentswith abalance of both extrinsicand intrin-
sic motivation tend to perform best in the col-
lege-level coursework. Firat et al. (2017) found
that thelevel of intrinsic motivation triggersand
sustains the interest of the open and distance
education students when it comes to learning
on their own. Cost Benefit Analysis, Academic
Motivation and Social Integration are the moti-
vational factors that have been taken into con-
sideration. Cost Benefit Analysisprovidesasim-
ple, quantitative approach for deciding on go-
ing ahead with a decision. CBA adds up the to-
tal costs of a programme or activity and com-
paresit against itstotal benefits. The technique
assumesthat amonetary value can be placed on
all the costs and benefits of a programme, in-
cluding tangible and intangible returns to other
people and organizations. With regard to per-
sistence, a person has a tendency to withdraw
from college when hefindstheyield of an alter-
native form of investment of time, energiesand
resources offer greater benefitsrelativeto costs.

According to Schunk et al. (2008), academic
motivation refers to the cause of behavior that
isin someway related to academic functioning
and success. It is related to the quantum of ef-
forts the students put forth, the effectiveness
in the regulation of their work, the endeavors
they choose to pursue, and their persistence
when faced with obstacles. Academic motiva-
tion and Social Integration have been explained
by the Tinto’'s (1993) model. Student persistence
toward completion waslargely afunction of the
student’s academic and social integration into
the college or university environment. Accord-
ing to Tinto, the extent of academic integration
isdetermined primarily by the student’sacademic
performance, and, social integration is a func-
tion, first of the quality of peer-group interac-
tionsand, second, of the quality of the student’s
interactionswith the faculty members.

Review of Literature

In recent years, there have been many stud-
ies on retention of students in distance educa-

tion coursesin many parts of theworld. AnAus-
tralian case was submitted by Waterhouse et al.
(1993) by the name of * Strategiesto Improve Re-
tention of Postgraduate Business Students in
Distance Education Courses'. The author has
identified arange of situational, institutional and
dispositional factors which impacted upon stu-
dents’ ongoing participation in higher education.

The Institute of Canadian Bankers under-
took research on 553 students, Their paper ti-
tled, ‘ Antecedents to Dropout in Distance Edu-
cation: Does One Model Fit All? was authored
by Bernard and Amundsen (2008). This study
was conducted to ascertain Tinto’'sModel of Stu-
dent Persistence and Withdrawal in Higher Edu-
cation having a hold across avariety of distance
education course types. Their results indicated
that course factors may exert a potent influence
on the relative importance of major elementsin
Tinto's model. It was argued further that future
models of course attrition recognize the contri-
bution of differing course characteristics.

A paper waspublished by Ibrahim et a. (2007)
from the Arab Open University titled, ‘ Institu-
tional Factors Affecting Students’ Intentions to
Withdraw from Distance L earning Programmes
in the Kingdom of Saudi Arabia’ . The focus of
the paper was on the rel ationship between insti-
tutional factors and the intention of undergrad-
uate studentsto withdraw from or completetheir
distance education courses in the Arab Open
University (AOU). Themodel was examined on
apilot sample of 127 studentsand then re-exam-
ined a field study of 587 students. The study
seemed to suggest the critical dependence of
theintention to stay in the Arab Open Universi-
ty (AOU) distance learning (DL) programs on
the quality of instructors and the variety of tech-
nology used for the support and delivery of
these (DL) programmes.

‘Motivatorsof Students' Persistenceon Dis-
tance Learning Programmesin Ethno-religious
Crisis Statesin Nigeria: Implicationsfor Coun-
selling’ is the title of a paper from Nigeria by
Okopi and Pindar (2013). Thisstudy determines
students’ persistence on distance learning pro-
grammes despite ethno-religiouscrisisintwelve
Northern Statesin Nigeria.

Sabharwal (2005) from Arizona, USA, has
authored a paper titled, ‘ Factors Affecting Per-
sistence Rates among Arizona State University
Freshmen and Implications for Policymaking.’
Datafor this study was collected from the 2001
First Year Student Survey (FY SS). Several indi-



4

cators were used for the measurement of the
ways a student can be integrated into the sys-
tem in order to increase the persistence rates.

Thomas (2002) from the United Kingdom
authored an article titled ‘ Student retention in
higher education: the role of institutional habi-
tus'. She found external pressures created by
the student funding mechanisms as high for
higher education in England. These issues tend
to be the exacerbation for students from non-
traditional backgrounds.

Apart from such diverse theories across
countries, there are similar studies relating to
online courses. One such study is titled ‘Fac-
tors Associated with Student Persistence in an
Online Program of Study: A Review of theLiter-
ature’ by Hart (2012) of the Southwest Baptist
University. Thisintegrated literature review ex-
amined factors associated with the ability of stu-
dentsto persist in an online course. Lack of per-
sistence in online education and consequence
of itsattrition, are problemsidentified within the
United States and other countries.

Such similar studies have also been conduct-
ed among under-graduate students. Several the-
ories have been advanced to describe and ex-
plain undergraduate persistence. The two most
widely used theoriesare Tinto's (1993, 1997) Stu-
dent Integration Model and Bean and Metzner’s
(1985) Model of Student Attrition. Tinto (1993,
1997) in hiswork on college persistence empha-
sized on the importance of social and academic
integration. Bean and Metzner (1985) discussed
how psychological, environmental, and academ-
ic variablesinteract to determinewhether students
remainin college. Cabreraet a. (1992) combined
Tinto’'s (1993) integration model with Bean's at-
trition model and concluded that in addition to
shaping student commitments to staying in
school, environmental factors influence social-
ization and academic experiences of the students.

Objectives

+ Tofind out the factors that determine the
persistence of learnersin distance educa-
tion.

+ Tofind out the influence of Intrinsic, In-
stitutional, Motivational and Curtaiilng
factors on the Persistence of learners in
Distance Education.

¢ To construct a model depicting the rela-
tionship between Intrinsic, Institutional,
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Motivational and Curtaiilng factorson Per-
sistence of learnersin Distance Education.

RESEARCH METHODOLOGY

The data for the study were collected from
students pursuing distance education pro-
grammesin Chennai during the Academic year
2017-2018. The variables chosen were based on
areview of therelevant literature. Apart fromiit,
focus group interviewswere conducted with the
students, faculty and administrators to finalise
on 12 variables. The questionnaire designed
with 66 questions was meant to measure the
constructs defined in the model. A5 point Lik-
ert’s scaling technique was used in the ques-
tionnaire. The questionnaireswere administered
to 650 respondents, and the researcher received
632 completed questionnaires. Reliability, valid-
ity and absence of multicollinearity were estab-
lished through appropriate statistics tests.

PLS-SEM isasoft modeling approach which
isagood aternativeto CB-SEM used sincethe
data distribution is skewed. Partial |least squares
structural equation modeling was adopted for the
estimation of the structural relationship between
the exogenous and endogenous variables (Hair
et al. 2011). The researcher of this paper tested
her model using smart PL S 3, sincethemodel has
both latent constructs and multiple indicators.
Thefollowing hypothesiswere formul ated

H1: Intrinsicfactors, whichinclude scholas-
ticthirst, self-efficacy and locus of con-
trol have a positive relation to persis-
tence of the distance learners.

H2: Supporting factors, which includeinsti-
tutional support study centre support,
faculty support and eval uation methods
have a positive relation to persistence
of the distance learners.

H3: Motivating factor, which include cost
benefit appraisal, social integration and
academic motivation havea positivere-
lation to persistence of the distance
learners.

H4: Curtailing factors, which include scho-
lastic thirst, locus of control and self-
efficacy havea negativerelation to per-
sistence of the distance learners.

RESULTS

SEM is an extended version of multiple re-
gression that enablesthe simultaneous testing



EXAMINING THE FACTORS INFLUENCING THE PERSISTENCE OF STUDENTS 5

of the series of multiple regression equations.
So the author used SEM for testing the hypoth-
esised relationship as shown in the Figure 1.

Intrinsic factors |-

e

Supporting factors = R

Motivationd fctors|— -

\ [
\l,f'l/

\
/

-
Curtailing factors =l

Fig. 1. Theoretical model
Source: Author

In the case of reflectively measured con-
structs, the first step wasto examinetheindica-
tor loadings. Loadings above 0.70 indicate that
the construct explains over fifty percent of the
indicator’s variance. In the course of indicator
reliability assessment, twelve indicators were
removed from theinitial model asthey exhibited
loadingsclearly below 0.70 and thuswouldlead
to adverse effects on the construct measures.
The next step involve the assessment of the
constructs’ internal consistency reliability.

Table 1 shows the construct reliability also
as exceeding the value 0.7 and the Cronbach’s
alphaof items meetsthe recommended val ue of
greater than 0.7. Next, the convergent validity of
thereflectively measured constructs was exam-
ined. Convergent validity measures the extent
to which a construct convergesin itsindicators
by explaining thevariancein theitems. The AVE
of all constructsisgreater than 0.5it ensuresthe
convergent validity.

Table 1: Measurement model

Constructs/indicators CR o AVE
Intrinsic factors 0.883 0.824 0.655
Supporting factors 0.927 0.905 0.681
Motivational factor 0.902 0.869 0.605
Curtailing factor 0.912 0.883 0.634
Persistence 0.874 0.808 0.635

Table 3: Results of the structural model

Table 2 shows the assessment of discrimi-
nant validity, here the VAVE of each construct
which was seen as greater than the correlation
among the construct, indicating the validity of
the discrimination seen in each construct. Final-
ly, the standardized root mean residual (SRMR)
for the model was cal cul ated to ensure the abso-
lute measure of fit. The data fits well with the
theoretical model with the SRMR valuelessthan
the threshold value 0.8 and the VIF value of all
the constructs were less than 3 confirming the
absence of multicollinearity.

Table 2: Discriminant validity

Construts CFA IFA MTA PER SFA
CFA 0.79

IFA -0.15 0.80

MTA -0.11 051 0.77

PER -0.17  0.57 0.59 0.79

SFA -0.15 0.30 0.50 0.49 0.82

Following the confirmation of thereliability
and validity of the construct measures, the next
step was the assessment of the results of the
structural model. Thefollowing empirical reports
were obtained from the structural model, stan-
dardised path coefficient, f square and respec-
tivet value as shown in Table 3.

The results presented in Table 3 and Figure
2, indicate the announcement of the hypothe-
sised model fitting in to the survey data. The
first hypothesis (H1) considers the impact of
intrinsic factors as having a positive influence
on persistence and found to be significant
(B=0.348; t=6.687; p<0.001). The second hypoth-
esis (H2) indicates the significance of therela-
tionship between the supporting factors and
persistence ($=0.229; t=5.224; p<0.001). The
third hypothesis (H3) establishesthe significant
and the positive influence of motivational fac-
tor on persistence. According to the results seen
in Table 3, the path relationship between these

Relationship among constructs Hypothesis B t-value F square
Intrinsic factors(IFA) -> Persistence(PER) H1 0.348 6.687""" 0.177
Supporting factors(SFA) -> Persistence(PER) H2 0.229 5.224"" 0.077
Motivational factors(MTA) ->Persistence(PER) H3 0.296 5.890"" 0.106
Curtailing factors(CFA) -> Persistence(PER) H4 -0.055 1.661m 0.006

""P<0.00, NS: Not significant
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Source: Author

two constructs is found to be significant
(B=0.296; t=5.890; p<0.001). The path relating to
the fourth hypothesis (H4) curtailing factor has
a negative influence on persistence but it is
found to be insignificant (f=-0.055; t=1.661;
p>0.05). S

This shows that intrinsic factors, support-
ing factors and motivating factors have signifi-
cant positive relationship on persistence but the
curtailing factors comprising academic stress
and financial strain haveaweak negativeinflu-
ence on the student’s persistence. Among the
intrinsic factors, scholastic thirst accounts for
the highest impact. However, self-efficacy and
locus of control isnot long behind inimpacting
thetotality of theintrinsic factors. Cost-benefit-
analysis accounts for the highest impact among
the motivational factors. Social integration and
academic motivation are al so close to cost-ben-
efit analysis in determining the motivation be-
hind a student’s persistence under the support
factors, the study-centre support is the most
encouraging factor. Faculty support and insti-
tutional support are also considered important,
according to the results of the survey. Both cur-
tailing factors, namely, financial strain and aca-
demic stress have been found to curtail persis-
tence by alarge degree.

Apart from these, the Cohen’sf squareval-
ue is used for the evaluation the magnitude of
effect of each independent variables on the de-
pendent variable. This study showstheintrinsic
factor having a high impact on persistence with
thef square (effect size) valueof 0.177. It shows
theintrinsic factor playing an important role and
the persistence of the students as highly depen-
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dent on theintrinsic factors. The examination of
the endogenous constructs’ predictive power
shows persistence, the primary outcome mea-
sure of the model, having asubstantial R value
0.501. Hence, the variance explained by all these
constructs on persistence is 50.1 percent. The
predictability of these constructs on persistence
isseen asgood. It revealsthat 50.1 percent of
the persistence level of the students depends on
theintrinsic factor, supporting factor, motiva-
tional factor and evaluatailing factor.

Table 4 shows the value of Q?obtained from
theblind folding procedure, providing themodel
predictiverelevance. Thevalueof Q? ishighwhen
thesmaller difference existsbetweentheoriginal
and the predicted value and vice versa. In this
study the value of Q?of endogenous construct
(persistence) is seen as greater than zero (Q*=
0.296), indicating the hypothesised model’s pre-
dictive accuracy as acceptable for persistence.

Table 4: R square, Q square and GoF

Endogenous construct R square Q square  GoF

Persistence 0.501s 0.296 0.56

"*P<0.001

Goodness of Fit (GoF) index is defined as
the geometric mean of the average communality
and the average R? for all endogenous con-
structs. It is used for the decision on the entire-
prediction power of the complex model by ac-
counting for the performance of both measure-
ment and structural parameters.

GoF =VAVE * VRZ

The GoF valuesfor both sampleswerefound
tobe.56 (GoFSmall =0.10, GoF Medium=0.25,
GoFLarge=0.36). Hence, the author concludes
that the theoretical model has adequate predic-
tive power.

Each variableis considered as dependent and
therest of the variables are considered as inde-
pendent in the assesment of common method
bias. In this study all the VIF values have been
seen as less than 3.3. Hence, the conclusion is
that the model can be considered free of com-
mon method bias.

DISCUSSION

Student retention and studies on persistence
rate of students have long been of interest to
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educators and administratorsall over theworld.
In the context of Distance Education,the per-
centage of students who withdrew is found to
be significantly high than that in conventional
learning. Though learning through distance
mode provides flexibility and convenience to
the learners, lack of persistence and its conse-
guence of attrition is a complex concern which
needs to be addressed. This study analyses the
factors that influence students pursuing pro-
grammes under distance learning modein Chen-
nai city. A number of studies have been done
focusing on various factors that affect persis-
tence of learnersin distance education. But this
study has adopted a holistic approach and has
developed acomprehensive model that examines
how multiplevariablesinfluence astudent to per-
sistinaprogramme.

Fromtheliteraturereview variousitemsthat
affect persistence have been identified and
grouped them under four factors,viz., Intrinsic,
Motivational, Supporting and Curtailing. After
establishing thereliability and validity, SEM was
performed and found to befit. The results show
that the intrinsic factors have significant strong
effect on persistence (0.348) followed by the
motivational factors (0.296) and supporting fac-
tors (0.229). Though insignificant, the negative
sign indicates that the curtailing factors show
the negative effect on persistence.

From this study, the researcher has found
that a student’s intrinsic desire to pursue the
programmeand his motivation level determines
his persistence level in distance learning. It co-
incides with the study conducted by Firat et al.
(2017) wherein he has concluded that Intrinsic
motivation triggers and sustains the interest of
studentsin an e-learning environment. Scholas-
tic Thirst and Self-efficacy arefound to havethe
great impact on persistence which again sup-
portsthefindings of Park and Choi (2017) where
they have established an indirect relationship
between Scholastic aptitude and dropout deci-
sions. The confidence of a student and the ca-
pacity to focus, combined with the skills re-
quired for the completion of the course drive a
student towards the successful completion of
the course.

Institutional support and staff interaction
playsamajor rolein retaining students and pro-
gressing them to the higher semesters. The re-
sults also confirm with the findings of Davis
and DiGregorio (2016). Enthusiasm in the aca-

demic tasks and a good social skills seem to
spur a student to do better. The helpfulness of
the administrators and the timely communica-
tion on course details are simple but important
factorsfor the support to a student. Faculty sup-
port and Institutional support are also consid-
ered important, according to the results of the
survey. Knowledge and approachability of the
faculty, and their promptness in answering
doubts, constitute a vital support factor. Good
rapport between students and teaching staff seem
to haveacentral rolein the successlevel of stu-
dents persistence level.

Theresearcher’sfinding relating to academ-
ic stress contradicts with the findings of You
(2018) who states that academic stress can be a
motivator to persistence under some conditions.
Family expenses and difficulty to pay the re-
quired feesfor the course contribute to financial
strain. Most of the distance learners belong to
working population or first generation learners
and they do have other commitments apart from
the strain of paying the fees. Lack of financeis
often considered to bethereal problem that dis-
courages persistence. The researcher’s model
also shows that academic stress and financial
strain are negatively related to persistence.lt co-
incideswith thefindingsof Terkla(2005). Hence,
students should berelieved from academic stress
and provided with financia aid to enablethemto
continuetheir programme.

CONCLUSION

Thefindings of this study seemsto confirm
those of the earlier research on persistence. A
majority of studies have examined the causal
relationship between afew variablesand persis-
tence. Persistence in distance education is a
complex phenomenon that needs examination
of amultitude of variables. While Tinto’'stheory
stands as a seminal theory in thisfield, this pa-
per highlights, many more factors that have a
strong bearing on the persistence of students.
The results obtained have an implication on
many parties. Distancelearnersshould first have
anintrinsic thirst to complete the programme. If
they have a positive outlook, they can be moti-
vated through provision of education at area-
sonable cost and smoothly integrating them into
the system. The institutions and the study cen-
tres also play a major role since they are the
point of contact for thelearners. The experience
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they gain playsavital role in determining their
persistence. Financial aids and removal of aca-
demic stress shall have a positive effect on the
continuation of the distancelearnersin their pro-
gramme of study.

RECOMMENDATIONS

Indiahasemerged asaservice-based, knowl-
edge driven economy. Hence it is very impor-
tant to build aknowledgeablework force. Higher
education isundergoing a sea change with new
regulatory arrangements and focus on expand-
ing the GER to sustain arapid economic growth
and promote international competitiveness. Dis-
tance Education with new frontiersin informa-
tion and communication technology can foster
the development of Higher Education in a big
way. Institutions offering distance education in-
dulge in attracting and retaining students. The
most challenging role of such institutions is to
encourage students for persistence. Thisempiri-
cal research proves that, instead of concentrat-
ing on specific factors, ahoalistic approach adopt-
ing aproper combination of all factorsviz., Intrin-
sic factors, Motivating factors and Institutional
factors should be adopted for improving the re-
tention of studentsin the Distance L earning Pro-
grammes. Besides, Higher Educational Institu-
tions, Government and employers may comefor-
ward in providing financial support in the form
of scholarships and sponsorships for mitigat-
ing therisk of attrition ratesin distancelearning
programmes.
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