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ABSTRACT For teachers to maximise learning outcomes and improve the quality of learning experiences for students
from a variety of backgrounds, cultural sensitivity is an essential quality. The purpose of this study is to evaluate the
cultural sensitivity of secondary school teachers in relation to a number of demographic factors, including sex, location,
age group, community, educational background, and length of teaching experience. Using a descriptive survey design,
data were collected from 95 secondary school teachers using Chen and Starosta’s Intercultural Sensitivity Scale (2000).
Findings show that most teachers’ degrees of cultural sensitivity were between average and above average. Teachers
scored higher on the categories of interaction enjoyment and respect for cultural differences in the dimension-wise
analysis. There is no significant difference in the intercultural sensitivity of teachers based on demographic characteristics,
that is, sex, locale, age group, community, or educational qualifications. Teachers with more experience had higher
intercultural sensitivity. The study emphasises the need for professional development and institutional practices to

foster an inclusive learning environment.

INTRODUCTION

The necessity of incorporating Indigenous
perspectives into the Millennium Development
Goals (MDGs) is emphasised in the UN paper for
“Indigenous Peoples and the MDGs: Inclusive and
Culturally Sensitive Solutions” (Herfkens 2008).
With increase in globalisation, today’s diverse
classrooms bring unique challenges for teachers
who must adapt their practices to ensure inclusiv-
ity and equity (Yurtseven and Altun 2015; Akcin
2023; Maniatis and Panagiotidou 2025). The im-
portance of cultural awareness is growing across a
range of sectors, and education is no exception. In
the modern classroom, cultural sensitivity is not
only a necessary ability for instructors, but also a
valuable skill, particularly in diverse classrooms.
To foster an inclusive and encouraging learning
environment, teachers must not only be aware of
the cultural origins, values, and beliefs of their pu-
pils but also show them respect and understand-
ing. One characteristic that influences instructors’
effectiveness and practice is cultural sensitivity
(Baron2023).

Meghalaya’s capital city, Shillong, is a signifi-
cant hub for education, drawing students from both
within the state and from neighbouring states. A
culturally diverse atmosphere is produced by the
city’s already-existing cultural variety as well as

the influx of students from diverse cultural back-
grounds attending various educational institu-
tions. Teachers’ cultural sensitivity is essential to
creating a welcoming and inclusive learning envi-
ronment for pupils. The current study investigates
the ways in which teachers’ cultural sensitivity is
influenced by demographic factors such as sex,
age, ethnic background, educational background,
and teaching experience.

An interculturally sensitive individual should
have six affective components, including self-mon-
itoring, empathy, open-mindedness, interaction
engagement, and suspending judgment, accord-
ing to Chen and Starosta (1997). Self-esteem is the
conviction in one’s value and identity. The ability
to modify one’s behaviour in response to situa-
tional demands and communicate effectively is
known as self-monitoring. Being open-minded is
being willing to express one’s opinions while ap-
preciating and accepting those of others. The ca-
pacity to place oneself in another person’s shoes
and consider things from their point of view is
known as empathy. Understanding a scenario that
affects one’s sense of self is known as interaction
involvement. When engaging in cross-cultural
interactions, it is important to maintain an open
mind and listen intently without passing judge-
ment. A welcoming and helpful learning environ-
ment is created by educators that value the many
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cultural backgrounds of their pupils and include
them in the curricula (Gay 2015).

The affective component of intercultural com-
munication ability, known as intercultural sensitiv-
ity, is the emotional willingness of an individual to
recognise, value, and accept cultural differences
(Chen and Starosta 2000). According to Sherman
(2014), cultural sensitivity is the ability to collabo-
rate with individuals who have distinct cultural
attitudes and behaviours (as mentioned in Garcia
and Pantao 2021). The Interaction Engagement di-
mension of the Intercultural Sensitivity Scale com-
prises five factors that pertain to an individual’s
communication style with individuals from diverse
cultural backgrounds. Respect for Cultural Differ-
ences centres on acknowledging these differenc-
es, as well as an individual’s level of acceptance
and understanding of the beliefs and viewpoints
of different cultures. The degree of a person’s con-
fidence in cross-cultural interactions is known as
interaction confidence. The satisfaction of interac-
tion pertains to how a person feels when interacting,
whether positively or negatively, with their counter-
parts from other cultural backgrounds. The compre-
hension of a person and their flexibility in cross-cul-
tural communication are the topics of the interaction
attentiveness dimension (Chen and Starosta 2000;
Bosuwon 2016).

A substantial correlation between cultural sen-
sitivity and classroom management was discov-
ered by Garcia and Pantao (2021). According to
Tanase (2021), educators included their pupils’
cultural backgrounds in their teachings. Percep-
tions of intercultural sensitivity and classroom
management were not significantly influenced by
gender, ethnicity, years of experience, or grade lev-
el (Walker 2019). Instructors are very sensitive to
cultural differences and possess the capacity to
evaluate and take into account the cultures of oth-
ers (Garcia and Pantao 2021; Karatasand Oral 2015).
According to a study by Blazevic etal. (2023), there
is a strong relationship between understanding of
multicultural education and a few intercultural sen-
sitivity aspects. To meet the requirements of their
numerous, culturally diverse students, highly sen-
sitive teachers implement learner-centred teaching
strategies and employ culturally appropriate curric-
ula (Baron 2023). Furthermore, pre-service and be-
ginner English teachers are aware of international
notions, including language, beliefs, and values,
according to a study by Kazazoglu and Ece (2021).
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The Intercultural Sensitivity Scale (ISS), creat-
ed by Chen and Starosta (2000), is a measure of
sensitivity that consists of twenty-four statements
broken down into five factors, namely, engage-
ment in interactions (6 items), respect for cultural
differences (6 items), confidence in interactions (5
items), enjoyment of interactions (3 items), and at-
tentiveness during interactions (3 items). The In-
tercultural Sensitivity Scale (ISS) has been used
and modified by researchers in a variety of cultural
contexts (Fritz et al. 2002; Bayles 2009; Yuen and
Grossman 2009; Nieto and Booth 2010; Yurtseven
and Altun 2015; Wang 2016; Chranioti and Arvani-
tis 2018; Segura-Robles and Parra-Gonzalez 2019;
Shalva and Gorgadze 2019; Walker 2019; Bahar-Oz-
varis etal. 2022; Garcia and Pantao 2021; Baron 2023;
Blazevic etal. 2023; Maniatis and Panagiotidou 2025).

According to Bayles (2009), Spinthourakis et
al. (2009), Yurtseven and Altun (2015), Ahmad and
Khan (2016), Bosuwon (2016), Drandic (2016), Men-
dozaetal. (2017), Altan (2018), Kazazoglu and Ece
(2021), Bahar-Ozvaris et al. (2022), Bal (2023) and
Maniatis and Panagiotidou (2025), there is no dif-
ference in intercultural sensitivity between males
and females. Conversely, substantial disparities
between male and female teachers were observed
(Petrovic and Zlatkovic 2009; Nieto and Booth 2010;
Yilmaz and Gogen 2013; Leutwyler etal. 2014; Walk-
er2019; Agarwal and Sandilya 2020; Aydemir and
Kalin 2021; Boudouaia et al. 2022; Rodriguez-Iz-
quierdo 2022; Santosh 2022; Chen and Hu 2023;
Pouli 2025). Age is a significant determinant, as
observed by previous researchers (Drandic 2016;
Ghamarnia et al. 2016; Yilmaz and Wujiabudula
2019; Kazazoolu and Ece 2021; Bal 2023), but other
investigations reported no significant differences
based on age (Spinthourakis et al. 2009; Segura-
Robles and Parra-Gonzalez 2019; Maniatis and Pa-
nagiotidou 2025). Several studies suggest that
teaching experiences influenced teachers’ intercul-
tural sensitivity (Bayles 2009; Ahmad and Khan
2016; Zhao 2018; Boudouaia et al. 2022), however
findings reported by Pouli (2025) and Maniatis and
Panagiotidou (2025) observed that teachers with fewer
teaching experience demonstrated higher level of in-
tercultural sensitivity. No discernible variations in
teachers’ intercultural sensitivity were discovered in
previous research (Yurtseven and Altun 2015; Ghama-
rnia et al. 2016; Segura-Robles and Parra-Gonzalez
2019; Sekerci and Dogan 2020) based on community,
nationality, ethnicity, or cultural identity.
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Cultural plurality and diversity are the essence
of Indian society, and multiculturalism is evident
within the classrooms. Herein, the teachers’ role
becomes crucial in creating a meaningful learning
environment for better learning experiences and
optimum learning outcomes. However, very little has
been explored on intercultural sensitivity among
school teachers. This gap emphasises the need to
evaluate teachers’ intercultural sensitivity and the
influence of demographic characteristics, more evi-
dent in the northeastern region of the country, which
is marked by its rich cultural diversity. However, no
studies have been conducted to explore more in
this regard. This study, therefore, seeks to address
this gap by assessing the intercultural sensitivity
among school teachers in Shillong, particularly in
connection with the demographic features.

Objectives

The study aimed to achieve the following ob-
jectives:
1. To assess the intercultural sensitivity among
the teachers at the secondary level.
2. To study the influence of sex, locale, age
group, community, educational qualification,

Table 1: Demographic profile of the teachers

and teaching experience with cultural sensi-
tivity of secondary school teachers.

METHODOLOGY
Method

For the purpose of the present investigation, a
descriptive survey method was employed to assess
the intercultural sensitivity of teachers in relation to
their demographic features.

Technique of Sampling and Sample Utilised

The sample for this study was drawn from the
population using basic random sampling, accord-
ing to the researcher. A sample of 95 secondary
school teachers who work in schools in Shillong
was chosen.

Teachers’ Profile

Table 1 provides a detailed presentation of the back-
ground and demographic data, such as sex, location,
age group, community, educational background,
and teaching experience.

Demographic features Category Frequency Percentage
Sex Male 24 25.3
Female 71 74.7
Locale Rural 13 13.7
Urban 82 86.3
Community Khasi 58 64.2
Garo 2 1.1
Jaintia 7 7.4
Others 28 27.4
Age Group > 30 years 27 28.4
30-39 years 28 29.5
40-49 years 24 25.3
< 50 years 10 10.5
Missing 6 6.3
Educational Qualification Undergraduate 40 42.1
Postgraduate 55 57.89
Teaching Experience > 1 year 13 13.7
1-5 years 12 12.6
6-10 years 20 21.1
11-15 years 15 15.8
16-20 years 16 16.8
< 20 years 15 15.8
Missing 4 4.2
Total 95 100

Source: Authors (April 2024)

Int J Edu Sci, 51(1): 21-31 (2025)
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Instrument

To estimate secondary school teachers’ inter-
cultural sensitivity, the researcher employed Chen
and Starosta’s (2000) Intercultural Sensitivity Scale.
24 items on a 5-point Likert scale were included in
the scale (5 being strongly agree, 4 being agree, 3
being uncertain, 2 being disagree, and 1 being
strongly disagree). It measures five dimensions of
(1) interaction engagement, (2) respect for cultural
differences, (3) interaction confidence, (4) interaction
enjoyment, and (5) interaction attentiveness. On pre-
liminary study of the tool, the reliability and validity
of the scale on Intercultural Sensitivity by Chen and
Starosta’s (2000) was established again to fit the cul-
tural context and was found to be culture free. There-
fore, the investigators decided to adopt the original
scale. The scale’s overall reliability was .72.

Data Analysis

The intercultural sensitivity scale was distrib-
uted to secondary school teachers in Shillong in
order to gather data, and a week later, the complet-
ed scale was collected. The data’s normality was
tested using Kolmogorov-Smirnov, and the results
revealed a p-value of.09 (p >.05). According to the
outcome, the distribution was normal. IBM SPSS 26
was used to do both descriptive and inferential anal-
ysis, including z-scores, frequency, percentage,
mean, standard deviation, t-test, and ANOVA.

RESULTS

Levels of Secondary Teachers’ Intercultural
Sensitivity

Table 2 shows the levels of secondary teach-
ers’ Intercultural Sensitivity with respect to the five
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dimensions. As a result, most teachers had aver-
age levels of total cultural sensitivity in the overall
intercultural sensitivity. Further, in the dimension
wise analysis, teachers having average levels of in-
tercultural sensitivity were the highest, followed by
above average and below average levels. Very few
teachers had high and low levels of total intercultural
sensitivity as well as across all the dimensions.

Intercultural Sensitivity and Demographic
Features

Table 3 revealed that in comparison to female,
urban and postgraduate teachers, higher mean
scores for overall intercultural sensitivity were
found in male, undergraduate and rural teachers.
For each attribute, male teachers outperformed fe-
male teachers in terms of mean scores. Rural teach-
ers performed better than urban teachers in the
areas of interaction enjoyment, respect for cultural
differences, and interaction engagement. Con-
versely, the interaction attentiveness and interac-
tion confidence scores were greater for the urban
teachers. Undergraduate teachers scored higher
on the aspects of Respect for Cultural Differences,
Interaction Enjoyment, and Interaction Attentive-
ness, whereas postgraduate teachers scored higher
on both the attributes, that is, Interaction Engagement
and Interaction Confidence.

The mean scores for Respect for Cultural Dif-
ferences dimension were the highest followed by
Interaction Enjoyment, Interaction Engagement,
Interaction Confidence, and Interaction Attentive-
ness. In comparison to female, rural and post-grad-
uate teachers, male, urban and undergraduate teach-
ers scored higher mean scores in this dimension.
The overall mean scores for total intercultural

Table 2: Levels of secondary teachers’ Intercultural Sensitivity

Levels of intercultural Respect for Interaction Interaction Interaction Interaction Total
sensitivity cultural confidence engage- enjoy- attenti- intercul-
differences ment ment veness tural
sensitivity
N (%) N (%) N (%) N (%) N (%) N (%)
High - 1 (L1 1 (1.1 - 6 (6.3) 1 (1.1)
Above Average 19 (20) 9 (9.5 12 (12.6) 15 (15.8) 7 (74) 11 (11.6)
Average 62 (65.3) 70 (73.7) 67 (70.5) 71 (74.7) 72 (75.8) 74 (77.9)
Below Average 9 (9.5 11 (11.6) 14 (14.7) 4 42 7 (74) 6 (6.3)
Low 5 (53) 4 (43) 1 (1.1 5 (53) 3 (32 3 (3.2)
Total 95(100) 95(100) 95(100) 95(100) 95(100) 95 (100)

Source: Authors (April 2024)

Int J Edu Sci, 51(1): 21-31 (2025)
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sensitivity were higher in male and undergraduate
teachers, while rural and urban teachers had the
same mean scores.

Intercultural Sensitivity and Sex, Locale and
Educational Qualifications

Table 4 indicates the Intercultural Sensitivity
of teachers based on their sex, locale and educa-
tional qualification. There were no significant dif-
ferences in the total Intercultural Sensitivity scores
among all the variables, that is, between male and
female teachers, rural and urban teachers, and un-
dergraduate and postgraduate teachers. However,
male teachers had slightly higher mean scores in
the overall Intercultural Sensitivity than female
teachers, mean scores were higher for rural teach-
ers than urban teachers, and undergraduate teach-
ers’ scores were higher than postgraduate scores.
There were no significant differences found in any
of the dimensions of Intercultural Sensitivity.

Intercultural Sensitivity and Community

The ANOVA analysis presented in Table 5
showed that teachers’ Intercultural Sensitivity
scores did not differ significantly based on com-
munity. Among all the dimensions, Interaction At-
tentiveness was found to have a significant differ-
ence however, the post hoc comparison test could
not be performed due to a very low sample size of
the group.

Intercultural Sensitivity and Age Group

Table 6 highlights the total Intercultural Sensi-
tivity scores based on their age group where no
significant differences were found across all five
dimensions based on their age group.

Intercultural Sensitivity and Teaching Experience

From Table 7 it can be observed that there was
a significant difference in the secondary teachers’
intercultural sensitivity and teaching experience.
The significant difference was found in overall
intercultural sensitivity and two dimensions, that
is, Respect for Cultural Differences and Interaction
Enjoyment.

Table 8 reveals the post hoc comparison where
a difference was found between the groups with less
than 1 yearand 11-15 years of teaching experience (p
<.05).
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Table 4: Differences in scores of Intercultural Sensitivity based on sex, locale and educational qualification

Dimension df Sex Locale Educational Level of
Male=24 Rural =13 qualification significance
Female=71 Urban = 82 UG =40 PG =55
t p t p t p
Interaction Engagement 92 0.58 0.55 0.64 0.52 1.22 0.22 Not significant
Respect for Cultural Differences 92 0.85 039 -035 0.72 0.98 0.32 Not significant
Interaction Confidence 92 0.11 091 -0.64 0.51 0.38 0.7 Not significant
Interaction Enjoyment 92 0.72 0.47 0.8 0.42 0.69 0.48 Not significant
Interaction Attentiveness 92 0.76 0.45 0 0.99 0.03 0.97 Not significant
Total Intercultural Sensitivity 92 0.75 0.45 0.04 0.96 0.05 0.96 Not significant
Source: Authors (April 2024)
Table S: Differences in scores of Intercultural Sensitivity based on community
Dimension Sum of squares  Mean squares df MS F p Level of
significance
Interaction Engagement Between groups 12.253 94 34.227 0.935 0.427 Not significant
Within groups 397.473 44.636
Total 409.726
Respect for Cultural Differences Between groups 4.829 94 1.61 0.245 0.865 Not significant
Within groups 597.803 6.569
Total 602.632
Interaction Confidence Between groups 4.254 94 1.418 0.285 0.836  Not significant
Within groups 453.052 4.979
Total 457.305
Interaction Enjoyment Between groups 4.038 94 4.084 0.476 0.7 Not significant
Within groups 257.12 4.368
Total 261.158
Interaction Attentiveness Between groups 20.439 94 1.346 3.13 .029"  Significant
Within groups 198.046 2.825
Total 218.484
Total Intercultural Sensitivity Between groups 102.681 94 34.227 0.767 0.516 Not significant
Within groups 4061.909 44.636
Total 4164.589
Source: Authors (April 2024)
DISCUSSION tural diversity, which is crucial for fostering an in-

The purpose of the study was to evaluate the
intercultural sensitivity of educators and to inves-
tigate the influence of demographic factors, includ-
ing sex, location, age group, educational back-
ground, and years of experience teaching. Overall,
the findings revealed that most teachers’ intercul-
tural sensitivity ranged between average and above
average, suggesting that teachers generally were
aware of and mindful of the varied cultural back-
grounds of their students. Additionally, the dimen-
sions related to Interaction Enjoyment and Respect
for Cultural Differences had the highest mean
scores, suggesting that teachers generally enjoy
intercultural interactions, appreciate and value cul-

Int J Edu Sci, 51(1): 21-31 (2025)

clusive learning environment. The results could
be attributed to the fact that Shillong’s cosmopol-
itan atmosphere draws students from all across
the region as well as from diverse ethnic and lin-
guistic backgrounds, thereby providing opportu-
nities for teachers to interact with students from
diverse cultures.

The findings of this study, which were consistent
with earlier research (Bayles 2009; Spinthourakis etal.
2009; Yilmaz and Gogen 2013; Yurtseven and Altun
2015; Ahmad and Khan 2016; Bosuwon 2016; Dran-
dic 2016; Altan 2018; Kazazodlu and Ece 2021; Ba-
har-Ozvaris et al. 2022; Bal 2023; Maniatis and Pa-
nagiotidou 2025), suggest that gender has little
bearing on a teacher’s level of intercultural sensi-
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Table 6: Differences in scores of Intercultural Sensitivity based on age group

Dimension Sum of squares  Mean squares df MS F p Level of
significance

Interaction engagement Between groups 21.464 88 7.155 1.685 0.176 Not significant
Within groups 361.008 4.247
Total 382.472

Respect for Cultural Differences Between groups 12.488 88 4.163 0.64  0.591 Not significant
Within groups 552.501 6.5
Total 564.989

Interaction Confidence Between groups 38.59 88 12.863 2.694 0.051 Not significant
Within groups 405.882 4.775
Total 444.472

Interaction Enjoyment Between groups 3.444 88 1.148 0.423 0.737 Not significant
Within groups 230.669 2.714
Total 234.112

Interaction Attentiveness Between groups 9.353 88 3.118 1.328 0.271 Not significant
Within groups 199.524 2.347
Total 208.876

Total Intercultural Sensitivity =~ Between groups ~ 322.903 88 107.634 2.518 0.064 Not significant
Within groups 3633.591 42.748
Total 3956.494

Source: Authors (April 2024)

Table 7: Differences in scores of Intercultural Sensitivity based on teaching experience

Dimension Sum of squares  Mean squares df MS F p Level of
significance

lInteraction Engagement Between groups 29.747 90 5.949 1.397 0.234  Not significant
Within groups 361.923 4.258
Total 391.67

Respect for Cultural Differences Between groups 70.644 90 14.129 2.378 0.045" Significant
Within groups 504.96 5.941
Total 575.604

Interaction Confidence Between groups 45.217 90 9.043 1.887 0.105 Not significant
Within groups 407.31 4.792
Total 452.527

Interaction Enjoyment Between groups 31.635 90 6.327 2.443 0.041° Significant
Within groups 220.123 2.59
Total 251.758

Interaction Attentiveness Between groups 13.471 90 2.694 1.298 0.273  Not significant
Within groups 176.485 2.076
Total 189.956

Total Intercultural Sensitivity Between groups 692.456 90 138.491 3.611 0.005" Significant
Within groups 3260.226 38.356
Total 3952.681

p<.05

Source: Authors (April 2024)

Table 8: Post Hoc: Comparisons of Intercultural Sensitivity scores based on teaching experience

(1) Teaching (J) Teaching Mean Std. Error Sig. 95% confidence interval
experience experience difference (1-J)

Upper bound Lower bound

>1 year 11-15 years 9.354 2.347 0.011" 1.36 17.35

Source: Authors (April 2024)

Int J Edu Sci, 51(1): 21-31 (2025)
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tivity. However, the results of this study indicate
that male teachers have slightly higher mean scores
than female teachers, which is consistent with find-
ings from other studies (Mendoza etal. 2017; Walk-
er2019; Yilmaz and Wujiabudula 2019) that found
mean scores for female teachers were lower than
those for male teachers. This could be explained as
both men and women are equally exposed to differ-
ent cultures. The current outcome contrasts previ-
ous research that found significant differences be-
tween males and females (Petrovic and Zlatkovic
2009; Nieto and Booth 2010; Leutwyler et al. 2014;
Walker 2019; Agarwal and Sandilya 2020; Aydemir
and Kalin 2021; Boudouaia et al. 2022; Rodriguez-
Izquierdo 2022; Santosh 2022; Chen and Hu 2023;
Abad-Merino etal. 2024; Pouli 2025).

With regards to locale, the result of the present
study confirmed Drandic’s (2016) findings by indi-
cating that instructors’ location has no bearing on
their sensitivity to different cultures. However,
when it comes to mean scores, rural instructors
performed slightly better than urban teachers in
the areas of interaction enjoyment and engage-
ment. This conclusion contrasts with that of Cojo-
cariu and Boghian (2020), who discovered that
teachers’ intercultural sensitivity dimensions are
impacted by their work environment. One plausi-
ble explanation could be that teachers belonging
to the rural area reside in areas where social groups
coexist more closely, leading to closer interaction
with the communities.

The findings of the present study revealed that
there was no significant difference in the intercul-
tural sensitivity of teachers according to their edu-
cational background, which is consistent with pre-
vious research (Bayles 2009; Ahmad and Khan
2016; Boudouaia et al. 2022; Pouli 2025). In areas
such as Interaction Engagement, Respect for Cul-
tural Differences, and Interaction Attentiveness,
undergraduate teachers performed slightly higher
than postgraduate teachers in terms of mean scores
suggesting that formal education attainment does
not impact intercultural competence.

Teachers belonging to different communities
or ethnic backgrounds did not significantly impact
their intercultural sensitivity, suggesting that teach-
ers were culturally sensitive regardless of their
social identity. Previous studies’ findings (Yurt-
seven and Altun 2015; Ghamarnia et al. 2016; Seg-
ura-Robles and Parra-Gonzalez 2019; Walker 2019;
Sekerci and Dogan 2020) are similar to this. This

Int J Edu Sci, 51(1): 21-31 (2025)
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result could be explained by the socio-cultural fab-
ric of the region where teachers are more under-
standing of other cultures because of the coexistence
of several ethnic groups in the area.

Further, the current study also found that age
is not a significant factor influencing the intercul-
tural sensitivity of teachers. The findings are con-
sistent with earlier studies (Drandize 2016; Ghama-
rnia et al. 2016; Yilmaz and Wujiabudula 2019; Ka-
zazoOlu and Ece 2021; Bal 2023; Maniatis and Pa-
nagiotidou 2025), who also reported the same. This
contradicts previous findings (Spinthourakis et al.
2009; Segura-Robles and Parra-Gonzalez 2019; Pouli
2025) indicating that age-group being a biological
factor has no bearing on teachers’ intercultural
sensitivity. Therefore, no matter what age group
they are in, teachers may be equally exposed to
and willing to acknowledge and embrace cultural
differences as they are equally sensitive to the
cultures of their students.

Experienced teachers were better at adjusting
to cross-cultural settings (Bayles 2009; Ahmad and
Khan 2016; Zhao 2018). Due to their longer years
of exposure to and experience with students from
varied cultural backgrounds, teachers with more
experience in the classroom exhibited stronger in-
tercultural sensitivity than those who were new to
the profession. The novice teachers and teachers
with fewer years of experience may be less equipped
in their adaptation strategies owing to their lack of
exposure to diverse classrooms. The outcomes align
with the research conducted by Boudouaia et al.
(2022), which claimed that educators consistently
strive to engage in cross-cultural contact during the
course of their employment. This contradicts the
findings by Pouli (2025) and Maniatis and Panagi-
otidou (2025) where teachers with fewer years of
experience had higher intercultural sensitivity.

Overall, the findings of the study suggest that
the intercultural sensitivity of teachers is not de-
termined by their demographic variables, such as
sex, age group, locale, community, and education-
al background, as much as it is through their expe-
riential exposure. The study also indicates that in-
tercultural sensitivity is not an inherent trait; rath-
er, it could be nurtured over time through experience
and more intercultural interaction.

CONCLUSION

The findings of the present study show that
teachers’ intercultural sensitivity was mostly aver-
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age, indicating that teachers were aware and mind-
ful of cultural diversity. Also, they recognised and
respected the cultural differences as reported by
the teachers. The years of teaching experience had
significantly influenced teachers’ intercultural sen-
sitivity, suggesting that extended exposure and
experience with culturally diverse students had
impacted their intercultural sensitivity. However,
no significant differences were found based on
sex, location, age group, educational qualification,
and community, suggesting that these demograph-
ic features had minimal influence on their intercul-
tural sensitivity. Overall, findings from the study
underscore the significance of experiential learn-
ing in fostering intercultural sensitivity among
teachers and emphasise the need for professional
development opportunities that promote sustained
engagement with diverse cultural contexts.

RECOMMENDATIONS

To enhance intercultural sensitivity among
teachers, teacher education programs must priori-
tise fostering intercultural education. Teacher train-
ing courses should be contextualised and experi-
ence-based, equipping trainees with the skills and
strategies needed to navigate the opportunities
and challenges of multicultural classroom settings.
Induction and orientation programs for novice or
less experienced teachers should specifically ad-
dress the challenges of multicultural classrooms
to raise their awareness. Professional development
programs could further embed experiential learn-
ing opportunities, such as intercultural exchange
programs or workshops. For future research, in-
creasing the sample size and employing a mixed
methods design is recommended. Additionally,
future studies could explore other variables and
investigate relationships through cross-cultural
comparisons.

AUTHOR CONTRIBUTIONS

Sanjita Devi': The first author has contributed
to the conceptualisation, data collection, organi-
sation and analysis, preparation of original and
subsequent drafts of the paper.

Dr Vandana®: The corresponding author has
contributed to the conceptualisation, data analy-
sis, reading, reviewing, modifying and finalization
of'the final draft of the paper.

Int J Edu Sci, 51(1): 21-31 (2025)

REFERENCES

Akcin HV 2023. Turkish language teachers’ intercultural
sensitivity. International Journal of Education and Lit-
eracy Studies, 11(3): 145-156. https://doi.org/10.7575/
aiac.ijels.v.11n.3p.145

Abad-Merino S, Dios I, Falla D 2024. Developing intercul-
tural sensitivity in prospective teachers: The potential
role of Roma culture immersion field experience. Inter-
cultural Education, 35(6): 593-609. https://doi.org/
10.1080/14675986.2024.2403057

Agarwal S, Sandilya G 2020. Self-Esteem and Emotional
Quotient: A Study of Undergraduate and Post Graduate
Students in India. AIMA Journal Management and Re-
search, 14(1/4): 472-484. From <https://apps.aima.in/
ejournal new/ArticleDetails.aspx?curr=488> (Retrieved
on 14 April 2024).

Ahmad S, Khan MR 2016. A study of the Intercultural
Sensitivity among the Faculty of the English Language
Centre of Jazan University, Saudi Arabia. International
Journal of Applied Linguistics and English Literature,
5(7): 226-232. https://doi.org/10.7575/aiac.ijalel.v.
5n.7p.226

Altan MZ 2018. Intercultural sensitivity: A study of pre-
service English language teachers. Journal of Intercul-
tural Communication, 18(1): 1-15: https://doi.org/
10.36923/jicc.v18i1.750

Aydemir A, Ulu Kalin O 2021. Relationship between Lev-
els of Intercultural Sensitivity and Emotional Intelli-
gence amongst Preservice Social Studies Teachers. Re-
view of International Geographical Education (RIGEO),
11(2): 410-428. From<www.rigeo.org> (Retrieved on
16 April 2024).

Bahar-Ozvaris S, Giigiz-Dogan B, Konpuk-Unlii H, banver
TM, Susuz C, Sullivan R 2022. Adaptation of Intercul-
tural Sensitivity Scale for Turkish medical students. In-
ternational Journal of Intercultural Relations, 88(7):
163-176. https://doi.org/10.1016/j.ijintrel.2022.04.010

Bal NG 2023. In-service teachers’ Intercultural Sensitivity. The
Electronic Journal for English as a Second Language,
27(2). https://doi.org//doi.org/10.55593/ej.27106a2

Baron JV 2023. Level of cultural sensitivity and its influence on
teachers’ performance. Journal of Social, Humanity, and
Education, 3(4): 271-283. https://doi.org/10.35912/
jshe.v3i4.1392

Bayles P 2009. Assessing the Intercultural Sensitivity of
Elementary Teachers in Bilingual Schools in a Texas
School District. Doctoral Dissertation. Texas, USA: Min-
nesota Faculty of the Graduate School. From <http://
conservancy.umn.edu/bitstream/49152/1/Bayles_umn_
0130E_10245.pdf> (Retrieved on 30 August 2023).

Blazevic I, Bulic M, Kokic IB 2023. The Relation Between
Intercultural Sensitivity and Multicultural Teaching
Competency of Primary School Teachers. International
Conference Didactic Challenges IV: Futures Studies in Edu-
cation Objectives, Osijek, June. From <https://www.
researchgate.net/publication/371958683  The  relation
between_intercultural sensitivity and multicultural
teaching competency of primary school teachers>
(Retrieved on 24 July 2023).

Bosuwon T 2016. A Study of International Undergradu-
ates’ Intercultural Sensitivity Levels and Their Predic-



30

tors Takwa Bosuwon. From <https://searchlib.utcc.ac.th/
library/onlinethesis/263327.pdf> (Retrieved on 25 April
2024).

Boudouaia A, Wint War Htun K, Al-Qadri AH, Saroh Y,
Beddiaf A 2022. Intercultural Sensitivity of English Lan-
guage Teachers in Algeria. Cogent Education, 9(1). ht-
tps://doi.org/10.1080/2331186X.2022.2042034

Chen GM, Starosta JW 1997. A Review of the Concept of
Intercultural Sensitivity. Human Communication, 1: 1-
16. From <https:/files.eric.ed.gov/fulltext/ed408634.pdf>
(Retrieved on 6 September 2023).

Chen GM, Starosta JW 2000. Development and Validation
of Intercultural Sensitivity Scale. Human Communica-
tion, 3: 1-15. From <https:/digitalcommons.uri.edu/cgi/
viewcontent.cgi?article=1035&context=com_facpubs>
(Retrieved on 19 April 2024).

Chen H, Hu B 2023. On the intercultural sensitivity of
university students in multicultural regions: A case study
in Macao. Frontiers in Psychology, 14: 1-11. https://
doi.org/10.3389/fpsyg.2023.1090775

Chranioti N, Arvanitis E 2018. Teachers’ intercultural sen-
sitivity in Greek public schools. Narratives of Reflexivity
and Inclusiveness, 5(2): 15-25. https://doi.org/10.13140/
RG.2.2.26926.61761

Cojocariu VM, Boghian I 2020. Urban/Rural Workplace —
A relevant factor in manifesting intercultural sensitivi-
ty. Revista Romaneasca Pentru Educatie Multidimen-
sionala, 12(4): 205-221. https://doi.org/10.18662/rrem/
12.4/342

Drandic D 2016. Interkulturalna osjetljivost nastavnika.
Croatian Journal of Education, 18(3): 837-857. https:/
/doi.org/10.15516/cje.v18i3.1751

Fritz W, Mollenberg A, Chen GM 2002. Measuring Inter-
cultural Sensitivity in Different Cultural Contexts in
Different Cultural Contexts. Intercultural Communica-
tion Studies, 11(2): 165-176. From <https://web.uri.edu/
iaics/files/12-Wolfgang-Fritz-Antje-Mollenberg.pdf>
(Retrieved on 17 August 2023).

Garcia KA, Pantao JG 2021. Cultural sensitivity and class-
room management of teachers. International Journal
of Professional Development, Learners and Learning,
3(1). https://doi.org/10.30935/ijpd1l/11093

Gay G 2015. Teaching to and through cultural diversity.
Curriculum Inquiry, 43(1). https://doi.org/10.1111/
curi.12002

Ghamarnia M, Soltani A, Rahimi A 2016. The interface
between Iranian EFL teachers’ intercultural sensitivity
and their ethnic and demographic backgrounds. Global
Journal of Foreign Language Teaching, 6(1): 36. ht-
tps://doi.org/10.18844/gjflt.v6i1.429

Herfkens E 2008. Indigenous Peoples and the MDGs: In-
clusive and Culturally Sensitive Solutions. United Na-
tions Chronicle. From <https://www.un.org/en/chroni-
cle/article/indigenous-peoples-and-mdgs-inclusive-and-
culturally-sensitive-solutions> (Retrieved on 9 August
2024).

Karatas K, Oral B 2015. Teachers’ perceptions on cultural-
ly responsiveness in education. Journal of Ethnic and Cul-
tural Studies, 2(2): 47-57. https://doi.org/10.29333/ejecs/39

Kazazoglu S, Ece E 2021. Exploring Pre-Service and Novice
EFL Teachers ‘ Intercultural Sensitivity. Novitas-ROYAL
(Research on Youth and Language), 15(1): 76-89. From <ht-
tps://eric.ed.gov/?id=EJ 1295550 > (Retrieved on 30 July 2023).

Int J Edu Sci, 51(1): 21-31 (2025)

SANIJITA DEVI AND VANDANA

Leutwyler B, Mantel C, Petrovic SD, Dimitrijevic B, Zlat-
kovie B 2014. Teachers’ beliefs about intercultural ed-
ucation: Different levels of intercultural sensitivity in
schooling and teaching. Educational Research, 5(8):
280-289. https://doi.org/10.14303/er.2014.196

Maniatis P, Panagiotidou S 2025. Intercultural sensitivity
of Greek teachers and relationship with their teaching
practice. Research, Society and Development, 1-16. ht-
tps://doi.org/http://dx.doi.org/10.33448/rsd-v1415.48815

Mendoza MK, Henriquez SS, Carrillo MF, Bravo PR 2017.
The intercultural sensitivity of Chilean teachers serving
an immigrant population in schools. Journal of New
Approaches in Educational Research, 6: 71-77. https:/
/doi.org/10.7821/naer.2016.8.173

Nieto Claudia, Booth MZ 2010. Cultural competence: Its
influence on the teaching and learning of international
students. Journal of Studies in International Education,
14(4): 406-425. https://doi.org/10.1177/10283153
09337929

Petrovic D, Zlatkovic B 2009. Intercultural Sensitivity of
Future Primary School Teachers. Comparative Education,
Teacher Training, Education Policy, Social Inclusion and
Child Psychology, 7: 121-128. From <https:/www. research-
gate. net/publication/283122551  Intercultural Sensitivi-
ty_ of Future Primary School Teachers> (Retrieved on
22 July 2025).

Pouli V 2025. Greek Teachers Multicultural Attitudes: Fac-
tors Affecting Multicultural Awareness and Intercultural
Sensitivity. Masters Dissertation. Patras, Greece: Hellenic Open
University. From <https://apothesis.eap.gr/archive/item/
219347> (Retrieved on 19 August 2025).

Rodriguez-Izquierdo RM 2022. Exploring the impact of de-
mographic variables on intercultural sensitivity of univer-
sity students. Philosophy Sociology, 33(4): 361-371. ht-
tps://doi.org/10.6001/fil-soc.v33i4.4842

Santosh M 2022. Intercultural Sensitivity in Relation to
Psychological Well- Being Among University Students.
The Educational Beacon: A Peer Reviewed Refereed
Research Journal, 11: 24-34. From <https:/www.theeducational
beacon.com/pdf/EB202203Santosh.pdf> (Retrieved on 15
May 2024).

Segura-Robles A, Parra-Gonzalez ME 2019. Analysis of
teachers’ intercultural sensitivity levels in multicultural
contexts. Sustainability (Switzerland), 11(11). https:/
doi.org/10.3390/sul1113137

Sekerci H, Dogan MC 2020. An analysis of prospective
primary school teachers’ intercultural sensitivity in terms
of different cultural variables. Electronic Journal of Social
Sciences, 19(75): 1170-1184. https://doi.org/10.17755/
esosder.645770

Shalva T, Gorgadze N 2019. Intercultural sensitivity of pri-
mary school teachers. Sinteze, 8(16): 37-52. https://doi.org/
10.5937/sinteze8-24082

Sherman F 2014. Cultural Sensitivity Skills in the Workplace.
Chron. From <http:/smallbusiness.chron.com/cultural-sen-
sitivity-skillsworkplace-20375.htmI> (Retrieved on 11 Au-
gust 2024).

Spinthourakis JA, Karatzia Stavlioti E, Roussakis Y 2009. Pre
service teacher intercultural sensitivity assessment as a basis
for addressing multiculturalism. Intercultural Education,
20(3): 267-276. https://doi.org/10.1080/1467598 09031
38624

Tanase MF 2021. Are urban teachers culturally responsive? SN Social
Sciences, 1-29. https://doi.org/10.1007/s43545-020-00007-3



INTERCULTURAL SENSITIVITY OF SCHOOL TEACHERS 31

Walker N 2019. Teacher Perceptions of Intercultural Sensi-
tivity and Their Classroom Management Practices: An
Empirical Study Among Middle and High School Teach-
ers in a Georgia School System. Theses and Dissertations.
Columbus, Georgia: Columbus State University. [Pre-
print]. From <https://csuepress. columbusstate. edu/
theses_dissertations/320> (Retrieved on 22 May 2023).

Wang X 2016. Research on college English teachers’ inter-
cultural sensitivity in higher vocational college in Zhe-
jiang Province. International Journal of Simulation:
Systems, Science and Technology, 17(1): 25.1-25.7. ht-
tps://doi.org/10.5013/1JSSST.a.17.01.25

Yilmaz F, Gogen S 2013. Investigation of the Prospective
Primary Teachers’ Intercultural Sensitivity Levels in Terms
of Certain Variables. Adiyaman University Journal of Social
Sciences, 373-392. From <http://search/yayin/detay/
168897> (Retrieved on 16 April 2024).

Yilmaz D, Wujiabudula A 2019. The investigation on pub-
lic and private university students’ intercultural sensitiv-

Int J Edu Sci, 51(1): 21-31 (2025)

ity. European Journal of English Language Teaching,
78-94. https://doi.org/10.5281/zenodo.3374918

Yuen CYM, Grossman DL 2009. The intercultural sensi-
tivity of student teachers in three cities. British Associ-
ation for International and Comparative Education,
39(3): 349-365. https://doi.org/10.1080/0305792080
2281571

Yurtseven N, Altun S 2015. Intercultural sensitivity in to-
day’s global classes: Teacher candidates’ perceptions.
Journal of Ethnic and Cultural Studies, 2(1): 49-54.
https://doi.org/10.29333/ejecs/19

Zhao G 2018. Intercultural sensitivity assessment of the
postgraduates majoring in English: A case study of Guangxi
Normal University. Higher Education Studies, 8(4):
59. https://doi.org/10.5539/hes.v8n4p59

Paper received for publication in July, 2025
Paper accepted for publication in September, 2025



