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ABSTRACT The aim of this research is to reveal how teachers, principals, students, and parents think about and
behave toward accountability issues in schools. Phenomenology, which is one of the qualitative research designs
was used in the study. Data was collected from randomly selected teachers, principals, parents and students in
randomly selected two state schools in Istanbul. Focus group interview was used as data collection method.
Separately structured questionnaire was prepared for each group. While creating the questions, literature was
reviewed and a pilot implementation was conducted to determine the validity. Data was analyzed through NVIVO
10. Parents hold teachers along with others responsible for learning of students, resolving problems that the
students confront and to discipline school. Teachers take student expectations into consideration and accept that
they are accountable to the students and parents. Teachers evaluate the role of parents and external stakeholders

as threatening.

INTRODUCTION

Now, there are some schools which have id-
iosyncratic organizational characteristics and
problems, unique student profile, and institutive
record, in external accountability system. More-
over, these school are placed in particular soci-
ety in terms of divergency. The reason behind
thereality of “idiosyncratic” schoolsisthe pres-
sure of monotony in external accountability sys-
tems. External accountability system presumes
aworld wherethe same performanceis expected
from every single student. Besides, this concept
is affected with who the teachers and school
managers are, their world perspective, their per-
sonal way of looking, the expectancy of students
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and what is agood learning and teaching New
educational accountability systemswill be suc-
cessful inthe degree of discovering thediversi-
ty in the accountability systems (Abelmann et
a.1999: 1).

To determine and create meansthat will en-
sure schools and the staff to be accountable
regarding the responsibilities, it isimportant to
look at their own conceptions, beliefs and val-
ues about for what, to whom and how schools
and the staff will be accountable. According to
John Lello, in an accountahility system put for-
ward by politicians, politicians' value and be-
liefs don’t coincide with teachers' value and
beliefsin thework environment and education-
al stakeholders have different conceptions about
accountability. So many examples can be seen
that arelinked with accountability. For example,
conflict is one of these. Bureaucratic mandate
from the top that the school conduct frequent
benchmark testing may conflict with the profes-
sional accountability pressure for moreinstruc-
tional time. A disciplinary code that results in
the school suspending and expelling a much
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larger percentage of studentswho are from low
income familiesthan studentswho arefrom high
incomefamiliesmay conflict with moral account-
ability pressurefor socia justice (Diehl and Gor-
don 2016: 496). And also accountahility, isbased
precisely on mutually agreed divisions of inter-
est; political accountability sees the extension
of autonomy in order to effect control; bureau-
cratic accountability is supposedly a political
intervention that, as such, conveys the legiti-
macy of politics; institutional accountability is
an adjustment to that climate; finally, disciplin-
ary accountability holds all accountable to the
refreshing of knowledge. Together, they assem-
ble as an inclusive idea of quality (Leihy and
Salazar 2017: 12). This can be seen in different
areas, individuals interpret accountability sys-
tems in different ways and they feel account-
ableregarding the responsihilitiesthey believe.
In this sense, when schools attempt to under-
stand what their responsibilities are and act on
those understandings, they should base their
actions on their own interpretation of their re-
sponsibilities, rather than on an authority’s defi-
nition of their responsibilities (Neuman-Sheldon
2000: 19-20).

The purpose of the study isto learn the ‘lan-
guage of accountability’ in the schools. This
study focuses on how schools develop their
own accountability systems. Each school has
itsown ‘accountability systems' anditisimpor-
tant to understand that. Whether schools ac-
cept this or not, they have accountability sys-
temsintheir daily life. Teachers, managers, stu-
dents and parents are important to evaluate the
accountability systems (Abelmann et al. 1999:
2). Therefore, in this study the researches have
tried to understand how teachers, principals,
students, and parents think about and behave
toward accountability issues in schools, rather
than how they respond to new external account-
ability systems.

Regarding this problem situation, the prob-
lem statement of this study isto reveal the un-
derstanding of accountability existing at
schools. Sub-problems dueto this problem state-
ment are asfollowing:

+ What are the opinions of the principalson

accountability issues at schools?

+ What are the opinions of the teachers on

accountability issues at schools?

+ What are the opinions of the parents on

accountability issues at schools?

+ What are the opinions of the students on
accountability issues at schools?

LiteratureReview

Accountability systems embody the notion
that all schools (or teachers) are responsiblefor
an externally pre-determined standard of student
performance, which is enforced through a sys-
tem of rewards, penalties and intervention strat-
egies(Gupta2007: 6).

Accountability of Teachers

Teachers are like a prism through which ac-
countability systems are filtered. But teacher
behavior depends on how teachers understand
and act on the systems they face (Gupta 2007:
6). Thusaccountability systemsaimed at improv-
ing quality will succeed or fail to the degreethat
their design factorsin how teachersthink about
and incorporate accountability into their teach-
ing practice (Abelmann et al. 1999: 4). Gupta
(2007: 39) states that “| use the term account-
ability and responsibility interchangeably when
talking about teachers, with the view that teach-
erswill not consider themselves accountablefor
something they do not consider themselves re-
sponsiblefor.” Whileteachers may work iniso-
lation, their notions of accountability are not
formed in isolation. Teachers are embedded in
the institutions where they work. These institu-
tions are expected to act upon the teachers
through the formal and informal accountability
systems, which are transmitted, in part, through
the administrative structure of the school includ-
ing the school heads. In addition, they may come
into schoolswith prior notions of responsibility
which may be derived from their family back-
ground (socio-economic background, religion
etc.), their education and professional training,
and their experiences. These notions may also
be affected by other institutional factors, includ-
ing the power relations and expectations of the
various stakeholders (parents, children, commu-
nity etc.).

Kantos (2010: 95) arguesthat teachers should
be accountable for results and the process that
leadsto results. In addition, she emphasizesthat
teachers can give account for only the things
under their control. Teachersin schoolsare obliged
to account for the following areas (L eithwood
2005: 16):
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» Organizational effectiveness,

» Mestingthecriteriafor professional knowl-
edge and skills,

» Meeting the criteriaof ethical behavior,

» The best performance in special tasks or
professional practices.

In Gupta's (2007) study, teachers stated that
they are not accountable to parents or students
but they would rather be accountable to their
conscienceand the God. Teacher educators, prin-
cipals and policymakers are also focusing on
the spiritual aspects of education. Teachers are
expected to berole model s dedi cated to the wel-
fare and safety of students.

Accountability of School Principals

While school principals are expected to use
the resources of school optimally and increase
the school performance, on the other hand it is
being discussed whether the school principals
can allocate time to increase the academic
achievement of the school in the current school
structure (Kilinc and Guclu 2011: 2111). Account-
ability imposes six demandson officialsor their
agentsfor government or public service organi-
zations, including colleges and universities
(Burke2004: 2):

¢ They must demonstrate that they have
used their powers properly.

+ They must show that they are working to
achievethemissionor prioritiesset for their
office or organization.

+ They must report on their performancefor
the public.

¢ They should compare the resources that
are used for efficiency and effectiveness
with the results.

¢ They must ensure the quality of the pro-
grams and services produced.

Accountability in this context imposes new
roles on school principals and creates a great
impact ontheir preparation and training. Accord-
ing to accountability, school principals are re-
quired to establish measurabl e objectivesfor the
success of the school system and standards re-
lated to learning. Besides being responsible for
establishing and transmitting standards, educa-
tional leaders are obliged to create local expec-
tationsand understanding of accountability (Balci
2011: 198).

According to the findingsin Kilinc and Gu-
clu's (2011) study, teachers don’t think that
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school principals show a high level of success
related to accountability behaviors that are ex-
pected of them. Yet, in Erdag’s (2013) study it
was found that although school principals and
teachers don’t feel accountableto local people,
the media and professional organizations they
feel accountable to school community consist-
ing of parents, students and other teachers at a
low level but to school principal, senior manag-
ers and inspectors at ahigh level.

Expectations

Expectationsin nature are collective and they
refer to norms and values to get school staff do
their work. Expectations shape from individual
relationshipsand they operatein powerful ways
toformindividual’s behaviours and values. For
instance, first grade teachers may havethe same
expectancy about how fast students should read
in thefirst year. Parents may expect teachersto
treat their childrenin the specific waysand pre-
parethem for thelife after school. Also, teachers
may expect parentsto spend sometimefor their
children’s homework. These expectations may
vary from oneto another (Abelmann et al. 1999:
4).

Student expectationsand therealization lev-
el of these expectations at schoolsis an impor-
tant factor in the achievement of educational
goals. Educational objectives intended to be
carried out at schools are expected to be deter-
mined in accordance with the needs and expec-
tations of students. Teachers are the most im-
portant staff to respond to the expectations of
the students at school. Teachers are expected to
have certain qualifications in order to respond
to the expectations of the people around espe-
cially their students. Consideration of student
expectationsis one of the most important char-
acterigticsof agood teacher (Demirtasand Kahveci
2010: 2151).

Responsibility

The sides in education — teachers, manag-
ers, students, parents — has their own idiosyn-
cratic values. For example, teachers may have
strong ideas about what is the extent of the re-
sponsibility of student and in what extent par-
ents and students should share these responsi-
bilities. Managers may think that teachers
should influence the educational applications
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or they can think teacher should get all the re-
sponsibility completely (Abelmann et al. 1999:
3). According to Abelmann et al. (1999: 4), the
feeling of responsibility do not comeeither from
work environment or accountability. Instead,
organizational or external factorscan betherea-
son but it isfor surethat individual values play
animportant role. For example, an English teacher
can have strong ideas about what isagood arti-
cle, what is a good book that student can read,
what is the learning capacity of students and
how much homework they can do in a week.
Moreover, some teachers may feel responsible
from the emotiona and physical health of stu-
dents and these responsibilities may be priority
over the program. These believes can be shared
through all English teachersor can vary fromone
to another. Believes are defined as personal and
totally depend on individual’s self behaviours.

According to another view, each element of
the system must take their share of responsibil-
ity (Darling-Hammond and Ascher 1991: 11):

+ Stateswould beresponsiblefor providing
equal and adeguate resources to schools
and for ensuring the enforcement of equi-
ty standards and standards of profession-
al certification.

+ School districts would be accountable for
the policies they adopt (including every-
thing from staff hiring standardsto paper-
work requirements), for equity in the dis-
tribution of school resources, and for cre-
ating processes that make them respon-
sive to the needs and concerns of parents,
students, and school-level staff.

+ Schools would be accountable for equity
in the internal distribution of resources,
for adopting policies that reflect profes-
sional knowledge, for establishing means
for continual staff learning, for creating
problem identification and problem-solv-
ing processesthat drive continual improve-
ments, and for responding to parent, stu-
dent, and staff ideas.

+ Teacherswould be accountablefor identi-
fying and meeting the needs of individual
students based on professional knowledge
and standards of practice, for continually
evaluating their own and their colleagues
practices, for seeking new knowledge, and
continually revising their strategiesto bet-
ter meet the needs of students.

METHODOLOGY
Resear ch Design

In this study; in order to learn principals,
teachers, students and parents’ views on ac-
countability, phenomenology which is a quali-
tative method was used.

Sudy Group

The study group of thisresearch israndom-
ly selected teachers, principals, parents and stu-
dentsin randomly selected two state schoolsin
Istanbul. The researchers interviewed 6 teach-
ers, 6 parents, 6 students and a school principal
in school A and 7 teachers, 6 parents, 7 students
and aschool principal in school B. Theresearch-
ers made interviews with 8 different groupsin
two different schools.

Data Collection

Focus group interview was used as data col-
lection method. The principals, teachers, stu-
dents and parents' views were taken by face to
faceinterviews. Separately structured question-
naire was prepared for each group to describe
the principals, teachers, students and parents
views on the accountability. While creating the
questions, literature was reviewed and a pilot
implementation was conducted to determinethe
validity. In addition; a group of teachers were
given question forms by hand, and with teach-
ers feedback, interview formswere given their
final form.

DataAnalysis

All theinterviews recorded weretranscribed.
Content analysis was used to analyze the data
collected from theinterviewsand NVivo 10 qual -
itative analysis programme was used. Respons-
es to questions were analyzed by researchers
and codes resulted from this analysis were in-
terpreted in terms of the themes in the discus-
sion part.

RESULTS

Inthispart, participants opinionswill be pre-
sented in connection with the problem sentences.
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Principals’ Opinionson Accountability | ssues
at Schools

Table 1 shows principals opinions on ac-
countability issuesat schools. The data obtained
from the interviews with principalsis given in
Tablel.

The researchers asked the principals “ Who
determines whether you're fulfilling your re-
sponsibility and meeting expectations’. They
answered this question as “work outcomes, in-
spection results, stakeholder satisfaction, sur-
vey results and feedback received from senior
management”. The school administrator ex-
pressed his opinion on this question in the fol-
lowing way; “ For example, we aremaking stra-
tegic plan. We are conducting surveys and ask-
ing parents, students and teachers. From time
to time officials from the district education di-
rectorate come for routine inspections.”

The question “ Do you believe teachersin
your school have a clear sense of what they're
held accountable for” was directed to the prin-
cipals and one of the principals said that teach-
ers did not have a clear perception about what
they were accountable for, teachers were in a
reckless attitude towards parents and students,
and they were insensitive about accountability.
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The principal mentioned these pointsasfollow-
ing “ Because teachers have a job guarantee,
they don't feel accountable for anything. There
is not an inspection system that implements se-
vere sanctions even if thereis a problem.”

The principal answered as*“ Teachers don't
enter classontime” in response to the question
“ Snce the beginning of this year, what has been
your most challenging internal issue.” Thisan-
swer supports the principal’s view about teach-
ers’ being in areckless attitude towards parents
and students.

To the question “ What characteristics do you
look for when hiring a new teacher” , the princi-
pal answered asfollowing “ First of all a teacher
should have enough subject knowledge, should
follow the changes, should be cultured, should
begood at human relations, and create projects.”
According to the principal, the characteristics he
looksfor when hiring anew teacher are asfollow-
ing; good communication skills and socia skills,
artistic talents, guidance skillsand creativity.

Teachers Opinionson Accountability | ssuesat
Schools

Table 2 shows teachers' opinions on ac-
countability issues at schools. The information

Table 1: Principals' opinions on accountability issues at schools

Questions

Codes

1) What are you accountable for? School coordination, monitoring of employee rights, student
affairs, institutional responsibility, accountability to
higher authority, curriculum control, resource provider.

Work outcomes, supervision results, stakeholder satisfaction,
survey results, feedback from senior management,
teachers'and parents' opinions.

Comply with the curriculum, trainining, accountability to
the parents and students, achieving the aims of national
education, developing school culture, being student
oriented.

Method of promotion, reckless attitude towards the parents
and children, insensitivity about accountability, lack of
supervision, job guarantee.

Invisibility of success, failure to value the projects,
insufficiency of supervision, lack of justice in the awarding,
unfair evaluations.

High communication skills, having artistic talents, being
outgoing, to give guidance to students, creativity,
speciality and intellectual.

7) Since the beginning of this year, what has been Teachers' being late to the class, inability to adopt the

your most challenging internal issue? strategic plan.

8) Since the beginning of the year, what has been Untimely meetings organized by senior management, people's

the most challenging externally-generated issue? negative perspective about education.

9) Upon leaving your school, what should students Competency in Turkish language, high level of

know (and be able to do)? comprehension, researcher, a good career, basic math
skills, self-sufficiency.

2) To whom are you accountable?

3) What do you hold teachers accountable for?

4) Do you believe teachers in your school have a
clear sense of what they're held accountable for?

5) How well do the formal assessments used at
your school reflect student achievement
and teaching?

6) What characteristics do you look for when
hiring a new teacher?
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obtained from the interviews with teachers is
giveninTable 2.

To the question “ As a teacher, what is your
job” the teachers answered as to educate, to
hel p students acquire good manners, classroom
management, curriculum implementation, com-
muni cating with parents, protecting the students,
teaching activities, and guiding. A teacher ex-
presses hisviewson thisquestion in thefollow-
ing way; “ A teacher’s position today is guid-
ing, rather than teaching to teach howto learn.
Our mission is moving towards that day to day.
Becauseinternet isvery common nowadays and
we should teach students how fast to have Ac-
cess to the information.”

To the question “ Do you think most of the
teachersin your school have the same point of
view regarding their responsibilities’ theteach-
ers said they agreed on increasing student
achievement, making sure that students obey
the rules and acquire good manners. A teacher
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expresses his idea on this question in the fol-
lowing way; “ Thereis one point that everyone
wants. Everybody expects students to be suc-
cessful. At the same time we want students not
to behave inappropriately. Although there are
some individual disagreements, thereis a gen-
eral consensus on these issues.”

Theteachers were asked “ To whom are you
accountable.” The teachers said they were ac-
countabl e to themselves (conscience), students,
parents, the Ministry of Education, administra-
tors, and inspectors. Teachers' answers to this
question is inconsistent with a school princi-
pal’s idea “ teachers are in a reckless attitude
towards parentsand students.” Similarly, teach-
ers answered the question “ Who or what has
an influence (or the greatest influence) over
what you do in the classroom” as students,
parents, school principals, curriculum, consci-
entious responsibility. And that is very consis-
tent with the teachers' answer to the previous
question “ To whom are you accountable.”

Table 2: Teachers' opinions on accountability issues at schools

Questions

Codes

1)

2)

3)

4)

5)

6)

7)

8)

9)

As a teacher, what are you held accountable
for?

How do you know when you're doing your job well?

Do you think there’s a common perception
in your school regarding what you're all
accountable for?

To whom are you accountable?

What does your school principal expect of
you and does he/she expect the same of
everyone?

Are those formal accountability mechanisms
an accurate measure of your teaching and
student achievement?

Who or what has an influence (or the greatest
influence) over what you do in the classroom?

What role do parents, and the larger
community play in your school, and how
does that compare to what you think their
role should be?

What do you expect of other teachers?

Of your principal? Are they formally
responsible to you in any way? (Students?)

10) What factors do you believe influence

students’ achievement, and which of those
are you in a position to affect?

11) If you were hiring a teacher for your position,

what characteristics would you look for?

Training, classroom management, curriculum implemen-
tation, communicate with parents, protect students,
teaching activities, to provide guidance, solve problems.

Feedbacks from students and parents, a clear conscience,
meeting social expectations.

Student success, following the rules, training.

To our conscience, students, parents, the ministry of
education, administrators, inspectors.

To implement curriculum, enter the class on time, not to
cause any problems, success in national exams.

No they aren't.

Students, parents, administrators, curriculum, conscientious
responsibility, colleagues.

a) Trouble maker, threatening, disturbing.

b) Collaborative, problem solver, developer, compatible,
feedback provider.

Respect, cooperation, compliance with the rules, justice,
fulfilling their responsibilities, violence prevention,
healthy communication.

a) Environment, socio-economic status, school, family,
genetic factors.b) Providing guidance, offering different
opportunities, dialogue with parents and co-operation
with colleagues.

Being conscientious, being sensitive to violence, taking a
stand against injustice, professional sensitivity, being expert
in the field, being fair, having self-confidence, looking
ahead, and being sensitive.
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When the question “ What role do parents,
and the larger community play in your school,
and how does that compare to what you think
their role should be” was asked to the teachers,
they described parents as troublemaker, threat-
ening and irritating. And according to the teach-
ers, the parents should be cooperative, problem
solver, compatible, constructive, and they should
providefeedback. A teacher said aboutit” ...par-
ents need to be constructive. So they need to be
in collaboration with teachers as much as pos-
sible, they need to communicate with teachers
and they should be understanding towards
teachers.”

Sudents Opinionson Accountability | ssuesat
Schools

Table 3 shows students’ opinions on ac-
countability issuesat schools. The data obtained
from the interviews with students is given in
Table3.

The students were asked “ What is your job
as a student” and all the students stated that
their job was to participate in class, do home-
work, do planning, participate in socia activi-
ties, obey the school rules, and be respectful
and honest. A student expressed his idea about
thisin the following way; “ | think the most im-
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portant thing is participating in class. Instead
of working alot at home | prefer listening to the
teacher carefully in class. To do homework and
performance project on time isimportant too.”

As regards the question “ What makes a
school a good school” students from both
school s describe agood school as adequate and
qualified staff, physical competence of school,
the adequacy of financial resources, social ac-
tivities, safety, positive relationships, non-
crowded classes, non-challenging program. A
student’s opinion on thisis “ School staff must
be good. School management and teacher s need
to be good. The school needs to be clean and
rich. A school needs to improve students’
achievement. All the students should get on
well with each other. Lastly a school needs to
have enough educational technology.”

Students think that it is parents’, teachers’,
and school management’s duty to provide stu-
dents with learning. And they describe a good
teacher as concerned, caring, qualified, disci-
plined and instructive.

Parents Opinionson Accountability | ssuesat
Schools

Table 4 shows parents’ opinions on account-
ability issues at schools. The information ob-

Table 3: Students’ opinions on accountability issues at schools

Questions

Codes

1) What is your “job” as a student?

To listen to the lessons, to do homework, to plan, to participate

in social activities, to be respectful, to be moral, to comply
with rules.

2) How do you know when you're doing
well in school? (How do you know when
you've learned a subject or lesson?)

Exam results, teachers’ feedback, parents’ opinion, students’
opinion.

3) How is your school achievement measured? Transcripts, exam results, attendance rate, the degrees at
contests, sample student application.

4) Who is responsible for your learning?

5) What do you expect of others, adults and
students in your school?

6) What makes a teacher a good teacher?

Parents, teachers, administrators, state.

Discipline, attention, professional competence, respect, love,
help, support, security.

Being concerned, caring, expert in the field, disciplined, guide,

helpful.

7) What makes a school a good school?

Number of the teachers, physical capacity, the adequacy of

financial resources, order, social activities, security, level
classes, positive relationships, non-crowded classes, non-
challenging program.

8) How would you describe a good school year? Long breaks, fun courses, social activities, recreational activities,

(Or week?)
9) What are you expected to know, be able to
do when you finish (x) grade?

excursions, clean classes.
Making a career choice, communication skills, the ability to
discover talents, athletic skills, emotional development, good

job, morality.

10) What do you think you'll be doing
5-10 years from now?

Having a profession, entering the university, involving in
country management.
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Table 4: Parents’ opinions on accountability issues at schools

Questions

Codes

1) Who is accountable for your child’s learning?
2) How do you know whether your child is learning?

3) For what information, and by what means, is
your child’s school required to give an account
of student learning and school standing?

4) If your child were having difficulty with his/
her work, who would you expect to address that
problem, and what would you expect to happen
in addressing it?

5) What do you feel responsible for in regard to
your child's learning?

6) What do you think your child’s teacher and
principal believe your role is?

7) Who is responsible for maintaining discipline
in the school?

8) What type/degree of school-site involvement
is appropriate for parents?

9) If you had (have) the option to send your
child elsewhere, would you? Why?

Teachers, parents, other siblings, relatives, state,
society, school personnel and donors.

By checking student’s homework and grades, talking

to the student’s teachers, examining student.

A) Achievement level, information about personality,

negative features

B) Via meetings, sms, written notice, face to face

meetings.

A) Teachers, parents, children themselves, guidance

service.

B) Additional courses, communicating with the

teacher, personal effort.

Supporting at home, checking homework, personal
hygiene, moral development, providing adequate
training, participation in social activities,
providing discipline.

Checking homework, supporting teacher, being role
model, attend meetings, caring personal hygiene.

Principals, teachers, parents, students, guards.

Attendance at meetings, whenever they need or have
problem with their children, they can even talk to
the principal.

A) | would send because of crowded classes, teacher

attitudes, and negative attitudes of other parents.

B) | would not send because every school is the same.

tained from the interviewswith parentsisgiven
inTable4.

The parents were asked “ Whose job isit to
ensure that your children are learning.” Ac-
cording to parents; teachers, parents, siblings,
relatives, donors, community and school arere-
sponsiblefor students’ learning. One of the par-
entsexpresseshisideainthefollowingway: “ In
my opinion there is a “ trivet system” in child
development. So of course in my opinion they
are family, school and environment. Child de-
velopment starts in the family. The child fer-
ments in the family. The values learned in the
family arereinforced at school. In a supportive
environment, these values become a part of stu-
dent’s character.”

When the parents were asked the question
“1f your child were having difficulty with hig/
her work, who would be accountable to ad-
dressthat problem” and they answered that they
expected teachers, parents, counseling service,
and the child himself to address the problem.
One of the parents expressed his opinion in the
following way; “ We need to investigate the
cause of the problem. The problemis caused by
either teachersor students.” Another parent said

that “ Firstly, parents need to create environ-
ment and talk with their children. If itisa major
problem, | decide to get help fromthe others.”

In response to the question “ What do you
feel accountable for in regard to your child's
learning” parents answered that they felt ac-
countable for supporting at home, checking
homework, personal hygiene, ensuring adequate
training of moral development, and participation
insocial activities.

To the question “ If you had (have) the op-
tion to send your child elsewhere, would you?
Why?" Some parents said “| wouldn’t send be-
cause everywhere was the same.” The parents
who said “| would send” asserted the following
reasons; the classes were crowded, teachers
and other parents’ negative attitudes, and lack
of discipline.

In response to the question “ What do you
think your child’s teacher and principal be-
lieve your role is?” parents said that teachers
and the school principal expected parents to
check students’ homework, support the teacher,
ensure children to acquire well manners, jointhe
meetings, and beresponsiblefor children’s per-
sonal hygiene.
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DISCUSSION

In this study teachers stated that their du-
ties are to educate students, ensure students
have good manners, classroom management,
curriculum implementation, communicate with
parents, ensure students' safety, teaching ac-
tivities, and guiding students. Similarly, admin-
istratorsalso stated that in addition to their offi-
cial duties, to ensure students have good man-
ners and to be responsible towards students are
teachers' duties. Likewise, in Gupta's (2007)
study in private and public schools in India,
teachers assume that ensuring students have
good manners is their primary duty among all
other official duties. Inteachers responses, there
isn’t any emphasis on management processes.
This suggests that teachers prefer to stay away
from manageria processes. Thisfindingissimi-
lar to findings of Shaw’s (2016) research. In
Shaw’sresearch, it was found that dealing with
administrative job responsibilities was stressful
for teachers. Administrative job responsibilities
are seen as work to be avoided by teacher.

Teachers answered the question “ To whom
are you accountable” that they are account-
able to their conscious, students, parents, the
Ministry of Education, administrators, and in-
spectors. These findings suggest that teachers
pay attention to the expectations of students
and parents, and they take it seriously. These
findingsal so coincide with the findings obtained
inKocak’s(2011) thesis. InKocak’ sthesisit was
found that teachers feel themselves more effi-
cient in responding to student expectations.
According to Erdag (2013: 150) being physically
close to the teaching process, feeling responsi-
ble towards parents and students who are the
customers of the results produced by schools
and who observes education process closely,
and fearing from condemnation can be consid-
ered as cause of teachers feeling responsible
towards students and parents. On the other
hand, in Gupta's (2007) study, teachers stated
that mainly they are accountable to themselves
and their faith but they are not accountable to
students and parents. Teachers who participat-
ed in the study stated that parents and external
environment are problem makers, menacing, and
disturbing. Teachers expect parents to be coop-
erative, problem solver, compatible, construc-
tive, and feedback provider. InYilmaz's (2006)
master thesis, parents were found to be insuffi-
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cient to meet teachers' expectationsin terms of
relationships with the school administration and
the teachers, and providing assistance and sup-
port to students. Thisfinding is consistent with
the findings in this study. On the other hand,
school administrators, impliesthat teachers are
in areckless attitude towards parents. The rea-
son for this perception difference between
teachers and school principals may be that par-
ents communicate with teachers about students
more than with school principals, and they re-
flect positive or negative all kind of emotion on
teachers. But they contact with the school prin-
cipal only if they cannot resolve problems with
teachers and this contact is usually for a nega-
tivereason likeacomplaint.

CONCLUSION

Remarkableresultsrelated to accountability
issues at schools that this study throws light on
areasfollows:

+ Parents hold teachers along with others
responsible for students' learning, solv-
ing the problems faced by students and
ensuring discipline at schools. This indi-
cates that at a school parents face teach-
ers most and they expect teachersto meet
their expectations. In other words, par-
ents have an awareness that teachers are
accountable to them.

¢ The responses obtained from teachers
show that teachers take into account the
expectations of parents and students and
they admit that they are accountable to
parents and students. Teachers' consider-
ation of parentsand students’ expectations
is promising and encouraging for educa-
tion and school development.

¢ Teachersevaluated therole of parentsand
external environment at school negative-
ly. Thisimpliesthat teachersface negative
or even threatening behavior of parents.

RECOMMANDATIONS

An accountability system can be established
by taking the views of each internal and exter-
nal stakehol der-senior managers, academicians,
local authorities, parents, teachers, school
managers-

+ |In aschool formation where the account-
ability language is dominant, each stake-
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holder can be involved in the school pro-
cess effectively.

+ Workshops can be organized with partici-
pation of all stakeholders by specialistsin
order to expand the accountability lan-

guage.

¢ Researchesthat examines the influence of
accountability language on different areas
such as academic achievement can be dis-
seminated.

¢ The researches related in accountability
language can be extended by involving se-
nior managers.
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