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ABSTRACT The purpose of this qualitative research was to explore some of the manifestations of gender insensitivity in the
school curriculumThis study was part of a lge&r research on the impact of the school curricula on career aspirations and
choices made by girls in a patriarchal soci&ynbabweThe main research question guiding this study was what are the
manifestations of gender insensitivity in the school curriculum? In pursuit of answers to these questions, a purposive sample of
40 participants comprising 20 teachers and an equal number of girl pupils wabheseédsign adopted was an exploratory

case study and the methods for data collection used were focus group discussions and individual face-to-face interviews with
teachers and pupils respectivédata analysis was done using discourse analysis technldueestudy revealed that a great

deal of patriarchal values and ideologies are embedded in the curriculum and these tend to polarize the educational and career
aspirations of pupils as boys and girls. It also geefrom the study that schools continue to play a role in the structuring and
reproduction of gender role stereotypes and disparifies.studys recommendations were that the Zimbabwean school
curriculum needs a complete overhaul if it is to promote learning efuiticators also need to refrain from the use of biased,
sexist, stereotypical and prejudicial discourses in their interaction with learners.

INTRODUCTION The study is informed by not only the femi-
nist discourse that there is a need to challenge
Existing literature on gender imbalances inthe patriarchal nature of societies the world over
the Zimbabwean school curriculum tends to(Gaidzanwa 1997) but also draws from Gram-
point to the influence of books in propagating sci’'s notions of hegemonydeology and com-
the patriarchal ideology (Dorsey 1996; Gordonmon sense to account for the domination and
1995; Odaga and Heneveld 1995; Nhundu 2007)subordination of females to the patriarchal ide-
According to Nhundu, in the Zimbabwean schoolology embodied in the school curriculum, which
context this situation is often compounded byproduce biases, stereotypes and prejudices that
teacher attitudes and expectations towards theiculminate in gender insensitivity in the school
learners According to this viewteachers are curriculum (Christie 2008)As an action-ori-
among the culprits who tend to produce andented ideology which seeks to advocate equal-
peddle some of these gender role stereotypesty of opportunities between males and females
Meyer (2008) writing from a feminist standpoint in society feminism therefore emphasizes the
epistemology shares these sentiments maintairbelief that women and men are equal and should
ing that the patriarchal values embodied in thebe equally valued, as well as having equal rights
school curriculum make girls as a whole to be(Odaga and Heneveld 1995; Oshako 1985).
disadvantaged compared to boys as a whole. la movement it seeks to create an awareness of
the researchers’ concurrence with him, they addhe fact that woman are oppressed, devalued and
that in Zimbabwe boys generally have access talominated by men and that the structural ar
all theeducational goodiesr relevant cultural rangements that initiate, support, and legitimate
capital (Bourdieu 1992), which are systemati-that systematic oppression, constitute patriar
cally denied to girls lajely because of the ide- chy. As an ideologypatriarchy is premised on
ology of patriarchy embedded in the curriculum the supremacy of males over women which en-
especially teacher attitudes and expectations oébles the former to dominate the latter (Hart-

pupils’ gender roles. mann 2002).
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house, the literature review in this study wascommonsense (Gramsci 1994). In considering
conducted in an eclectic wagirawing from, ideology Gramsci asserted its materiality and
amongst others, a range of theoretical perspedts integral association with economic structures
tives including the feminist and Gramsciio-  within the historical bloc. He thus distinguished
tions of ideologyhegemony and common sense between aganic and arbitrary ideologies, view-
as well as Mead’ symbolic interactionist per ing the former as necessary in a given struc-
spectives to view the problem of the patriarchalture. For Gramsci, ganic ideologies ganize
nature of the Zimbabwean school curriculum.people and create the terrain on which men
Adopting Gramscs theory this study posits that move, acquire consciousness of their social po-
the problem of patriarchal values embedded insition, or struggle among other things. In this
the Zimbabwean school curricular (Gordon sense aanic ideologies are part and parcel of
1995) stems from the hegemonic, ideologicalthe exercise of hegemony by male social groups.
and common sense perspectives of the domiSince individual consciousness is a social con-
nant social groups of that countiyn fact it is  struct (Christie 1990), and that individuals are
important to note that Gramsgisocial and po- formed by an ensemble of social relations, some
litical theories have particular pertinence to thisnecessarysome voluntaryand all formed over
study of the content of education, both in its in-time, people acquire their consciousness of the
stitutional forms (schools), and in its purposive structure and its conflicts with agency (Giddens
concern with the individuals and the social con-2001) on the terrain of ideologyhis means
sciousness of those who pass through its strughat a people’ consciousness is developed by
tures as students or as teachers. the ideology disseminated in the structure in
From a Gramscian perspective therefore, thavhich they exist (Giddens 2001Fhis study
problem of constraints in a peomdife is lo-  amues that the ideology embedded in the school
cated in his idea of hegemgrayconcept he de- curriculum and expressed by educators through
velops to refer to forms of supremacy obtainedthe hidden curriculum is partly thegamizer of
by some social groups (males or men in this casehe pupils’ actions or agency towards their
primarily by consent rather than coercion, by gendered adult roleshis idea is aptly expressed
moral and intellectual leadership rather than byin Gramscis notion that aganic ideologies are
domination (Christie 2008). He recognizes thatdeveloped and spread in the historical bloc by
the power of a leading social group is main-intellectuals and a range of institutions and cul-
tained by a combination of consent and €oertural omganizations, including the church,
cion; howeverconsent through ideological jus- schools and the medig#/hile Althusser would
tification is the normal form of hegemonic con- argue that institutions such as the school and
trol in capitalist societywith coercion visible mass media are ideological state apparatus,
only in moments of particular crisis (Gramsci Gramsci regards them as institutions for the
1994). In its broadest sense, hegemony is a respread of aganic ideologies as an important part
lational concept that includes consideration ofof hegemonic consensus (Christie 1990) to pro-
relations of coercion as well as consent in themote social ordett is apparent from the afore-
maintenance of control. In this study the prob-mentioned that the concept of ideology is-par
lematic aspect of the school as an institution igicularly useful in explaining relations of power
that it serves as an agent of the disseminatiogender and domination in social institutions and
of hegemonic ideologies such as gender andh the explication of issues of inequalityjus-
patriarchy which are embodied in the curricula tices and oppression within the social structures
in both the formal and hidden forms (Gramsciof human existence. It is in this sense that the
1994). Hegemonic consent is not always stronghotion of ideology is used in this study
or committed on the part of the persons in the In examining the notion of gender stratifica-
mass. Girls or women may for example, sup-tion in the curriculum of Zimbabwe as a patri-
port the existing gendered occupational strati-archal society we drew on Gramsciiotion of
fication or arrangements from a sense of activecommonsense, which he employs discuss peo-
commitment, or because they are unable to conple’s conceptions of their social world. Gramsci
ceive of an alternative (Christie 2008). distinguished between philosophy and common-
In the latter sense, hegemony expresses theense aguing that the latter refers to a pattern
limits to the conceivable, the boundaries ofof common thinking in a particular time and
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place (Gramsci 1994According to Gramsci taking, individuals develop a concept of self and
every social structure has its own common sensby placing themselves in the position of others
and its own good sense, which are basically théhey are able to emulate others and reflect upon
most widespread conception of life and of man.themselves. For Mead the idea of self can only
Every philosophical current leaves behind sedi-develop if the individuals can get outside him-
mentation of common sense as the document ogelf or herself experientially in such a way as to
its historical efectiveness. It is this common- become an object to himself (Mead 193R).
sense as ideology in the curriculum that thisdo this they must observe themselves from the
study assumes predisposes girls and boys to pagtandpoint of others, their looking glass self.
ticular subjects, careers or occupations. It is thelherefore the genesis and development of the
common sense ideology embodied in the curconcept of self lie in the ability to take the role
riculum which this study posits is sometimes Of anotherMead thus distinguished between two
prejudicial to girls’ schooling because of its gen- 2spects in the origin and development of the self,
der biases, which manifest themselves througihe ‘me’and the ‘' The former is one’ defini-
school curricular both the overt and covert tion of himself or herselfin a specific social role
forms.The gender biases typical of the Zimba- While the latter implies ong’opinion of him-
bwean school curricular thus invisibly shape S€lf or herself as a whole. It is the laftehich
human relationships, gender roles and behavi€Presents an individual'self-concept (Mead
iours and the overall life chances of males andt934)- Itis built up from the reactions of others
females (Gordon 1995). In this sense, schoold? ones actions and the way one interprets those

tend to empower boys more than they do to thei{eactlons.The ‘I" can exercise a considerable

girl counterparts. Such a view of the role of the Nfluénce over ong’behaviourfor instance, an

schools as agents for the dissemination of thénd“(]'dut?l \{vhof pﬁrcenffes hlmselfhashcovl\:/)arfjly

dominant ideology is also shared Althusser Onutbe a}'sklslott etsg -colnc_ep(;[ € has u[tt up
1971) who regards the school as having a dug{/' € UN'IKely 1o act bravely in dangerous situ-

Sole a)s an ide%logical state apparatus gnd as t'OQS'Th? seL]‘S-concelpt IS _thu? not 'nr?.%rk? blat a
repressive state apparatus, where the latter i oduct of ones enculturation from childhood.

summoned when the former fails to vield ac- is developed as the child takes the role of a
y make- believe other (Ballantine and Spade
ceptable results.

| tina for the devel t of self 2004).The development of a conscious self is
N accounting for the development of el 5, agsential part of the process of becoming a
concepts in children, founding fathers of the

int tonist . Mesd d socially acceptable human being. It provides the
interactionist perspective, Mealhomas and  pagis for thought and action as well as the foun-
Blumer reject the notion of biological determin-

ism in the shapi fh behavi nd dation for human society since without an aware-
ISm in the shaping of human behaviour and aryags of the self; the individual cannot direct ac-

gue that meanings arise from the process of ingions or respond to the actions of others. By be-
teraction rather than simply being present at thg.oming self- conscious people can direct their
outset and shaping future action (Blackledge angwn action through thought and deliberation.

Hunt 1985). By placing particular emphasis onThey can set goals for themselves, plan future
the notion of the self, they suggest that indi-actions, aspirations and consider the conse-

viduals develop a self-concept, a picture of themyyences of alternative courses of action.
selves, which has an important influence on their

resultant actionsA self-concept develops from  Goals of the $udy

interaction processes, since it is ingkupart a

reflection of the reactions of others most nota-  The goals of this study were to identify fac-
bly significant others, towards the individual. tors in the school curriculum that promoted gen-
This explains why Charles Horton Cooley der insensitivity and to determine how teacher
(1864-1929) coined the terlmoking glass self  attitudes and expectations in their interaction
to denote the view that individuals tend to reactwith learners as boys and girls engender insen-
in terms of their self-concepts as communicatedsitivity or gender biaseIhe hope was that an
to them by others especially their significant understanding of the impact of these factors
others (Mead 1934)Therefore the meanings would provide insights to drawn on in future
that individuals come to perceive themselves inattempts to reform curricula aimed at achiev-
terms of are a social constru@tirough role ing learning equity
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Problem Satement the Masvingo province of Zimbabwe to be used
as the participants in the studyhe sample of

In spite of the fact that in Zimbabwe school- teacher participants comprised 10 males and an
ing is structured to provide education that fos-equal number of females for purposes of want-
ters freedom or autonomy to all pupils bjeof  ing to achieve a gender sensitive or balanced.
ing subjects and equipping them with skills The district was chosen because it is well placed
deemed necessary for them to take ghasf  to provide insights from girls belonging to di-
their own destinythis structure and the curricula verse socio-economic backgrounds. one of
offered within it restrict girlsaspirations and the industrialised provinces, its population con-
choices. Despite having received what is-pur sisted of a variety of classes that provided a cross-
ported to be one of the best education on theection of girls whose views on factors in the
African continent (Zvobgo 2004), the sexist ste-curriculum that promote sexist, gendered, ste-
reotyping and prejudices embedded in the schoaleotypical and prejudicial or biased images of
curriculum often hamper the realization of the boys and girls were exploredhis made sam-
learners’ rights to social justice or learning eq-pling both purposive and stratified (cf. Odimeg-
uity. wu 2000; Fayisetan 2004).

Reseach Questions Reseach Methods

The study was guided by the following re-  The study was conducted for two months. Its
search questiondVhat factors contribute to duration was influenced by the time of the year
gender role insensitivity in the Zimbabwean we were allowed into schools. It was a time just
school curriculum®hat role do teachers play before the commencement of the yead ex-
in promoting gender insensitivity between pu- aminations, during which time we could not
pils? How do teacher attitudes and expectationgollect more data without disrupting the pupils.
influence girls’ development of biased genderThis proved an opportune time as the sixth form
roles and stereotypes? girls were consciously thinking of what to do

after graduating from their schools.
RESEARCH DESIGN AND METHODS
Instrumentation

In this qualitative study we employed the case
study as design genre to develop an understand- Through the FGDS with the girl pupils we
ing of the prevalence of patriarchy in the Zim- were able to engage them in ways that enabled
babwean school curriculurithe motivation to  us to collect data that proved useful to answer
adopt a qualitative design for this research parthe questions we had pos@étie Individual face
ticularly the case study derived from our desireto face interviews conducted with the teachers
to examine phenomena in their natural settingfacilitated an in-depth understanding of the
(Leedy and Ormrod 2009) and to understandmessages conveyed to the girls in lessons and
the meaning of participants’ lived experiences.the meaning they attached to them (see Merriam
Since the purpose of our study was to explorel998 on the significance of process, context and
learners and educators’ views of curricular val-discovery when probing a phenomenchhe
ues and ideologies that impinge upon learningmethods are discussed in greater detail helow
equity, we employed focus group discussion ses- Focus group interviews as a research tech-
sions (FGDS) and individual face-to-face inter nique is a semi-structured group discussion,
views as instruments for data collection from moderated by a discussion leadeeld in an
our taget population of educators and learnersinformal setting, with the purpose of obtaining

from 4 Zimbabwean schools. information by means of group interaction on a
designated topic (McLé&érty 2004).Through
Population and Sampling the use of focus group interviews we were able

to explore and generate a widening of responses

A purposive sample of 40 participants, com-activating details of perspectives and releasing
prising 20 teachers and 20 sixth-form girls asinhibitions might have otherwise discouraged
the population was drawn from four schools in participants from disclosing important informa-
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tion (Dzvimbo et al. 2010)This method pro- the participants withdrevinoweverThe partici-
duced data rich in detail that is oftenfidiilt to ~ pants also had to be at ease before the interview
achieve with other research methods, becausproceedings commenced, especially in the face
participants built on each otheideas and com- of a voice recorder that was used.

ments to provide in-depth and value-added in-

sights (Meyer 2008). Individual face-to-face RESULTS

interviews were held with teachers to solicit data

for this study The technique is described as a  The results of this study are presented in ac-
one on one question and answer session betwegiardance with the themes emiglg from the

the researcher and his subjedtarough the research questions posed: curricular factors that
interview guide we utilized both structured and contribute to the development of gender insen-
unstructured question¥he aim was to explore sitivity; The teachersfole towards gender in-
teachers’ classroom practices, lived experiencessensitivity in the curriculum and how teacher
beliefs and attitudes on the prevalence of theyttitudes and expectations influence the devel-
patriarchal ideology in the school curriculum. opment of biased gender roles and stereotypes.

Data Analysis Curriculum Factors that Contribute to

. Gender Insensitivit
In analyzing the research data we adopted y

the discourse analysis technique, which accord- | the results of the content and discourse
ing to Fairclough (2003) always involves more analyses made of some curricular material, spe-
than language to encompass coordinating Ian<':iﬁca||y the wall charts and pictures in some

ggﬁg\i r‘]’v'tgn\'ﬁ?eﬁ; ag;ngdé?]t?nr?ﬁ}lsng{u\éall\J,:,r;g’ text books conveniently sampled from the librar
9 9 4 ies at each of the four schools constituting the

:ﬁionk g'S(,jlcrgu;%sgg\'/gc{)ugeenrzgrsvseellng?st'ﬂgsﬁmﬁ ites of the studythe study established that a
mi %tor could be (Gee 2000). In this stud disg-J reat deal of the curricular material is replete
g : y g/ith gender insensitivities. For example, the

courses were considered as occurring at threwaII charts on display and the textbooks used
levels: action, representation and identification. play .
by both teachers and pupils generally tend to

Using Faircloughs conception of texts, the dis- " . : it t0 th f

course analysis employed in this study focuse ortray men In superior positions to those o
eir women counterparts. Our study interpreted

t

on texts as encompassing both the spoken an is to be some of the ways through which girls’

written modes of communicatioithis means , . e
that the data from focus group and individual @1d boys’educational and career aspirations are
subtly and directly influenced by the curricu-

face to face interviews were subjected to dis- h .
course analyses with a view to establishing thdU™M-A prominent example in one classroom was
hidden culture curriculum factors (Barrow 2005) that of a chart on occupations available for men
that cause gender insensitivity in teaching ancend women that portrayed the latter in the

learning. kitchen, at the kitchen sink and through dis-
course analysis we construed this as an example
Ethical Considerations of gender insensitivity since it overlooked the

fact that even men can also be found at the

The researchers dealt with the managemenkitchen sink and in the kitchen. Such curricu-
of several methodological @iéulties ranging lar materials disseminate _the i.mpression t_hat
from avoidance of interviewer bias, confidenti- Not many women engage in paid work outside
ality of respondents, and data to thdfidiflty the homeAs a follow up to the aforementioned
arising from distinguishing data from the re- discourse analysis, we engaged participants
searchersinterpretation of the datZhe inter  through focus group discussions to establish
views were initiated by clarifying the purpose their perceptions of whether or not they thought
of the research and the interview as well as retheir school curriculum is gender sensitive or
assuring teachers of the confidential nature ofheutral.What follows is a discussion of partici-
the interviews, their right to withdraw from the pants’ responses to questions posed during the
study at any moment without penallyone of  focus group interviews.
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Sixteen (80%) of the twenty girl student parti-  Fourteen girl interviewees (70%) alleged that
cipants concurred that the patriarchal valuessome teachers collude with boys to sexually ha-
embedded in the school curriculum are propa+assment them in the school, either sybly
gated through the schoslhidden curriculum. omission or directlyAsked what the teachers
Their responses and the factors they citeddo when boys laugh at girls or ridicule them
showed the hidden curriculum has an influenceunnecessarily in the classroom, 15 out of the 20
in entrenching gender and or patriarchalgirls (75%) girls concurred that more often than
ideologies in the schodrhey cited such factors not their teachers laugh with the boys or just
as the gender typing of school subjects andgnore the situatiorAsked whether or not they
occupations as prevalent practices that buttresgeport incidences of sexual harassment by boys
patriarchal valuesThe girls interviewed con- or other std&fmembers particularly to lady teach-
curred that boys tend to dominant numericallyers, eighteen respondents (90%) indicated that
in the subjects traditionally stereotyped asreporting such cases to lady teachers would in-
masculine such as mathematics and naturadtead of helping the situation, do more harm
sciences while girls dominate numerically in than good to the victim as embodied in the fol-
subjects associated with domesticity such agowing responses by one interviewee (R3):
food and nutrition, fashion and fabrics and the G3: If you repott it, you will be in big
arts. Other participants pointed to sexualtrouble. The teachers including female ones will
harassment as one of the issues entrenching tteay that you & a postitute why wes you se-
patriarchal ideology as the following statementducing the boys or male teachers? In the end
by one girl interviewee (G1) reveals: you will be to blame instead aéeeiving some
G1: One would expect lady teachers as oursympathy They will say a teacher would not
mothers and or older sisters to understand ourpropose love to you if you do not encourage
predicament at the hands of boys and malehim. May be he hagjected you that'why you
teachers who harass us but to our disappoint-are repotting him. If you ae@ smater of better
ment they seem to sleathe same ideological fitted by clothes even your uniform than some
sentiments as their male counterparts that asof these lady teachers they accuse you of com-
girls we ae to blame for the sexual harassmentpeting with them, making the whole case to
that befalls us. crumble against you yet youethe victim.
Probed to elaborate how the issue of sexuaBometimes the lady teachers may know about it
harassment occurs in the school 15 out of 2(ut because they do not warduble with their
(75%) qirl participants alleged that it takes amale workmates, they will tell you that they do
number of forms and occurs at several levelsot believe your story leaving you humiliated
within and outside of the school from verbal to in the final analysis.
the physical and involves not only the harass- While some of the above statements made
ment by their school boy counterparts but alsoby girls were collaborated by statements made
by young male teachers and senior members dby some of the interviewed teachers, others de-
staf as well some members in the upper ech-ied it out rightly Those who confirmed the
elons of school management. Eighteen (90%Yirls’ claims agued that such cases had occurred
girls cited teasing, humiliation, verbal bullying in the past and attributed them mainly to un-
and the unnecessary ridicule of girls by boys agrained or temporary teachers. Much of the
some of the forms of sexual abuse they endurblame for the sexual abuse of girls by male teach-
leading some of them to $ef withdrawal symp-  ers was placed on the girls as the following re-
toms and consequently to underachieve acasponse by one teacher (T1) points to:
demically Among the responses (R2) given by  T1: Personally | think during that time (at
girls was the following: Forms 3 and 4) studentseabeginning to look
G2: The boys will be watching you atelak  more Beautiful and our boys do not hide their
time. They will talk loudly and laugh, saying interest nor do male teachers. Some of thesn ar
Which girl is beautiful and which is uglyhe really inteested in these small girls, so some-
boys can make you shjhey make comments times the girls feel they can compete with the
about your stucture, about you bodyrhen you lady teachers and this often ignites tension be-
can just keep quiet in the classm, not par  tween girls and the lady teachers leading to ac-
ticipating. cusations and counteraccusations. Girls some-
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times want to attract boys and some male teachshould be the providebreadwinner and head
ers by coming to schoolessed to kill and as a of the family was cited by 80 percent of the teach-
result, some boys and young male teachers findrs interviewed. It became apparent from the
their actions iresistible. responses given by these teachers that this be-
Seventeen teacher interviewees (85%) contief is instrumental in the peddling of the patri-
firmed the above statements about sexual haarchal values and ideologies by these teachers.
rassment of girls by their boy student counter At no time during the study did teachers indi-
parts in their school§hese teachers felt that it cate awareness that they or the school curricu-
was proper for them to ignore such issues thafum may in a way influence the educational
they characterized as sillimmature or harm-  achievement and career choices of the girls.
less and typical of boys and girls in schools the  Eleven teacher respondents (55%) attributed

world over the girls’academic undeschievement and their
gender biased career aspirations to the inadequa-

The Teachers'Role towards Gender cies of females in general, the girls themselves,

Insensitivity in the Curriculum their parents and home backgrounds and the

y _ culture of the broader sociefihus teachers in
_Generally the majority of teacher inter tnhe main did not consider it their professional
viewees concurred that throughout their teachyegponsibility to initiate measures to help girls
ing they have always found the overall perfor {5 yercome their limited agency (Giddens 2001)
mance of girls not as good as that of their boyig\yards learning equityhere was a minority
counterpartsAsked to explain what they at- ¢ respondents, 4 teachers (20%) of the teacher
tribute the discrepancy in performance 10, SiX-jniariewees who recognized the need and felt
teen respondents (80%) cited the girls’ accepypey \ere doing all they could to encourage and
tance of the feminine role ideology as primarily iy ate girls to strive for learning equity with

domestic and the belief that a man should be,. .. : d
X . heir boy counterparts but their actions appeared
the provider and head of the family as the Ma%y pe limited to telling the girls that they should

Jtc\;\/re((:a?\usﬁlsé c;fntc?% gesrfﬁ]rrggﬂggﬁgfCg%%g%yfgféspire to be on the same footing in class perfor
9 y y mance with their boy counterparts.

ther, fifteen of them (teachers) (75%) revealed The teachers’ perceptions of feminine and
that not only were teachers disseminating these P P

: ; : " masculine gender roles within the family and
stereotypical views through their teaching, but . .
also that in their personal and family lives theyworld of work, and their beliefs and values about

were enculturating their own children into these the hierarchy of power and authority in the fam-

gendered ideological values and roléselve Iy @nd the public sphere correspond, in the
of them (60%) claimed that they often saw it asmain, with those of their pupil3he following
their duty to prepare their pupils for ‘appropri- statements represent the views of 10 females out
ate’ gender roles in the wider society as the fol-Of 20 teacher participants in this study on the
lowing response from one teacher respondenluéstion of gender roles in the family and the
(T2) shows: wider public sphere. _

T2: 1 think it is part of my job as a teacher of 13! Itis my esponsibility as the wife to take
Food and nutrition to @pae girls to be good ~care of the home and chilein while my hus-
wives. | pepae them in peparation for their ~band povides for the economic needs of our
gender ple. Boys should learn Fashion and family. As his wife I should do jobs in the home
Fabrics so as bachelors they can look aftersuch cooking, oning and looking after our chil-
themselvesAfter all, they will not have a wife dren.A husband should be n®educated than
immediately they leave school and they may b&is wife in oder for him to earn ma money
far from their mothers. Such responses were typical of many girls’

These findings revealed that by disseminat-responses and this showed that most girls and
ing sexist, gender role biases and patriarchasome teachers perceive the role of women in the
ideologies and stereotypes some teachers cofiamily as primarily domestic, caring for the
tribute to the developing of gender insensitivity physical and emotional needs of their husbands
in the school curriculum. and childrenWhilst 6 of the 10 teacher partici-

The acceptance of the feminine role as pri-pants (30%) believed that their husbands would
marily domestic and the belief that the manhelp them with some of the domestic chores, 4
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of them (20%) agreed that it is the wifea'e- tudes and expectations of their pupils’ gender
sponsibility to take care of the home and chil-roles not only influence their pedagogical prac-
dren and all the domestic chores while husbandstices but also how they will guide these pupils
main responsibilities should centre mainly ontowards gender roles upon leaving school. It was
fending for the family since they are the headsevident in the girls’ responses in this study that
and bread winners of families. Responding totheir academic self-concepts and anticipated
the question of cultural factors thafeaft girls’  gender roles reflected the ways in which their
career aspirations 12 teacher respondents (60%gachers depicted them.

argued that in general girlsdeas of what it

means to be a wife and mother closely corre- DISCUSSION

spond with those of their parentss a result o ) )

many of them often wish to follow careers that ~ The majority of teachers interviewed tended
will not cause role conflicts and upset the socialto subscribe to gendstereotyped perceptions

structure in which they exist. of men-only and women-only tasks in the home
environmentThis was perceived as a reflection
How TeacherAttitudes and Expectations of the resilience of socializing agents in -per
Engender Insensitivity in the School petuating the gender role stereotypes acquired
Curriculum through years of socialization from early child-

hood, especially because gender role socializa-

Many teacher participants claimed that theirtion takes place in children as early as preschool

attitudes and expectations towards their pupils®9€ (Gordon 1995; Shaw 1998). Even if career

gender roles are informed by the cultural norms3uides and counselors or occupational psycholo-

and values of the society in which they livae gists may try to deconstruct these gender role
teachers pointed out that it is these norms an&tedrec;';]ypg% Ehe'; feirt ma;f/ not.b?—:‘ ad%qtgatge to
values that engender inequity in learning andN%° Iel Cls 0 yealrs of socia cc;]n ||on|ntg)],
the aspirations of boys and girls in soci@tyey partlcuhar y |n"a St_OCIa cprlnexlt suc ast.”ZIm a-
admitted that their attitudes and expectation We where Colec |v.e socialvalues are _S' préeva-
of boys’and girls'roles certainly mirror society’ ent (Dorsey 1996; Gaidzanwa 1997; Nhundu

: 2007).According to the interviewed teachers
gender role expectations of males and femalessocializing agents, in particular parents and sib-

Among the cultural factors cited by the teach-. o :
ers as influencing the development of genderIIngS not only condition children o genetype

. e . certain activities as strictly boys’ or girls’ but
insensitivity in the curriculum were parental

infl irls’ attitud d beliefs t d also most likely to influence their children’
Influence on girlsattitudes and beliels lowards aqpirations. Most teacher participants also cited

._how girls learn from their parents and siblings
teachers, parents in many patriarchal societiegy nerceiving them as ideal or important role
regard the primary role of girls or women as mnqels (Bandura 1975). For some of the teach-
domesticAccording to 13 teachersesponses, ers interviewed, it is the gender role stereotypes
the belief that men should be the heads of famiycquired early in the girls’ life that may obscure
lies fi”_d the bread winners tends to influencepejr openness to new roles or possibilities of
girls’ biased gender roles significantly was  new career horizons when presented by their
also apparent in the teachers’ responses that theachers or occupational psychologisthis
sexual divisions of labour which most girls an- means that for some girls gender role develop-
ticipated to exist in their marriages reflected thatment is a product of the direct and conscious
which they witness in their communities and efforts of parents in their quest to train their
homes between their parenteachers admit-  daughters in what they deem appropriate gen-
ted that they do try and promote this culture onder roles as a preparation for adult rofeise

the grounds that they do not wish to be in condnterviewed teachers also indicated that the girls’
flict with the demands of their sociefys are- home environments often present important
sult their attitudes and actions towards boys andmplications for aspirations or choices for girls
girls tend to promote the anticipated sexual di-who may be exposed to fiifential reinforce-
vision of labouywhich the girlssignificant oth-  ments that socialize them to accept the so-called
ers (Mead 1934) cherisfihese findings con- gender appropriate careers early in their life
firm Meyer's (2008) assertion that teacher atti- course.
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These findings are consistent with the litera-the school curriculum is a necessaoyut not
ture by Baly (1989), Osgood et al. (2006) andsuficient, condition for alleviating the fefcts
Brown (2002) who pointed out that parents doof gender inequality and promoting learning
not only wield a lot of influence over their child- equity. The curriculum, especially in the 21
ren’s work experience, but also that strong re-century needs to be gender sensitive or balanced
spect, obedience, and desire to conform to conas opposed to being gender blind to the plight
form to ones parents and family traditions of- of girls and womeriTo be able to empower girls
ten deter children from families or social groupsto compete on an equal footing with boys for
that uphold collective social values from pursu-opportunities in life, sexism, gender stereotypes,
ing careers that they have been brought up t®iases and prejudices embedded in curricular
accept as appropriate for the other sex. Such afaterial need to be eradicated. Because early
idea entrenches patriarchy in socidtye find- ~ aspirations formed as a result of gender role
ings also resonate with those cited by Francigocialization ultimately &ct the gender bal-
(2002) where participants expressed the tradiance of higher education programmes and of
tional views that indicate some girls were pre-the workforce, promoting gender parity from the
pared to work until they marry and thereafter &arliest levels of schooling is criticalle hope
expected to cease paid work in order to becom&at our study will draw attention to this impor
fulltime house wives and mothers or to assumd@nt issue and bring Zimbabwe closer to achiev-
the role of secondary breadwinners. It is in this"d the gender equity to which it aspires.
sense that the results of studies such as the cur
rent one should be seen within the broader con- REFERENCES
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