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ABSTRACT  This study analyzed the perceptions of 600 teachers in some selected private secondary schools in the Niger
Delta Region of Nigeria to determine the most important characteristics and indicators of school (organizational) effectiveness.
A set of questionnaire was administered in which four characteristics of school effectiveness out of eight were probed: leadership,
expectations, mission and climate. These characteristics were used as indicators for this study. Of the eight characteristics, four
were used for the analysis. The creation of a positive learning climate was ranked highest amongst the characteristic. At the
level of indicators, top rankings were given to student – oriented concerns. For example, care about students as people, pride in
the school’s and students’ successes, listening to students, providing an enjoyable environment, care of students in a professional
manner. In conclusion, these findings indicated that a balance of school effectiveness characteristics and indicators are required
to render an overall quality programme for the benefit of the students. It was recommended that owners of private schools
should learn to create a conducive climate and purposeful leadership within the school that will provide healthy learning;
ongoing revision to clarify the school’s philosophy and mission. Finally, staff and students should expect that at the end of the
day they go home fulfilled. This can easily be achieved by helping students and staff to develop their abilities to their highest
potential.

INTRODUCTION

School effectiveness has been a concern of
educators in North America for the past two
decades. The recent literature on school effec-
tiveness by Purkey and Smith (2002) concludes
that differences among schools do affect stu-
dents’ academic achievement. From the early
seventies to the present, much of the research
on school effectiveness has been in the charac-
teristics of school effectiveness (Durosaro 2003).
The literature pertaining to school effectiveness
has developed into a rapidly emerging body of
research and related literature. Ayodele (2003)
grouped the dimensions of the effective school
or education under 3 main groups as leadership,
sufficiency and effectiveness and classified each
group as main and ancillary elements. Nwankwo
(2004)  gave the features of the schools which
have educational effectiveness to include: pow-
erful educational leadership, the expectation of
student’s success, an orderly school climate but
not oppressive and taking into account the stu-
dents’ acquiring of fundamental school skills.

Zigarelli (1996) opined that, the fundamen-
tal features that build up an effective school are
tested on students’ success. These are: selection
of qualified teachers, participation and satisfac-
tion of teacher, leadership feature and relations
of the school manager, strong school culture,
positive relations, high family participation

amongst others. This implies that the basic ob-
jective of every kind of changes executed in edu-
cational organizations is a better effective edu-
cation. By reviewing theoretical fundamentals
of the effective school media and the researches
carried out in this respect, he tried to show that
the school can be rendered effective for all the
students. He stated that, the effective schools
have prominent features from the point view of
management, student, teacher, education-teach-
ing procedure, school culture and atmosphere,
school environment and parental dimension.

Girmen (2001) evaluated the manager,
teacher, and student perceptions according to
director, teacher, school environment, student
and parent dimensions. The dimension that is
considered as most effective as a result of stu-
dent and teacher perception is school manage-
ment dimension. The less effective dimension
that is found is school environment and par-
ents. Differences are observed between school
management and student perceptions regarding
teacher dimension. According to this, the per-
ceptions of school managers are more positive.
The school manager and student perceptions
with respect to school environment and parents
dimension has almost completely overlap.

Suffice to state therefore, that the dimensions
identified were; the support of the environment,
professionalizing of teacher, orientation of qual-
ity in every field of the school and high expec-
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tations with respect to success. The intent of this
paper is to study the teachers’ perceptions of the
factors of organizational effectiveness in their
private schools and how they relate to the lit-
erature on school effectiveness. Therefore, the
major thrusts of the paper include: To determine
teacher perceptions of the organizational effec-
tiveness in Nigerian Private Schools and to iden-
tify and establish the top indicators of school
effectiveness?

In addressing the major thrust, answer to the
following questions will be established.
1. What are the characteristics of effective

schools as defined by the literature?
2. What are the top 10 indicators for effective-

ness, when their extent of use within the
school is considered?

3. What are the top 10 indicators for effective-
ness, when their importance to quality sch-
ooling is concerned?

4. Is there any discrepancy between ranked
scores of the ten indicators on Importance
(I) to quality schooling and the ratings of
the same indicators for Extent of their use
(U).

5. In what order of importance are the four
categories of school effectiveness character-
istics ranked in Private Secondary Schools
in the Niger Delta Region of Nigeria.

Organizational Effectiveness
Characteristics

In the late sixties, the US President’s Com-
mission on School Finance, funded the Rand
Corporation to conduct an interdisciplinary
study to answer some policy questions. For

example, what resources, processes and or-
ganizational arrangement affect student out-
comes in school?  The key proposition of the
Rand Study (1972) was that, research had not
identified factors that were consistently related
to students’ educational outcomes.  As a result
of the Rand conclusion coming after the Cole-
man Report, the identification and analysis of
effective schools has been the focus of attention
since the early 1980’s. Yorke (1997) noted that
recent studies have incorporated methodologi-
cal improvements that have allowed research-
ers to study the relationship between school re-
sources and the quality of education. In light of
earlier research in the 1970’s based on large
sample correlational studies of schools, the next

type of studies emphasized the descriptive case
studies of individual schools that exhibited suc-
cess in student achievement beyond the predicted
socioeconomic status of their student popula-
tion.

Edmonds (2000) research and reform move-
ment focused on effective schooling for children
from socioeconomically disadvantaged homes.
As a result of the search for instructionally ef-
fective school, studies (for example, Edmonds
2000) began to generate a consensus of factors
or characteristics of schools such as: strong ad-
ministrative leadership, a climate of expecta-
tion for satisfactory student achievement, a fo-
cus of pupil acquisition of basic school skills, a
system of continuous monitoring of pupil
progress, and resources that could be focused
on fundamental learning objectives of the school.
Mackenzie (2003) in his opinion, drew a dis-
tinction between what is known as the ‘core’
and ‘facilitating’ and the frequency each ele-
ment was reported in the school effectiveness
literature. This in addition to Purkey and Smith’s
(2002) research on the ‘culture of schools, their
organizational and social structure’ has led to
the rapid growth of the effective schools’ move-
ment.

The ‘Effective Schools Model’ is a school
reform framework based on evolving research
from both empirical analysis and case studies
of schools across the United States that have been
effective in teaching the intended curriculum to
all their students. Out of that research, two cri-
teria for measuring effectiveness have evolved:
Quality and Equity. The quality standard assures
that the level of achievement in a school is high.
The equity standard assures that high achieve-
ment does not vary significantly across gender,
race or socioeconomic backgrounds of the stu-
dent population. Schools that successfully ad-
dress the standards of quality and equity have
been shown to possess eight characteristics.
These include: strong instructional leadership,
clear and focused mission, climate of high ex-
pectations for success for all students, an em-
phasis on teaching basic skills, opportunity to
learn and adequate time spent on academic
tasks, frequent  monitoring of student progress,
an enjoyable learning climate and positive
home-school relations.

In making evaluation of school effectiveness
some impediments emerged (Kleeman and
Richardson 1985). For example, educational
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satisfaction of students, academic development
of students, professional development of stu-
dents, personal development of students, Job
satisfaction of lecturers, professional develop-
ment of lecturers, system’s clarity and environ-
mental interaction, ability to acquire source and
organizational health. However, in Cameron and
Smith (1998) study, the four basic fields of evalu-
ation of educational effectiveness were defined
as academic, morale, adaptation to the external
environment and outside program. In the aca-
demic field, evaluation can be done via academic
development of students’ professional develop-
ment of teachers’ ability to acquire source. For
moral and outside programme the educational
concern should pursue educational satisfaction
of students and job satisfaction of teachers’ or-
ganizational health; and personal development
of students respectively. Finally, for external
adaptation, educational institutions can engage
in professional development of students system’s
clarity and environmental interaction.

Most of the research on effectiveness, for
example, Girman (2001), Bryk and Driscoll
(2002), Good and Brophy (2003) and Mackenzie
(2003) has been correlational. These have shown
the presence of similar characteristics in effec-
tive schools. The notable amongst them are:

Leadership: This characteristic links the
leadership of the principal as an instructional
leader and the instructional effectiveness deter-
minant of the teachers. Teachers recognize the
need for coordination and support in effective
schools. They look to and expect their princi-
pals to be instructional leaders. As a result, prin-
cipals feel a sense of responsibility to the teach-
ers are closer to the day-to-day instructional
program, closely monitor pupil progress, and
provide feedback on goal attainments through-
out the year (Cameroon 2000). Alimi et al.
(2011), opine, the principal is the leader and
chief executive of his school who is expected to
perform certain professional and administrative
roles in order to ensure proper teaching and
learning. Be it big or small, public or private, it
is the leader who usually provides direction to-
wards goals attainment (Robbins and Judges
2007). According to Pounder (2006), leaders
who can “navigate the structures of schools, nur-
ture relationships, model professional growth,
encourage change and challenge the status quo
is what is required in school effectiveness”

Expectations: Generally, teachers in effec-
tive schools demonstrate less variability in their

expectations of students. This understanding
makes it clear what they expect from their stu-
dents. The most significant difference between
the effective and less effective school is found
in the staffs’ perception of the learning poten-
tials of its students. Also, teachers believe that
all students can learn and that they can teach
them. Good and Brophy (2003) examined sys-
tematically the role of teacher expectations in
the classroom. They developed a model which
underlines how teachers may influence their stu-
dents’ behavior and achievement. Teachers vary
their behavior toward low and high achieving
students in a variety of ways: low achieving stu-
dents are seated further from the teacher, teach-
ers pay less attention to low achievers in aca-
demic situations, teachers call on low achievers
less often to answer questions, criticize low
achievers more frequently, teachers give low
achievers less feedback and teachers demand less
work and effort from low achievers than high
achievers. As a result, low achievers become
increasingly passive, teachers should therefore
participate in training programs involving beha-
vioural skill training, classroom observation and
appropriate teacher expectations which in turn
will result in better student attitudes and achieve-
ment in the classroom.

Mission: Mission as a characteristic deals
with school focus, instructional emphasis and
institutional mission. In a school setting, the key
variable would be the number of staff in a school
who can answer consistently the question: What
does this school care most about? In an ineffec-
tive school the answer would be varied, whereas
in an effective school, the staff would be clearly
aware of the school focus whether they agreed
with it or not (Bryk and Driscoll 2002).

Time on Task: The effective school’s staffs
believe that the societal expectations for schools
center around the essential skills. They believe
that the institution will develop students to mas-
ter basic cognitive skills. Since the early 1970s,
educational researchers have asked questions
regarding teaching and learning as it relates to
instructional time (Good and Brophy 2003).
These studies and others have led to three mea-
sures of time:

Allocated time defined as the time a teacher
provides for instruction in a content area…
Engaged time … time a student is attending to
instructions and Academic learning time …
engaged with instructional materials…..
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Monitoring:This characteristic concerns
school use of student performance on standard-
ized achievement test as a basis for program
evaluation. In effective schools, pupil perfor-
mance on standardized test is closely monitored
and tied to the instructional curriculum. In ad-
dition, effective schools develop systems for
carefully and continuously evaluating pupil
progress (Phi Delta Kappa 2000). Above all,
each instructional program is developed around
a set of objectives that identified skills and mini-
mum competencies.

Basic Skills: Today, responsive curriculum
needs in schools require expansion to include
mathematics, written and oral communication,
computer science and science, in addition to
higher level skills in critical thinking, compre-
hension and creativity. This characteristic is
based on the concept of preparing students to
be life-time learners. Coleman et al.’s  (2006),
findings indicated that private schools empha-
sized and encouraged mastery of both written
and spoken English, academic performance
through better attendance, more homework and
more extensive academic demands.

School Climate: School climate conducive
to learning is described by the literature as en-
vironment which is supportive of the learning
process: as a purposeful, orderly, and coopera-
tive environment. It is difficult to escape the
conviction that order, sense of purpose, relative
quiet and pleasure in learning play a role in their
achievements. Effective schools structure the
physical environment to reenact the building of
positive goal-oriented philosophy. Well-kept
interiors and administrative attention to the
schools’ appearance appeared to be representa-
tive of effective schools. Effective schools pro-
moted a positive physical appearance and in-
volved both students and staff in developing the
appearance. Such successful schools maintained
high standards of cleanliness and plant mainte-
nance (Girman 2001).

Parent/Community Participation: In effective
schools, community parental participation is
generally high. Parents can influence their chil-
dren through their expectations, involvement
and support on instruction (Kealy and Rochel
2001). Compared to parents in lesser achieving
schools, parents of students in effective schools
were perceived as more interested and concerned
about their students’ school work. In addition,
they found a positive correlation between pa-

rental involvement in the school and achieve-
ment. In effective schools, the principal peri-
odically send memos to parents that listed ways
which the parents could help their children im-
prove their basic skills. In summary, parent in-
volvement in almost any form improves stu-
dents’ achievement. Programs designed with
strong parental involvement produces students
who perform better than students whose par-
ents are less involved or not involved at all
(Nwagwu 2000). In other words, children whose
parents help them at home and stay in touch
with the school score higher than children of
similar aptitude and family background whose
parents are not involved (Dye 2005).

METHOD

This study analyzes private school teacher’s
perceptions of private secondary schools in se-
lected states in the Niger Delta Region to ex-
amine their views on characteristics of organi-
zational effectiveness in schools. This study uti-
lized a quantitative approach using descriptive
statistical methods. The total population con-
sisted of private secondary schools in region that
had over 100 students as the unit of analysis.
The stratified random sampling technique was
used to select ten (10) schools from each state.
Each school had a total of ten (10) question-
naires administered. Four of the characteristics
namely; leadership, expectations, mission and
climate were tested. Each characteristic had a
minimum of ten questions (indicators of effec-
tiveness). It contained two scales to determine
the existing (use in school) and preferred (im-
portance to quality schooling) conditions in the
school as perceived by the teachers. The two
interval scales utilized a linear rating scale of
one to six scored using the categories: does not
apply (0); none (1); some (2); to extremely high
(6). The validity of the instrument was deter-
mined by using the expert judgment of the qual-
ity assessment questionnaire adapted from the
Illinois Quality Schools Index by H.J. Eager
(1987). A reliability index level of 89.5 percent
was realized. 600 questionnaires were adminis-
tered, of this number, 84 percent were completed
and used for the analysis. The tool used in the
analysis was SPSS version 16 to compute the
ranks, weighted mean and other statistical in-
dices used in the result analysis.
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RESULTS

The data and analysis relating to teacher’s
perceptions of the school effectiveness indica-
tors in the questionnaire administered are pre-
sented.

Research Question 1: What are the charac-
teristics of effective schools as defined by the
literature? The answer to this was covered in
the discussions under organizational effective-
ness characteristics

Research Question 2: What are the top 10
indicators for effectiveness, when their extent
of use within the school is considered?

Table 1 identifies the top 10 ranked indica-
tors for effectiveness. Of the top 10 indicators,
7 were student oriented (Items 105, 308, 401,
402, 403, 409 and 410 in Table 2); two were
program related (see items 130 and 309); and
one was parent oriented (Items 203). It is inter-
esting also to note that at least an item in the
four categories for school effectiveness charac-
teristics were represented within the top 10 in-
dicators relating to use within the private sec-
ondary schools.

Table 1: The top ten indicators of school effectiveness
indicators for extent of use within schools as related to
the four characteristics for school effectiveness

Item Characteristic category and item Rank
No.

Leadership
105 Being ready to help students outside of 4

class time
130 Finishing tasks that are started. 9

Expectations
203 Communicating properly to parents when 10

a student is beginning to develop a pattern
of poor grades.

Mission
308 Being proud of the school’s and students’ 1

successes
309 Believing that “We are an effective school”. 6

Climate
401 Showing the students they care about them 3

as people
402 Developing a total school program to which 5

the students are proud to belong (sports, arts
and music).

403 Taking the time to listen to students. 7
409 Giving students means of identity with the 2

school (school symbols, ceremonies, clubs)
410 Showing a personal caring interest in each 8

student

Source: Authors’ compilation of SPSS 16 Result, 2011

The largest category of the top 10 indicators
was the characteristic of climate with five indi-

cators. The second largest category was leader-
ship and mission which had two indicators each.
Expectations had only one. The emphasis on
climate seems to indicate a strong people – ori-
ented focus is prevalent for use within the
schools among indicators for school effective-
ness in Private Secondary Schools.

Research Question 3: What are the top 10
indicators for effectiveness, when their impor-
tance to quality schooling is concerned?

The top 10 indicators considered for their
importance to quality schooling showed an even
greater emphasis on student – oriented items
than for those items perceived to be used (Scale
A). The student-oriented items for importance
to quality schooling included 5 indicators (Items
401, 402, 403, 201 and 404 in Table 2).

Table 2: The top ten indicators of school effectiveness
indicators for importance to quality school as related to
the four characteristics for school effectiveness

Item Characteristic category Rank
No. and item

Leadership
102 Providing ongoing revision to clarify school’s 1

philosophy using faculty input of shared values.
106 Working together to achieve consensus in 7

establishing a school behavior/discipline code.
Expectations
201 Helping students to develop their abilities to 6

their highest potential.
Mission
309 Believing that “We are an effective school” 8
310 Practicing fair and objective governing  and 2

decision making procedures.
Climate
401 Showing the students they care about them as3

people
402 Developing a total school program to which 4

the students are proud to belong (sports, arts
and music).

403 Taking the time to listen to students. 5
404 Asking thought-provoking questions which 9

stimulate students’ creativity and critical
thinking.

410 Showing a personal caring interest in each 10
student

Source: Authors’ compilation of SPSS 16 Result, 2011

The findings for importance to quality sch-
ooling showed that there were four program-
oriented indicators (Items 102, 310, 106 and
309). The most important indicator was provid-
ing ongoing revision to clarify school’s philoso-
phy using faculty input of shared values. Also,
showing a personal caring interest in each stu-
dent which is a school climate indicator was
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ranked 10th. The four categories for school ef-
fectiveness characteristics were represented re-
garding importance for quality schooling. Sch-
ool climate was the most important area con-
sidered by teachers in the schools.

Research Question 4: Discrepancy between
ranked scores of the ten indicators on Impor-
tance (I) to quality schooling and the ratings of
the same indicators for extent of their Use (U).

Furthermore, Table 3 outlines the discrep-
ancy between the ranked weighted scores of the
top 10 indicators perceived by teachers to the
importance of quality schooling and their use
in Private Secondary Schools.

Table 3: Discrepancy between ranked scores of the ten
indicators on Importance (I) to quality schooling and the
ratings of the same indicators for extent of their Use (U)

Item Indicator Rank Differ-
No. ence

I    -  U

102 Providing ongoing revision 1 15 -14
  to clarify the school’s philo-
  sophy using input of shared
  values

310 Practicing fair and objective 2 42 -40
  governing and decision
  making procedures

401 Showing the student they 3 3 0
  care about them as people

402 Developing a total school 4 5 -1
  program to which the students
  are proud to belong (sports,
  arts and music).

403 Talking the time to listen to 5 7 -2
  students

201 Helping students to develop 6 21 -15
  their abilities to their highest
  potential

106 Working together to achieve 7 50 -43
  consensus in establishing a
  school behavior/discipline code

309 Believing that “We are an 8 6 2
  effective school”

404 Asking thought-provoking 9 20 -11
  questions which stimulate
  students’ creativity and critical
  thinking

410 Showing a personal caring 10 8 4
  interest in each student

Source: Authors’ compilation of SPSS 16 Result (2011)

There was a large discrepancy of rank be-
tween the items of importance to quality school-
ing and use in the school. This may be attrib-
uted to other factors which were not within the
scope of this study. However, the four program-
me – related indicators perceived important to
quality schooling were all present in the top 10
indicators.

Research Question 5: In what order of im-
portance are the four categories of school effec-
tiveness characteristics ranked in Private Sec-
ondary Schools.

The rankings for both use within the schools
and importance to quality schooling were based
on means of the weighted scores within each
category of school effectiveness for both Scale
A (use within the school) and Scale B (impor-
tance to quality schooling).

Table 4: Rankings for each of the four categories of
school effectiveness characteristics for use within the
schools and for importance to quality schooling in the
private secondary schools

Characteristics Scale A Scale B Differ-
enceUsed within Importance to

school quality schooling

Rank Mean of Rank Means of
mean mean

weighted score weighted score

Climate 1 4.6653 1 5.1861 0
Expectations 2 4.3843 2 4.9099 0
Leadership 3 4.2889 4 4.9192 -1
Mission 4 4.0533 3 4.8424 1

Source: Authors’ compilation of SPSS 16 Result, 2011

There were no significant differences in rank
placement when the results for Scale A and Scale
B were compared, except for the category of
Leadership. This characteristic moved from
third place for use within schools (Scale A) to
fourth position for importance to quality school-
ing (Scale B). Mission was ranked 4th in Scale
A and ranked third in Scale B. In addition, the
Spearman Rho Rank Correlation Coefficient of
R =.762, shows a significant and positive rela-
tionship between rankings for each of the four
categories of school effectiveness characteris-
tics relating their use within the schools and
importance to quality schooling.

CONCLUSION

The purpose of this study was to find out what
teachers in Private Secondary Schools in the
Niger Delta Region of Nigeria perceived to be
the top indicators of school effectiveness. The
common characteristics identified included;
Leadership, Expectations, Mission, Time on
Task, Monitoring, Basic Skills, Climate and
Parent / Community Participation.

Climate had the highest ratings of the top 10
indicators for high use. School climate ac-

JUDE OBASANMI AND PIUS OLU OBASANMI28



counted for five of the top 10 indicators listed
for high importance to quality schooling. For
example, showing the students they care about
them as people, developing a total school pro-
gram to which the students are proud to belong
(sports, arts and music programs) amongst oth-
ers. The two most important indicators for im-
portance to quality schooling were providing
ongoing revision to clarify the school’s philoso-
phy using faculty input of shared values and
practicing fair and objective governance and
decision-making procedures. Of all the identi-
fied four categories of school effectiveness char-
acteristics used, ensuring a good climate for
learning and leadership was ranked as the most
important in use and in quality schooling.

There are several implications for adminis-
trators and teachers who are searching for ways
to improve the effectiveness of private schools.
The schools in this study emphasized priority
on creating a positive learning climate over
emphasis on the other three characteristics. The
three basic priorities in school climate are: care
for the student, providing a purpose–oriented
curriculum and addressing the needs of the
child. Finally, schools interested in school ef-
fectiveness should focus on placing students at
the center of the program above concern for the
program within the school.

RECOMMENDA TIONS

Owners of private schools should learn to
create a conducive climate within the school that
will provide healthy learning. It should not be
the situation of just erecting miniature build-
ings or renting an uncompleted building and it
is called a school. Secondly, the type of leader-
ship being exhibited in private schools school
should provide ongoing revision to clarify the
school’s philosophy using faculty input. It
should promote team work to achieve consen-
sus in establishing a school behaviour/discipline
code.

Schools should develop and establish their
own mission statement. When this is done, both
the staff and students would be able to work to-
wards the attainment of the of school goals. By
and large, practicing fair and objective gover-
nance and decision making procedures are step
in the right direction. Finally, in every under-
taking in life there are usually great expecta-
tions, it is recommended that both staff and stu-
dents should expect that at the end of the day
they go home fulfilled. This can easily be ach-

ieved by helping students and staff to develop
their abilities to their highest potential.

REFERENCES

Alimi OS, Alabi FO, Ehinola GB 2011. Teachers’ perception
of principals’ leadership effectiveness in public and
private secondary schools in Ondo State. Global Journal
of Management and Business Research, 11(12):  39-
50.

Ayodele JB 2003. The Role of the Head Teachers in School
Plant Management and Maintenance. Ibadan: Jet
Publishers.

Bryk AS, Driscoll ME 2002. The School as Community:
Contextual Influences, and Consequences for Students
and Teachers. University of Chicago.

Cameron, CV 2000. Management practices in institutions of
higher education. Educational Researcher, 31(3): 324-
341.

Cameron K, Smart J 1998. Maintaining effectiveness amid
downsizing and decline in institutions of higher education.
Research in Higher Education, 39(1): 65-86.

Coleman, IS, Hoffer T, Kilgore S 2006. High School
Achievement: Public Catholic and Private Schools
Compared. New York: Basic Books.

Durosaro SO 2003. Influence of principals’ managerial
philosophy on secondary school climate and coal
achievement in Kwara State. Nigerian Journal of
Education Foundation, 3(2): 28.

Dye JS 2005. Parental involvement in curriculum matters:
Parents, teachers and children working together.
Educational Researcher, 31(3): 417-435.

Edmonds ML 2000. Educational Administration: Theory into
Practice. NY: McGraw-Hill,

Girmen P 2001. The Levels to Meet the Effective School
Properties of Intermediate Education Institution.
Master Thesis, Unpublished. Institute of Social Sciences,
Osmangazi University, Eskisehir.

Good TL, Brophy JE 2003. School Effects, Handbook of
Research on Teaching. New York: MacMillan
Publishing Company.

Kealy MJ, Rochel ML 2001. Student perceptions of college
quality. Journal of Higher Education, 58(6): 683-703.

Kleeman GB, Richardson UI 1985. Planned change and
organizational health. In: EA Carver (Eds.): Organi-
zations and Human Behaviour. NY: McGraw-Hill, pp.
375-391.

Mackenzie D 2003. Research for school improvement: An
appraisal of some recent trends. Educational Researcher,
12: 4.

Nwagwu NA 2000. The Organization and Management of
Primary and Secondary Education in Nigeria. Lagos:
Macmillan Press.

Nwankwo JI 2004. Effects of principal leadership styles on
staff task performance in Imo state secondary schools.
African Journal of Educational Research, 2: 2.

Pounder JS 2006. Transformational Classroom  Leadership,
Educational Management Administration and Leader-
ship. BELMAS,  34(4): 533-545.

Purkey SC, Smith MS 2002. School reform: The district policy
implications of effective schools literature. Elementary
School Journal, 85: 353-389.

Robbins SP, Judge TA 2007 Organisational Behaviour. 12th

Edition. USA: Pearson Educational. Inc
Yorke DM 1997. Instructional achievement: Some theoretical

and empirical consideration. Higher Education, 16: 3-
20.

Zigarelli MA 1996. An empirical test of conclusions from
effective schools. Journal of Educational Research,
90(2): 103-111.

TEACHERS’ PERCEPTIONS OF THE ORGANIZATIONAL EFFECTIVENESS OF PRIVATE SCHOOLS 29




