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ABSTRACT This study analyzed the perceptions of 600 teachers in some selected private secondary schools in the Niger
Delta Region of Nigeria to determine the most important characteristics and indicators of sghoatdtional) déctiveness.

A set of questionnaire was administered in which four characteristics of s¢aotvefiess out of eight were probed: leadership,
expectations, mission and climaf&ese characteristics were used as indicators for this €fithe eight characteristics, four

were used for the analysiEhe creation of a positive learning climate was ranked highest amongst the charaétetiwtic.

level of indicators, top rankings were given to student — oriented concerns. For example, care about students as people, pride in
the schoob and studentsuccesses, listening to students, providing an enjoyable environment, care of students in a professional
mannerIn conclusion, these findings indicated that a balance of scliectieéness characteristics and indicators are required

to render an overall quality programme for the benefit of the students. It was recommended that owners of private schools
should learn to create a conducive climate and purposeful leadership within the school that will provide healthy learning;
ongoing revision to clarify the schoslphilosophy and mission. Finalitaf and students should expect that at the end of the

day they go home fulfilledlhis can easily be achieved by helping students arfdstiévelop their abilities to their highest
potential.

INTRODUCTION amongst othershis implies that the basic ob-
jective of every kind of changes executed in edu-
School efectiveness has been a concern ofcational oganizations is a betterfettive edu-
educators in NortiAmerica for the past two cation. By reviewing theoretical fundamentals
decadesThe recent literature on schoofesf-  of the efective school media and the researches
tiveness by Purkey and Smith (2002) concludescarried out in this respect, he tried to show that
that diferences among schools ddeat stu- the school can be renderedeetive for all the
dents’ academic achievement. From the earlystudents. He stated that, thdeefive schools
seventies to the present, much of the researchave prominent features from the point view of
on school d&ctiveness has been in the charac-management, student, teaghetucation-teach-
teristics of school &ctiveness (Durosaro 2003). ing procedure, school culture and atmosphere,
The literature pertaining to schoofesftiveness  school environment and parental dimension.
has developed into a rapidly emierg body of Girmen (2001) evaluated the manager
research and related literatuAgiodele (2003) teacher and student perceptions according to
grouped the dimensions of thdegftive school director teacherschool environment, student
or education under 3 main groups as leadershipgnd parent dimension¥he dimension that is
sufficiency and dectiveness and classified each considered as mostfettive as a result of stu-
group as main and ancillary elements. Nwankwodent and teacher perception is school manage-
(2004) gave the features of the schools whichment dimensionThe less déctive dimension
have educational fefctiveness to include: pow- that is found is school environment and-par
erful educational leadership, the expectation ofents. Diferences are observed between school
students success, an orderly school climate butmanagement and student perceptions regarding
not oppressive and taking into account the stuteacher dimensiorccording to this, the per
dents’ acquiring of fundamental school skills. ceptions of school managers are more positive.
Zigarelli (1996) opined that, the fundamen- The school manager and student perceptions
tal features that build up arfegtive school are  with respect to school environment and parents
tested on studentsuccessThese are: selection dimension has almost completely overlap.
of qualified teachers, participation and satisfac- Sufice to state therefore, that the dimensions
tion of teacherleadership feature and relations identified were; the support of the environment,
of the school managestrong school culture, professionalizing of teacherientation of qual-
positive relations, high family participation ity in every field of the school and high expec-
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tations with respect to succe$he intent of this  type of studies emphasized the descriptive case
paper is to study the teachers’ perceptions of thetudies of individual schools that exhibited suc-
factors of oganizational déctiveness in their cess in student achievement beyond the predicted
private schools and how they relate to the lit-socioeconomic status of their student popula-
erature on school fefctivenessTherefore, the tion.

major thrusts of the paper include determine Edmonds (2000) research and reform move-
teacher perceptions of theganizational déc-  ment focused on ffctive schooling for children
tiveness in Nigerian Private Schools and to idenfrom socioeconomically disadvantaged homes.
tify and establish the top indicators of school As a result of the search for instructionally ef-

effectiveness? fective school, studies (for example, Edmonds
In addressing the major thrust, answer to the2000) began to generate a consensus of factors
following questions will be established. or characteristics of schools such as: strong ad-

What are the characteristics offeaftive  ministrative leadership, a climate of expecta-

schools as defined by the literature? tion for satisfactory student achievement, a fo-

2. What are the top 10 indicators fofesftive-  cus of pupil acquisition of basic school skills, a
ness, when their extent of use within thesystem of continuous monitoring of pupil
school is considered? progress, and resources that could be focused

3. What are the top 10 indicators fofegftive-  on fundamental learning objectives of the school.
ness, when their importance to quality sch-Mackenzie (2003) in his opinion, drew a dis-
ooling is concerned? tinction between what is known as the ‘core’

4. s there any discrepancy between rankedand ‘facilitating’ and the frequency each ele-
scores of the ten indicators on Importancement was reported in the schoofeetiveness
(I) to quality schooling and the ratings of literature This in addition to Purkey and Smigh’
the same indicators for Extent of their use (2002) research on the ‘culture of schools, their
(V). organizational and social structudeas led to

5. In what order of importance are the four the rapid growth of the f&fctive schoolsimove-
categories of schoolfettiveness character ment.
istics ranked in Private Secondary Schools The ‘Effective Schools Modelis a school

in the Niger Delta Region of Nigeria. reform framework based on evolving research
from both empirical analysis and case studies
Organizational Effectiveness of schools across the Uniteth&s that have been
Characteristics effective in teaching the intended curriculum to

all their students. Out of that research, two cri-

In the late sixties, the US Presiden€om-  teria for measuring &fctiveness have evolved:
mission on School Finance, funded the RandQuality and EquityThe quality standard assures
Corporation to conduct an interdisciplinary that the level of achievement in a school is high.
study to answer some policy questions. For  The equity standard assures that high achieve-

example, what resources, processes and oment does not vary significantly across gender
ganizational arrangementfa€t student out- race or socioeconomic backgrounds of the stu-
comes in school?The key proposition of the dent population. Schools that successfully ad-
Rand $udy (1972) was that, research had notdress the standards of quality and equity have
identified factors that were consistently relatedbeen shown to possess eight characteristics.
to studentseducational outcomedAs a result  These include: strong instructional leadership,
of the Rand conclusion coming after the Cole-clear and focused mission, climate of high ex-
man Report, the identification and analysis of pectations for success for all students, an em-
effective schools has been the focus of attentiorphasis on teaching basic skills, opportunity to
since the early 1989 Yorke (1997) noted that learn and adequate time spent on academic
recent studies have incorporated methodologitasks, frequent monitoring of student progress,
cal improvements that have allowed researchan enjoyable learning climate and positive
ers to study the relationship between school rehome-school relations.
sources and the quality of education. In light of  In making evaluation of schoolfettiveness
earlier research in the 1980based on lge  some impediments enged (Kleeman and
sample correlational studies of schools, the nexRichardson 1985). For example, educational
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satisfaction of students, academic developmenéxpectations of student$his understanding
of students, professional development of stu-makes it clear what they expect from their stu-
dents, personal development of students, Joklents. The most significant diérence between
satisfaction of lecturers, professional develop-the efective and less &fctive school is found
ment of lecturers, systemclarity and environ- in the stafs’ perception of the learning poten-
mental interaction, ability to acquire source andtials of its studentsAlso, teachers believe that
organizational health. Howeveén Cameron and  all students can learn and that they can teach
Smith (1998) studythe four basic fields of evalu- them. Good and Brophy (2003) examined sys-
ation of educational &dctiveness were defined tematically the role of teacher expectations in
as academic, morale, adaptation to the externahe classroonirhey developed a model which
environment and outside program. In the acaynderlines how teachers may influence their stu-
demic field, evaluation can be done via academigjents’behavior and achievememeachers vary
development of students’ professional develop-their behavior toward low and high achieving
ment of teachers’ ability to acquire source. Forstydents in a variety of ways: low achieving stu-
moral and outside programme the educationaljents are seated further from the teadiesch-
concern should pursue educational satisfactionyrg pay less attention to low achievers in aca-
of students and job satisfaction of teachers’  gemic situations, teachers call on low achievers
ganizational health; and personal developmeniass often to answer questions, criticize low
of students respectivelyinally, for external  5chievers more frequenlyeachers give low
adaptation, educational institutions can engagechievers less feedback and teachers demand less
in professional development of students sysiem'’ o and efort from low achievers than high
Cla&ty anc# eth|ronmenthaI m%eréa.ctlon. fop achieversAs a result, low achievers become
ost of the research onfettiveness, for .. eaqingly passive, teachers should therefore

?zxgomz)p lg’ogérg]%nB%Sg ;'%égég;(aigdwlgéfgﬁzl:epartiCipate in training programs involving beha-

4 vioural skill training, classroom observation and
2003) has been correlationBhese have shown - ’ - o
ghe pr)esence of similar characteristics ifeef appropriate teacher expectations which in turn

tive schoolsThe notable amongst them are: will result in better student attitudes and achieve-

Leadership:This characteristic links the me,\r)l'g ln_thel\%l_as_sroom. h teristic deal
leadership of the principal as an instructional_. ' '>SI0M MISSIon as a characteristic deals
leader and the instructionafedtiveness deter With school focus, instructional emphasis and

minant of the teacher3eachers recognize the institutional mission. In a school setting, the key
need for coordination and support ifeefive variable would be the number of $tafa school

schools.They look to and expect their princi- \(/jvho c?]r) ansr\]/verl consistentlytt)he %uest\'ghatf
pals to be instructional leadefs a result, prin-  d0€s this school care most about? In arfece
cipals feel a sense of responsibility to the teach!iVe School the answer would be varied, whereas

ers are closer to the day-to-day instructionali" @n efective school, the stiafvould be clearly
program, closely monitor pupil progress, andaware of the school focus whether they agreed

provide feedback on goal attainments through-With it or not (Bryk and Driscoll 2002).
out the year (Cameroon 200®limi et al. Time on &sk: The efective schook stafs

(2011), opine, the principal is the leader and believe that the societal expectations for schools
chief executive of his school who is expected tocenter around the essential skillfiey believe
perform certain professional and administrativethat the institution will develop students to mas-
roles in order to ensure proper teaching ander basic cognitive skills. Since the early 1970s,
learning. Be it big or small, public or private, it educational researchers have asked questions
is the leader who usually provides direction to-regarding teaching and learning as it relates to
wards goals attainment (Robbins and Judge#hstructional time (Good and Brophy 2003).
2007).According to Pounder (2006), leaders These studies and others have led to three mea-
who can “navigate the structures of schools; nursures of time:
ture relationships, model professional growth, Allocated time defined as the time a teacher
encourage change and challenge the status quoovides for instaction in a content a&a...
is what is required in schoolfettiveness” Engaged time ... time a student is attending to
Expectations:Generally teachers in &c-  instructions andAcademic learning time ...
tive schools demonstrate less variability in theirengaged with instructional materials.....
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Monitoring:This characteristic concerns rental involvement in the school and achieve-
school use of student performance on standardment. In efective schools, the principal peri-
ized achievement test as a basis for progranadically send memos to parents that listed ways
evaluation. In d&ctive schools, pupil perfor  which the parents could help their children im-
mance on standardized test is closely monitoreghrove their basic skills. In summanyarent in-
and tied to the instructional curriculum. In ad- volvement in almost any form improves stu-
dition, efective schools develop systems for dents’ achievement. Programs designed with
carefully and continuously evaluating pupil strong parental involvement produces students
progress (Phi Delta Kappa 200@bove all,  who perform better than students whose- par
each instructional program is developed arouncents are less involved or not involved at all
a set of objectives that identified skills and mini- (Nwagwu 2000). In other words, children whose
mum competencies. . . parents help them at home and stay in touch

Basic Skills:Today responsive curriculum ith the school score higher than children of

needs in schools require expansion to includesjmilar aptitude and family background whose
mathematics, written and oral communication, narents are not involved (Dye 2005).

computer science and science, in addition to
higher level skills in critical thinking, compre- METHOD
hension and creativityThis characteristic is

based on the concept of preparing students to

be life-time learners. Coleman et &l.(2006), This study analyzes private school teather

L S ; perceptions of private secondary schools in se-
findings indicated that private schools empha-jocied states in the Niger Delta Region to ex-

sized and encouraged mastery of both writter, ine their views on characteristics ogani-

fahr;gusFr)lotl)(:t?eth?élﬁgén%cea?ﬁg:échgg{g:&g:?g%%aﬂonal efectiveness in school$his study uti-
moregextensive academic,demands zed a quantitative approach using descriptive

School ClimateSchool climate cbnducive statistical methodsThe total population con-

to learning is described by the literature as en_sisted of private secondary schools in region that
- o ; .~ had over 100 students as the unit of analysis.
V|r0nme.nt which is su?plortl\ée é)f éhe learning The stratified random sampling technique \>//vas
E\D%Cgi?/.ir%?]r%gr?trpl(t)sig léi’m%rlt(etoy'esggggetrﬁé used to select ten (10) schools from each state.
) Each school had a total of ten (10) question-

conviction that ordersense of purpose, relative —< dministered. F f the ch torisii
quiet and pleasure in learning play a role in theif'&!f€S administered. Four ot the characleristics

achievements. Edctive schools structure the Namely; leadership, expectations, mission and
physical environment to reenact the building of ¢limate were tested. Each characteristic had a
positive goal-oriented philosophell-kept ~Minimum of ten questions (indicators ofesf-
interiors and administrative attention to the fiveness). It contained two scales to determine
schools’ appearance appeared to be representifl€ existing (use in school) and preferred (im-
tive of efective schools. Eéctive schools pro- Portance to quality schooling) conditions in the
moted a positive physical appearance and inSchool as perceived by the teachdiise two
volved both students and dtaf developing the interval scales utilized a linear rating scale of
appearance. Such successful schools maintainéd€ to six scored using the categories: does not
high standards of cleanliness and plant mainteapply (0); none (1); some (2); to extremely high
nance (Girman 2001). (6). The validity of the instrument was deter

Parent/Community Pdicipation: In efective ~ mined by using the expert judgment of the qual-
schools, community parental participation is ity assessment questionnaire adapted from the
generally high. Parents can influence their chil-lllinois Quality Schools Index by H.J. Eager
dren through their expectations, involvement(1987).A reliability index level of 89.5 percent
and support on instruction (Kealy and Rochelwas realized. 600 questionnaires were adminis-
2001). Compared to parents in lesser achievindgered, of this numbg84 percent were completed
schools, parents of students ifeefive schools and used for the analysishe tool used in the
were perceived as more interested and concernegthalysis was SPSS version 16 to compute the
about their students’ school work. In addition, ranks, weighted mean and other statistical in-
they found a positive correlation between pa-dices used in the result analysis.
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RESULTS cators.The second lgest category was leader
ship and mission which had two indicators each.
The data and analysis relating to teather Expectations had only onghe emphasis on
perceptions of the schoolfe€tiveness indica- climate seems to indicate a strong people — ori-
tors in the questionnaire administered are preented focus is prevalent for use within the

sented. schools among indicators for schodieetive-
Research Question 1: What are the charac- ness in Private Secondary Schools.

teristics of eflective schools as defined by the  Research Question 3: What are the top 10

literature?The answer to this was covered in indicators for diectiveness, when their impor

the discussions undergamizational déctive-  tance to quality schooling is concerned?

ness characteristics The top 10 indicators considered for their
Research Question 2: What are the top 10 importance to quality schooling showed an even

indicators for eectiveness, when their extent greater emphasis on student — oriented items

of use within the school is considered? than for those items perceived to be used (Scale
Table 1 identifies the top 10 ranked indica- A). The student-oriented items for importance

tors for efectiveness. Of the top 10 indicators, to quality schooling included 5 indicators (Items

7 were student oriented (Items 105, 308, 401401, 402, 403, 201 and 404Table 2).

402, 403, 409 and 410 ifable 2); two were

program related (see items 130 and 309); andable 2: The top ten indicators of school déctiveness

one was parent oriented (Items 203)_ It is inter indicators for impqrtance to quality scho_ol aselated to

esting also to note that at least an item in théhe four characteristics for school effectiveness

four categories for schoolfettiveness charac- Item Characteristic category

teristics were represented within the top 10 in-No and item

dicators relating to use within the private sec-Leadership
ondary schools. 102 Providing ongoing revision to clarify schasl’ 1
philosophyusing faculty input of shared values.
106 Working together to achieve consensusin 7
establishing a school behavior/discipline code.
Expectations
201 Helping students to develop their abilities to 6

Rank

Table 1:The top ten indicators of school dectiveness
indicators for extent of use within schools asetated to
the four characteristics for school effectiveness

Item  Characteristic category and item Rank _theirhighest potential.
No. Mission
_ 309 Believing that “V\& are an ééctive school” 8
Leadership ) 310 Practicing fair and objective governing and 2
105 Being ready to help students outside of 4 decision making procedures.
class time Climate
130 Finishing tasks that are started. 9 401 Showing the students they care about them a3
Expectations people

203 Communicating properly to parents when 10
a student is beginning to develop a pattern

402 Developing a total school program to which 4
the students are proud to belong (sports, arts

of poor grades.

Mission and music). _
308 Being proud of the schosland students’ 1 403 Taking the time to listen to students. 5
successes 404 Asklng thought-provokmg questions yvh|ch 9
309 Believing that “V are an déctive school”. 6 st!mqlate students’ creativity and critical
Climate thinking. o .
401 Showing the students they care about them 3 410 Showing a personal caring interest in each 10
as people student
402 Developing a total school program to which 5

S :Authors’ ilati f SPSS 16 Result, 201
the students are proud to belong (sports, arts ouce:Authors compriation o esu

and music).
403 Taking the time to listen to students. 7
409 Giving students means of identity withthe 2
school (school symbols, ceremonies, clubs)
410 Showing a personal caring interestin each 8
student

Souce: Authors’compilation of SPSS 16 Result, 201

The findings for importance to quality sch-
ooling showed that there were four program-
oriented indicators (Items 102, 310, 106 and
309).The most important indicator was provid-
ing ongoing revision to clarify schoslphiloso-
phy using faculty input of shared valuédso,

The lagest category of the top 10 indicators showing a personal caring interest in each stu-
was the characteristic of climate with five indi- dent which is a school climate indicator was
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ranked 10thThe four categories for school ef-
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Research Question 5: In what order of im-

fectiveness characteristics were represented rezortance are the four categories of schaeloef
garding importance for quality schooling. Sch- tiveness characteristics ranked in Private Sec-
ool climate was the most important area con-ondary Schools.

sidered by teachers in the schools.

The rankings for both use within the schools

Research Question 4: Discrepancy between and importance to quality schooling were based
ranked scores of the ten indicators on Impor on means of the weighted scores within each
tance (1) to quality schooling and the ratings of category of school &ctiveness for both Scale
the same indicators for extent of their Use (U).A (use within the school) and Scale B (imypor

Furthermore,Table 3 outlines the discrep- tance to quality schooling).
ancy between the ranked weighted scores of the
top 10 indicators perceived by teachers to therable 4: Rankings for each of the fourcategories of
importance of quality schooling and their useschool effectiveness characteristics for use within the

in Private Secondary Schools.

Table 3: Discrepancy between ranked scas of the ten
indicators on Importance (1) to quality schooling and the
ratings of the same indicators for extent of their Use (J

Item Indicator Rank Differ-
No. ence
I - U
102 Providing ongoing revision 1 15 -14
to clarify the schoo$ philo-
sophy using input of shared
values

310 Practicing fair and objective 2 42 -40
governing and decision
making procedures

401 Showing the student they 3 3 0
care about them as people

402 Developing a total school 4 5 -1

program to which the students
are proud to belong (sports,
arts and music).

403 Talking the time to listen to 5 7 -2
students

201 Helping students to develop 6 21 -15
their abilities to their highest
potential

106 Working together to achieve 7 50 -43
consensus in establishing a
school behavior/discipline code

309 Believing that “W are an 8 6 2
effective school”
404 Asking thought-provoking 9 20 -1

questions which stimulate
students’ creativity and critical
thinking
410 Showing a personal caring 10 8 4
interest in each student

Souce:Authors’compilation of SPSS 16 Result (201

schools and for importance to quality schooling in the
private secondary schools

ScaleA Scale B
Used within Importance to

Differ-
ence

Characteristics

school quality schooling
Rank Mean of Rank Means of
mean mean

weighted sca@ weighted sca
Climate 1 46653 1 5.1861 0
Expectations 2 4.3843 2 4.9099 0
Leadership 3 42889 4 49192 -1
Mission 4 40533 3 4.8424 1

Souce Authors’compilation of SPSS 16 Result, 201

There were no significant dérences in rank
placement when the results for Sdakend Scale
B were compared, except for the category of
Leadership.This characteristic moved from
third place for use within schools (Scélgto
fourth position for importance to quality school-
ing (Scale B). Mission was ranketl i Scale
A and ranked third in Scale B. In addition, the
Spearman Rho Rank Correlation Casént of
R =.762, shows a significant and positive rela-
tionship between rankings for each of the four
categories of school fefctiveness characteris-
tics relating their use within the schools and
importance to quality schooling.

CONCLUSION

The purpose of this study was to find out what
teachers in Private Secondary Schools in the

There was a lge discrepancy of rank be- Niger Delta Region of Nigeria perceived to be
tween the items of importance to quality school-the top indicators of schoolfettivenessThe

ing and use in the schodthis may be attrib-

common characteristics identified included;

uted to other factors which were not within the Leadership, Expectations, Missiohime on

scope of this studyHowever the four program-

Task, Monitoring, Basic Skills, Climate and

me — related indicators perceived important toParent / Community Participation.
quality schooling were all present in the top 10  Climate had the highest ratings of the top 10

indicators.

indicators for high use. School climate ac-
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counted for five of the top 10 indicators listed ieved by helping students and $taf develop
for high importance to quality schooling. For their abilities to their highest potential.
example, showing the students they care about

them as people, developing a total school pro- REFERENCES
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