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ABSTRACT This paper seeks to justify the place of the English language in Botswana junior secondary school curriculum,
by examining the social, economic, and educational importance of the English language in Bdtkegrager further
discusses how the teaching and learning of the language impacts the achievement of the govéemyert® basic
education programme, as well as the goal of, ‘an educated and informed natiasiofy 2016’.Vision 2016, Republic

of Botswana (1997) is a national document that spells out the achievements of the country by the y&aeZiter

also identifies the challenges that may hinder the achievement of the educational and social goal highlighted and makes
suggestions for improvement in the teaching of the English language at the junior secondary school level.

INTRODUCTION In the document/ision 2016L.ong Brm \i-
sion for BotswanéRepublic of Botswana 1997),

Botswana is situated in Southéfmica. The = communication is prioritised as Batswana (the
SoutherrAfrican region consists of ten countries people of Botswana) are envisioned as an, ‘edu-
namely:Angola, Botswana, Lesotho, Malawi, cated and informed nation by the year 2026.’
Mozambique, Namibia, Soultirica, Swaziland, pertinent paragraph of the document says:
Zambia and Zimbabwe. Botswana, formerly = Botswana will have entered the information
known as the Bechuanaland Protectorate, becamage on an equal footing with other natiofise
independent in 196@.he country was ruled by country will have sought and acquired the best
the British between 1885 and 196&. a result  available information technologgnd have be-
of her past colonial contact with Britain, English come a regional leader in the production and dis-
is very important in Botswana. It is arfiofal semination of information (Republic of Botswana
language in the country and a medium of instruc-1997:5).
tion in schools and institutions of higher learn-  Furthermore, Recommendation 31 of Re
ing. It is also a major language of communica-vised National Policy on Education (RNRRE-
tion within the countrythe SoutherAfricanre-  public of Botswana 1994) emphasises profi-
gion of which Botswana is a membptre conti-  ciency in the use of English, as a tool fdeef
nent ofAfrica and globally tive communication, study and work, as well as

After independence, ffrits were made thr  an important goal of Junior Secondary Certifi-
ough various education policies to enhance theate curriculumThis being the case, there is tre-
teaching and learning of the English language irmendous pressure on the students of junior sec-
Botswana, Republic of Botswana (1977, 1994).ondary schools to have competency in the En-
These documents envisioned thieetive pre-  glish language and develop the basic communi-
paration of students for life, citizenship and wor cation skills in the language.
Id of work. In addition, modern trends dictate  Finally, the importance of English within the
the necessity for highly proficient skills in En- entire school curriculum cannot be oven-
glish which has become a globalized languagephasisedAs well as being an 6ial language
Mckay (2004) states that currently in many coun-in Botswana and in most of the countries in the
tries todaythere is tremendous pressure to learnrSouthermfrican region, it is also a major lan-
English. This has resulted in some previously guage of communication and commerce, not
conservative countries such as China and Japawonly internally but regionally and in the wider
encouraging their citizens to develop Englishglobal context. It has significant importance in
speaking and writing skills. the field of education and functions as a medium
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of instruction across the curriculum. It is also anonly 21.9% of the pupils tested reached the co-
access language in technology and informatiormpetency level in literacy in English domains. If

services. In addition, it facilitates the acquisition, this situation is allowed to continue, it may be

creation and documentation of knowledge. It isdifficult to achieve literacy in the language and

also the language through which a great deal ofhe educational and social goals already allud-
learning takes place and thus, has a significanéd to in this paper

and prominent place in the Botswana education

system (Republic of Botswana 2000). Objectives of the Paper

Problem Satement The discussion in this paper is in line with the
following objectives:

Literature and experience of these authorsl. Justifies the importance of the English lan-
indicate that both teachers and students face prob- guage in the Botswana junior secondary
lems in the teaching and learning of the English  school curriculum;
language at the junior secondary level, and tha. Evaluates the teaching and learning of the
the difiiculties have been persistent over the English language and how it impacts the
years. In fact, there is continued noticeable poor  achievement of the basic education prog-
performance of students in English as highlighted = ramme, as well as the goal of, ‘an educated
by various government document$e annual and informed nation;
report of the Junior Certificate (JC) English Ex- 3. Identifies the problems in the teaching and
amination in 2001, 2005 recommended among  learning of the language that may hinder the
other measures, that: achievement of the educational and social

1)

Teachers expose learners to varied reading

materials and topics in order to enhance their.

creativity, develop vocabulary and general-

goals; and
Gives suggestions for improvement in the
teaching of English at the junior secondary

ly enhance language acquisition and-ear school level.
ning.
ii) Teachers equip the learners with all the RATIONALE

sub-skills of writing, giving lots of practice

(Ministry of Education 2001; Botswana  Competency in English is important in the

Examinations Council (BEC) 2005). educational system and in the socio-economic

Again, the 2004 Junior Certificate (JC) exa- sphere in Botswana. It is also true that there are

miner's report notes in some sections that a cogreat educational advantages in learning literacy
nsiderable number of students did not underand other skills in English. Prophet (1995}
stand some questions in the literature paper beargues that “competence in English is important
fore rushing to answer them and therelogt  for ensuring access to high status jobs and up-
points. Furthermore, the 2008 JC examinatiorward social mobility’ Besides, the use of En-
report observes that the general performance aflish nationally in education, business and so-
students in composition and letter writing hascially has not diminished. In fact, for ma#fri-
slightly gone down and that some candidatesan countries, including Botswana, the inability
were ill prepared for the Literature Paper 3 whichto develop the local languages as a result of lack
required students to: of resources, and other logistical problems has

e Explain made the learning of English language much
e Describe more imperative.

*  Show feelings Again, the teachers of English in Botswana
»  Express opinions face great challenges in theifats for efec-

Demonstrate understanding of literary tiveness in literacy instruction, most important-

aspects (BEC 2008: Papers 2 and 3). ly, in the teaching and learning of the English
To emphasize the foundations of the obserlanguageAlso, knowledge about the various
ved deficiencies, a survey project report of theproblems of teaching English is very crucial in
learning achievement oft&dard Four Pupils the pre-service and in-service education of tea-
produced by the Ministry of Education (2001) chers of English. If the teaching objectives as
indicates that, even at the primary school levelenunciated in th&hree-¥ar-English Syllabus
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(Republic of Botswana 2008) are to be correctlyof second language acquisition, the language
implemented and instruction improved, then it plays an institutional and social role in the co-
becomes important to identify the challenges inmmunity. Mooko then surmises that since the
the teaching and learning process for improvediefinition has social and economic implica-
pedagogy tions, it can be applied to the Botswana context.
This paper is equally important to curriculum The agument being that English is institutio-
developers and teacher educators in English lamalized as it is the 6€ial language and also
guage as it can help to review areas of the curused as a medium of instruction in Botswana
riculum that may not support thdetive teach-  schools. It also has social implications as it is

ing of the taget language. the language of the elite or the educated which
many people aspire fakgain, English is a sec-

ENGLISH LANGUAGE USAGE IN ond language to the average Botswana citizen

BOTSWANA irrespective of the other languages that the peo-

ple may speakThis explains Honeg' (2000:
English has a significant importance in the 27) point of view that for som&frican pupils,
field of education which permeates the entireEnglish is the second language or probably the
school curriculum and is closely linked to the third or fifth language depending on the posi-
achievement of all the fifteen aims of the Basiction of the L1.
Education programme in Botswana. Further In the current setting in Botswana, Setswana
more, except for Setswana, the national languis the first language or mother tongue (L1) for
age of Botswana, English is used across the cuthe majority but not for all the learners. Nyati-
rriculum to teach concepts in other subjects inRamahobo (1999), notes that Botswana is a mul-
the junior and senior secondary schools curritilingual society consisting of over twenty dif-
culum, and also used for instruction at the ter ferent minority languagess a result of the de-
tiary levels. In fact, English is a requirement for scribed language situation, the discussion in this
the award of school leaving certificates at bothpaper will be done in the context of L2 language
the junior and senior secondary levels. teaching and learning context.
Currently English has become an interna-

tional language because of the economic, socidlanguage in Education Policy in Botswana
and technological advantages of the countries of
the USA and UK, among others. Mckay (2004)  With respect to the teaching of languages in
observes that the traditional and conservativehe primary schools, Setswana is taught as a co-
countries of Japan, Chinggiwan and the Mid- mpulsory subject for citizens of Botswana th-
dle East are encouraging their employees to deroughout the public primary school systérhe
velop English language skills by providing tra- change from Setswana to English as the medium
ining on the jobTo this end, the global world of instruction takes place in&hdard Four (Re-
of today including Botswana needs to developpublic of Botswana 1993)This reflects the
proficient, and skillful users of English in order Botswana Governmeistlanguage policy which
to achieve the goals of ‘a literate and informedstates that all learners be taught using Setswana
nation’of Vision 2016), as well as compete na- as the medium of instruction at the initial stages
tionally and internationally in socio-economic from Sandards One fbhree. It also ensures that
terms.As a result, the development of English students take English as a school subject in these
language skills in Botswana education systenclasses in order to prepare them to learn in En-
and particularly in junior secondary schools ca-glish which becomes the medium of instruction

nnot be ignored. from Sandard Four onwards. Howeyean
amendment was made to the above in the adop-

English as a Second Language (ESL) in ted recommendation of 1994 (Republic of Bo-

Botswana tswana 1994) to indicate that English should be

made the medium of instruction fronteSdard
Mooko (1996) makes a distinction between Two as soon as practicable (Republic of Bots-
English as a first language (L1) or mothe@n-  wana 1994:59), and that adherence to the intro-
gue and English as a second language (L2). Hduction of English as the medium of instruction
adopts Ellis (1994) definition that in the casein Sandard Four be strictly followed. Howeyer
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adherence to English becoming the medium o  Recognize and use thfent registers, im-

instruction from S&ndardiwo varies from school plicit meaning and non-verbal communi-
to school and from rural to urban areas, and also  cation appropriate to the situation (Repub-
dependent on teacher competency (Adeyemi lic of Botswana 2008: iii).

2008). It can be deduced from the above that suc-

The government policy of admitting students cess in the learning of English language as a re-
from age 6 and above into the primary schoolsult of its importance in the education system
system ensures that by the time pupils encountesf Botswana, must include the ability to use the
English, they will have acquired the native spe-language for personal, interpersonal, social and
aker competency that will aid their learning of world of work situations, and in all communi-
the L2. Consequentlthe belief is that from then cation situations &ctively. In totality; it is be-
on, the teacher and the community would pro-lieved that all these educational measures, would
vide an enabling environment both inside andpromote the all round development of the indi-
outside the classroom for the students to learwidual, prepare them for life in the global com-

the L2 (English) ( Pongweni 1999). munity and enable them achieve the goal of an
educated and informed nation \dision 2016.
ENGLISH AND THE AIMS OF THE The ability of the individual to acquire litergcy
BASIC EDUCATION PROGRAMME understand communication in the language and

the development of the necessary skills in the
In Botswana, the formal basic education pro-language to enable them functiofeetively as
gramme includes the first ten years of educatiormembers of the national and international com-

- Sandards 1 through 7 of primary education andmunity would be the end product.

3 years of junior secondary schoah impor

tant objective of basic education is to promoteENGLISH IN THE JUNIOR SECONDARY

the all-round development of the individual and SCHOOL CURRICULUM

prepare citizens for life in the 21st Centusy a

result, basic education is viewed as a fundamen- The current Junior Certificate English Sylla-

tal human right (Republic of Botswana 2002). bus (Republic of Botswana 2008) details the

In addition, basic education seeks to provideobjectives and expected outcomes of the teach-

quality learning experiences for individuals, from ing and learning of English at the junior second-

the academically talented to those who haveary school level. It also outlines skills in speak-
physical or learning handicaps. In this wiye  ing, reading, listening and writing to be studied.
principles of national development, sustainedFurthermore, the syllabus states in part, ‘The
development, rapid economic growth, economicwork involved enables pupils to gain further pra-
independence, social justice, and a desire foctice in the key areas of listening, speaking, re-
continued learning are promoted. ading and writing, consolidating these skills in
In order to achieve the above objectives, theinteresting and communicative ways that enri-
current Junior Secondary English Syllabus (Re<h pupils’ day to day language’ (Republic of
public of Botswana 2008: ii) details the objec- Botswana 2008: ii)The syllabus also empha-
tives and expected outcomes of the teaching andizes the integrated teaching of the language
learning of English language among others askills. Furthermore, other components of lan-
follows: guage which are suggested to be taught are out-

» Communicate accuratelgppropriately and lined under a general section which includes
effectively in speech and writing both in and grammay literature, ComputeAssisted Lan-
outside of school; guage Learning (CALL) and Examination Skil-

» Understand and respond to what they hearls. It also suggests that library skills and study
read and experience in a range of situationsskills be infused into the teaching of the langu-
settings and media; age as are other skills in the general section out-

» Enjoy reading a range of literature, not only lined above. It is reasoned that the elements in
fiction but also general interest works and the general section play a complementary role to
materials; the teaching and learning of the languadkto

e Convey information in logical order and these suggested improvements in the teaching of
present facts and ideas based on the subjectanguages in general and English in partigugar
of the curriculum; and believed, would enhance thdegftive teaching
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and learning of the tget language. It can also The Difficulties of L2 LanguageTeaching
be deduced from the revisions in the syllabus thaand Learning
measures are being put in place to encourage an
interactive and communicative language course The differences between the processes of
which would ofer learners the opportunity to use mother tongue (L1) acquisition and the second
language as a vehicle for the development ofanguage (L2) learning have been well docu-
functional, interpersonal and social skills. mented.The mother and immediate family ini-
tially play a critical role in the baby’acquisi-
Communicative English LanguagelTeaching  tion of (L1), and then the peer group plays the
next crucial role (Pongweni 1999y ans (1981
The Botswana junior secondary English lan-233) asserts that, ‘The native spe&kd&nowl-
guage syllabus (2008) emphasizes the commuedge of their language is a set of rules which they
nicative approach to the teaching of languagehave constructed by virtue of an innate capaci ty
This approach grew out of the work of linguists for language-acquisition to the language data
such as Hymes (1971) aWdddowson (1978) that they have heard around them in childhood.
who view language as a system for communi-This implies that all babies do have an innate
cation. This means that the goal of languageability to learn language in addition to external
teaching is learner ability to communicate in thestimuli they receive from family and peer groups.
target languageThis implies that language is Lyons goes on to explain that two aspects of lan-
taught through communicative activities where-guage central to the spealsause of their knowl-
by students learn the language by using it in meedge of the mother tongue are its creativity and
aningful interactions and communicative acti- productivity. Creativity he says manifests itself
vities that enable students develop the compewithin the limits set by the productivity of the
tencies required in the gt languageThis is  language systenThis means that the speaker
emphasized in the recommended teaching apknowledge of the language system enables them
proach which states: to exploit the productivity of that system to cre-
At the end of the course, a learner who hasate an infinite set of novel utterances that con-
gone though the CommunicativApproach  form to the ‘well-formedness’ or grammatical
should have efficient linguistic competence,rules of the system.
pragmatic competence, discourse competence, By contrast to the (L2) userlanguage be-
strategic competence as well as be fluent inhaviour the L1 speaker creatively uses the pro-
English language (Republic of Botswana 2008:ductivity of the language systemdaty uncon-
iii). sciously (lyons 1981: 231) or &frtlessly The
The communicative teaching of languageL2 speaker on the other hand is at a dis-advan-
implies that communicative activities should be tage because they are learning the lan-guage (En-
part of the language learning process and taglish) as a second language and may not have
achieve this, classroom practice be very interacthe ability to exploit the creativity of the tpat
tive and that learners be given opportunities todanguage déctively and will have to make a
negotiate for meaning in order to elicit and pro-conscious and laborioudeit to learn the tayet
duce more accurate language (2088pin, for  language.
students to become proficient in speech and wr  In theAfrican context in general, and in Bo-
iting; reflect critical thinking; use facts and op- tswana in particulathere is the indication that
inions appropriately in performing assigned the appropriate enabling environment for learn-
tasks; both in and outside the school settinging English (L2) as indicated by Pongweni (1999)
demands for more commitment and skill on thedoes not existThis is because the teacher can-
part of teachers and intensive language learningot rely on the community to reinforce the En-
by students. Not only would students be requi-glish language learning adequatelyso, the
red to learn the language at school in this modeaverage parergt’'unfamiliarity with English and
but also outside the school settings. One of th@robably the child own lack of confidence and
objectives of this papgetherefore, is to call at- other socio-economic factors may become a hin-
tention to those elements in the educationadrance to the &ctive learning of English (the
programme that may hinder the attainment ofonly exposure some students have to English is
the educational and social goals outlined. restricted to the one or two periods a day; about
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35-70 minutes of instruction allotted to the sub-ground. $udents from these backgrounds have
ject at school). In addition, the competency limi- no access to television, computers and other tech-
tations of the teachewho is equally a L2 learner nological gadgets to aid their learning. Even at
of the language may become a hindrance to thechool level, many are ill motivated and learn
effective learning of English. the language only to pass their examinatiohss

Itis against some of thesefdifilties for lear =~ most often results in both teachers and students
ners of ESL that the tertiary education systenresorting to code-switching which hampers ef-
devised the communicative methodology infective communication in the @et language.
English language during the late 1970s. Mothudi  Assessment Procedure: There is a gap be-
(2003) among others reasons that tertiary levetween the assessment suggestions and the ter
institutions in particular are mandated téeof minal examination of student$he syllabus
Communicative andt8dy Skills at the firstyear states that the principal aim of assessment shou-
level of university that are responsive to the need#d be for each student to reach the highest level
of various stakeholders for academic and sociabf performance of which they are capable in ev-
needs. Mothudi (2003) further comments that inery aspect of the language used, yet spoken En-
Botswana, there is the desirability of the Com-glish is not examined both internally in school
munication and ®dy Skills curricula to keep based assessment as well as the terminal exams
teachers abreast of current teaching trends, anfor the award of the Junior Certificate (JC). If
that the contents of these curricula should emcommunication in the language is desired, the
phasize the teaching of English language skillsexisting situation does not help the communi-
culminating in writing of term papers, essays, cative causeA provision in the revised 2008
presentations, proposals and so on. It is a fundasyllabus recognizes the use of alternative forms
mental agument in this paper that the teaching of assessment but leaves thig&y to the dis-
of the language skills should be properly done atretion of the teacher3here are no specific
the junior secondary school level to minimize pronouncements on this or how much they are
the problems that students later encounter at thgoing to contribute to the overall assessment
tertiary education level. process.This amounts to leaving too much to

chance and teachers rather concentrate on those
AREAS OF CONCERN IN THE JUNIOR elements that count for the examinations.
SECONDARY ENGLISH CURRICULUM Furthermore, the syllabus states that the fi-
nal Junior Certificate examination in English

The junior secondary English language-cur comprises the following separate papers:
riculum (2008) serves as a common guide toPaper 1 — Objective paper (broadly based on a
teaching the language across the coubaged range of syllabus objectives).
on Botswana national interest and equal op- Paper 2 — Continuous writing (featuring com-
portunity so that the students are exposed to the position and letter).
same contents and training for job opportuni-Paper 3 — Open-ended questions seeking short
ties. Also, the curriculum helps to make plan- answer and paragraph responses (focusing
ning easier for teachers as the contents, meth- mainly on Literature, to include listening,
ods, objectives, assessment, sequence of teach- extensive reading and application of lan-
ing, intensive and extensive aspects of language guage) (Republic of Botswana 1996: iii).
teaching are specified. Howeyarclose exami- A close examination of the above shows that
nation of the document, setting and mode ofthere is the absence of any form of assessment
teaching reflect the following weak points that of speaking skill noted, earligfurthermore, the
may hinder dective English language instruc- communicative approach to language teaching
tion based on personal experience of these ausupports the process paradigm incorporating pre
thors at this level and from informal discussion reading and writing activities. For example, the
with the language teachers: processes required in writing are not considered

Exposure: This is important to any language in the final writing examination process. Only
development ébrts.A large number of students the end product of writing is assessElde pro-
are disadvantaged in the learning process becaess activities such as drafting, revision and fi-
use of socio-economic factors or home back-nal writing activities are ignored. It is not a-sur
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prise thaAdeyemi (2008) notes in her study that  Lack of Resources: From the resources point
the main form of writing practiced at this level of view, there are problems to be addres3ée.
was basically product oriented and did not helpdevelopment of reading proficiency element of
the studentsiriting efforts, hence the poor per the teaching of English makes it imperative for
formance noted in the examifgreport (2001, studentsto access library facilities and reseur
2005, 2008). For learners of English as L2, pro-ces. Itis true that there is the provision of library
cess writing has been found to be beneficial. physical infrastructure in all Botswana public

Conflicting Understanding of Communi-  junior secondary schools. Howeyarany lack
cative Language Teaching: The Botswana Jun- reading materials and operate non-borrowing fa-
ior Secondary English syllabus states that the eneilities. This means that students are unable to
phasis is on a communicative approach wherengage in the type of intensive reading activities
the students learn the language by using it irto support their language learning.
meaningful interactions, communicative activi-  Other teaching resources such as English la-
ties and problem solving tasks towards a morenguage and literature textbooks are sometimes
spontaneous and natural discourse. Furthermorén short supply and students have to share books.
it recommends that Literature be taught as a comeven though this situation may be the exception,
ponent of the English language as they seem teather than the norm, if not properly addressed,
be complementanand grammar should be pref- may contribute to inééctive teaching of Engli-
erably taught as an integrated component of alsh and the objective of an educated and infor
language skills rather than in isolatiotu&ents  med citizenry would become unachievable. Pe-
should therefore learn such grammatical termi-rhaps, much more important is the issue of lar
nology as is useful to them and they be infusedje class siz&his is a common problem, not only
in the teaching to support the natural teachingn Botswana but in many other developing co-
and learning of language in a non-threateninguntries and has the potential to hinddéeetive
environmentThe belief is that students need to language education (Adeyemi 2008; Mooko
see grammar at work in their speech, reading1996; Molosiwa 1990)This observation is bas-
writing and listening activitiesThe traditional ed on the premise that there are enough langu-
isolated or unconnected teaching of languagege teachers to support teaching if class sizes
skills should give way to integration and inter were to be reduced.
active language teaching and learning.

The above imply teaching the L2 in a natural Implications for Teaching
environment as much as possible and creating
authentic situations for the use of the language. The importance of the English language in the
In staf room discussions with teachers, howev- national and global spheres and in the education-
er, varying views on this were expressed. Someal and social life in Botswana has been estab-
teachers said the communicative approach dislished.As aresult, it is suggested that in order to
courages the explicit teaching of grammar andachieve the aims of basic education and the goal
allows grammar mistakes to be overlooked. Oth-of an enlightened nation, the teaching of the En-
ers felt that the emphasis is too much on comglish language in junior secondary schools in the
munication as opposed to written langua@st,  country takes the following into consideration:
others felt that, the emphasis is too much on co- Exposure Issues: Most students have poor
mmunication as opposed to the learning of oth+eading habits and this couldedt their profi-
er language skills/elementget, others suggest ciency in the languagélso, home and school
that the natural discourse environment does nolimitations in terms of parergt’socio-economic
exist to support the use of the communicativebackgrounds may limit students’ exposure to the
approach in the L2 language learning setting irtarget languageThe unavailability of adequate
BotswanaWhile appreciating these views, there reading materials and lack of lending facilities
is clear evidence of d#ring understanding of in the schools libraries do not help in this rega-
the communicative language teaching paradi+d. The school libraries should be well equipped
gm. The dissenting opinions automatically su- to provide materials for leisure reading to fill the
ggest a problematic teaching situation whichexposure gap by providing the resources that
needs to be gently addressed. will enable students to have enough access to
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novels, magazines, newspapers, television, vidtify and ofer remedial lessons to those students
eos, computers and so on that would heighternvho have serious di€ulties in learning the lan-
students’ level of exposure. guage. Probabjyit is time to ofer specialized
Assessment | ssues: The syllabus suggests that services in English language teaching at the ju-
assessment be undertaken by a process -of fonior secondary school level. Honey (2000) notes
mative assessmerithe tools and implementa- that for teachers who are good at say the teach-
tion are mainly left to the discretion of teachers.ing of writing, reading, or speaking should be
This may expose the process to abuse or norellowed to ofer specific instructions in them,
implementation. If there is no compelling rea- rather than teachers being used as jack of all
son or monitoring process, there is a tendency térades and master of nofidis is as opposed to
relax. Speaking skills should be assessed as paitte current situation where the same teacher
of the language learning process. Furthermoreteaches all the skills even if they have ability in
there is a need to review language testing procesome areas more than others.
dures to incorporate alternative assessment pro- Code-switching|ssues: The controversial is-
cedures such as portfolios and so on to cater fasue of code-switching should be reviewed. Co-
all differing abilities as enunciated in the cur de-switching, in this instance appears to be work-
riculum. ing against the development ofesftive com-
Provision of Resources. Some of the instruc- munication skills required by the world of work
tional materials used for English composition atand the global setting-his means that the way
the junior secondary level are usually producedcode switching is being used in most Botswana
by foreign authors. For instance, some of the keyclassrooms is not helping the development of ef-
concepts are either ‘imported’ or not at the levelfective learning and use of the English language.
of understanding of the studentsry few books In a situation such as described above, code
authored byAfricans are available and so mak- switching will do more harm than good in faci-
ing an explanation in the local contextfidifilt. litating students’ development of the English la-
Mckay (2003) notes that when teaching Englishnguage skills.
as a foreign language, educators should recog- Workshops/Seminars. There is a need for
nize the value of including topics that deal with workshops and seminars for practicing teachers
local culture. Jones anllyse (2001) have also from time to time on current approaches and
stressed the importance of a well-equipped li-methodologies for language teaching and assess-
brary in the enhancement of achievement in allment by the Ministry of Education and Skills
subjectsThis has implications for the upgrad- DevelopmentThis would provide a forum for
ing and adequate stocking of libraries. exchange of ideas on communicative language
Class Size: Adeyemi (1998) and Mooko teaching, modifications and strategies that com-
(1996) have highlighted the negativdeet of  bine proficiency with competency in language
large class size on the achievement of the goalteaching and learnin@his is an important area
of educationA small class size tends to enhancethat needs to be looked into as a result of the
higher teachestudent interaction and thereby discussion in this papeFurther collaboration
increasing the chances of students to succeed andth the universities is also important so that the
vice versa for a lgie class size. Mosteller (1995) different stakeholders in education can exchange/
and Sumpf (1995) have also concluded from share ideas and results of studies.
their various studies that reduced class sizes im- Pre-service and In-service Education of
proved studentsichievements. Consequently Teachers: The pre-service and in-service edu-
large class size will do little to enhance languagecation of teachers needs to expose teachers in
education because of the interactive activitiestraining, to theoretical knowledge as well as other
involved and the need for teachers to give stuworkable approaches peculiar to the Botswana/
dents the attention and help they need. local settingsThe training should also enable
Specialized/Remedial Lessons: The studen- teachers to be innovative, proactive and resource-
ts’ readiness for English language skills is mostlyful enough to use a balanced approach in their
discountenanced as observed by Ellis (1994)methods and not stick to dogma. It is important
It may not be out of place to demand for writing/ for teachers of language to find very workable
reading clinics which are often non-existent in strategies to aid their teaching and facilitate le-
the schools. It is necessary for teachers to idenarning for their students.
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CONCLUSION

In order to achieve the aims of basic educa
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in African Education Gaborone, Botswana: Pyramid
Publishing, pp. 25-33.
Jones R,Wyse D 2001Teaching English, Language and
Literacy London: Routledge.

tion and ensure ‘an educated and informed naktyons J 1981Language and Linguistic#n Introduction.

tion’ with citizens who are able to function ef- Mk C%ngggm qulandiltCambr(ljdtghe tJnIVﬁ_rSItnyEreS?. o
H H H H Ckay Jvestern culture ani e (eaching of englis

fectlvely I.n their soueﬁy and the. glqbal world, as an international languadgnglish Baching Foum

the teaching and learning of English in Botswana  42: 10-15.

schools should be fefctive. Efective teaching Mckay SL 2003. Teaching English as an international

would in turn help the individual to acquire and 'fgg_‘ﬁ%ﬂhe Chilean contexELT Journal, 57(2):

use knOWIGdge for better qnderStandmg' '_m'Ministry of Education 200JExaminers’ ReportGaborone:

proved performance and skilled use of English  Department of Curriculum and Evaluation

for personal, political and socio-economic-pur MookoT 1996.An Investigation into the Impact of Guided

poses Peer Feedback and Guided Self-assessment on the
’ Quality of Compositions kiten by SecondarSchool
Students in BotswanaDoctoral Dissertation,
Unpublished. University of Essex.

Mosteller F 1995Tennessee study of class size in early
schools grades-uture of Childen, 5: 113-127.

MothudiTH 2003. Infusing communicative strategies in the

teaching of communication skills: Prospects and

constraintsBotswana Journal of\pplied Linguistics

1. 81-97.

RECOMMENDA TIONS

In consideration of the di€ulties of L2 lan-

guage teaching and learning, it is suggested that
an integrated approach together with interactive

learning strategies be used fdeetive teaching

to ensure that junior secondary graduates acq
ire the appropriate language skills and knowl-

edge necessary for them to functiofeefively

in the societyit is also important that other work-

able strategies and methods be employed to makgp,
learning and teaching of the English language
more meaningful to the everyday lives of the stu-

dents in and outside the school settings.
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